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PREFACE 


This  Program  Performance  Report 
summarizes  Massachusetts' 
activities  and  achievements  in 
expending  federal  vocational 
education  funds  during  Fiscal 
Year  1991.   The  Report  covers  • 
the  period  between  July  1,  1990 
and  June  30,  1991  and 
represents  the  sixth  and  last 
year  under  the  Carl  D.  Perkins 
Vocational  Education  Act 
(Public  Law  98-524) . 

The  parts  of  this  Program 
Performance  Report,  as 
recommended  by  the  United 
States  Department  of  Education, 

correspond  to  the  categories  of 
Perkins  Act  funds  available  in 
Fiscal  Year  1991. 

o  Part  I,  Vocational  Education 
Opportunities: 

Accomplishments ,  corresponds 
to  Title  II,  Part  A  of  the 
Perkins  Act  and  includes 
descriptions  of  activities 
and  achievements  in  using 
funds  targeted  for 
Handicapped,  Disadvantaged, 
Limited  English  Proficient, 
Adults  in  Need  of  Training 
or  Retraining,  Single 
Parents  and  Homemakers, 
Students  in  Nontraditional 
Programs,  and  Criminal 
Offenders  in  Correctional 
Institutions. 

o  Part  II,  Program  Expansion 
and  Improvement: 
Accomplishments,  corresponds 
to  Title  II,  Part  B  of  the 
Perkins  Act  and  includes 
descriptions  of 
accomplishments  in  using 
funds  for  New  and  Expanded 
Programs  for  Secondary 
Students,  Personnel 
Development,  Curriculum 
Development,  Guidance  and 
Counseling,  and  Research  and 
Evaluation. 


o  Part  III,  Community-Based 
Organizations : 

Accomplishments,  corresponds 
to  Title  III,  Part  A  of  the 
Perkins  Act  and  gives 
descriptions  of  support 
programs  offered  by 
community-based 
organizations. 

o  Part  IV,  Consumer  and 
Homemaker  Education: 
Accomplishments,  corresponds 
to  Title  III,  Part  B  of  the 
Perkins  Act  and  summarizes 
consumer  and  homemaker 
education  programs  targeted 
to  pregnant  and  parenting 
teenagers. 

o  The  Appendix  of  this  Report 
contains  descriptions  of 
some  of  the  outstanding 
projects  implemented  in 
Fiscal  Year  1991. 

This  Report  is  not  intended  to 
be  a  stand-alone,  comprehensive 
document  about  vocational 
education  in  Massachusetts. 
For  background  information  the 
reader  should  consult  the 
Massachusetts  State  Plan  for 
Vocational  Education  for  Fiscal 
Years  1989-1990,  which  is  the 
source  document  for  programming 
and  funding  decisions  regarding 
the  use  of  federal  vocational 
education  funds.   Or,  the 
reader  may  consult  Vocational 
Technical  Education  in 
Massachusetts,  which  contains 
this  information  in  summary 
form  and  also  includes  a 
description  of  the  vocational 
education  delivery  system  in 
Massachusetts. 
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PART  I 

VOCATIONAL  EDUCATION  OPPORTUNITIES: 
ACCOMPLISHMENTS 


TITLE  II,  Part  A  of  the  Perkins 
Act,  or  "Vocational  Education 
Opportunities,"  authorizes 
funds  for  vocational-technical 
education  programs  and  services 
for  targeted  populations.   As 
required  by  the  Perkins  Act, 
specific  percentages  of 
Massachusetts'  Basic  State 
Grant  were  to  be  expended  for 
each  of  these  groups,  as 
follows: 


10.0% 


22.0 


12.0 


8.5% 


3.5% 


1.0% 


Handicapped 

Disadvantaged 
(including  limited 
English  proficient) 

Adults  in  Need  of 
Training  or  Retraining 

Single  Parents  and 
Homemakers 

Students  in 
Nontraditional 
Programs  (Sex  Equity) 

Criminal  Offenders 
in  Correctional 
Institutions 


Part  I  of  this  Report 
describes  the  types  of 
activities  and  projects 
undertaken  in  Massachusetts 
during  Fiscal  Year  1991  to 
meet  the  vocational  education 
needs  of  these  target 
populations,  ranging  from 
initial  recruitment  into 
programs  to  job  placement  and 
follow-up.   Part  I  also 
includes  a  description  of 
statewide  efforts  to 
coordinate  and  collaborate 
with  other  State  agencies  and 
the  private  sector.   A  table 
summarizing  enrollments  of 
these  target  populations  is 
also  given. 

Descriptions  of  some  of  the 
outstanding  projects  developed 
and  implemented  by  school 
districts,  community  colleges, 
and  correctional  institutions 
can  be  found  in  the  Appendix 
of  this  Report. 


The  remaining  43%  of 
Massachusetts'  Basic  State 
Grant  was  to  be  used  for  the 
Program  Improvement  activities 
authorized  by  Title  II,  Part  B 
of  the  Perkins  Act.  (These 
activities  are  described  in 
Part  II  of  this  Report.) 
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Handicapped 


HANDICAPPED 

The  term  handicapped,  when 
applied  to  individuals,  means 
persons  who  are  mentally 
retarded,  hard  of  hearing, 
deaf,  speech  or  language 
impaired,  visually  handicapped, 
seriously  emotionally 
disturbed,  orthopedically 
impaired,  or  other  health 
impaired  persons  with  specific 
learning  disabilities.   They 
are  individuals  who,  because  of 
their  handicapping  condition, 
cannot  succeed  in  the  regular 
vocational-technical  education 
program  without  special 
education  assistance.   Under 
Chapter  766  of  the 
Massachusetts  General  Laws, 
these  individuals  require  the 
development  of  an 
Individualized  Education  Plan 
(IEP),  or  an  Individualized 
Work  Rehabilitation  Plan  (IWRP) 
in  the  case  of  adults  over  22 
years  of  age. 

The  Perkins  Act  requires  that 
10%  of  Massachusetts'  Basic 
State  Grant  be  used  for 
services  and  programs  for 
handicapped  students.   In 
Fiscal  Year  1991,  Massachusetts 
allocated  over  $2.07  million  in 
federal  funds  to  school 
districts  and  two-year  colleges 
for  241  projects  for  the 
handicapped.   These  projects 
included  a  variety  of  skills 
training  support,  academic 
support,  and  guidance  and 
counseling. 

This  section  begins  with  a 
summary  table  of  Fiscal  Year 
1991  projects  and  then 
describes  statewide  activities 
and  achievements  and  the  types 
of  services  provided  at  the 
secondary  and  postsecondary 
levels . 


FISCAL  YEAR  1991  SUMMARY 


Programs  for  Handicapped 


Federal  Funds 
Awarded 


$2.07  million 


Educational  Levels 
Secondary 
Postsecondary/Adult 


Number  of 
Projects 

210 

31 


Types  of  Services  Provided 
Skills  Training  Support     75 
Academic  Support  65 

Guidance  and  Counseling    101 


When  Services  Offered 

School  Year 

229 

Summer 

12 

Types  of  Service  Providers 

City /Town  HS 

87 

Regional  HS 

27 

City/Town  Voc-Tech  HS 

25 

Regional  Voc-Tech  HS 

66 

Two-Year  College 

31 

Educational  Collaborative 

5 

Types  of  Communities 

Economically  Depressed 

98 

Non-Depressed 

143 

Handicapped 
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STATEWIDE  ACTIVITIES  AND 
ACHIEVEMENTS 

The  Massachusetts  Department  of 
Education  is  committed  to  the 
United  States  Department  of 
Education's  position  that  "an 
appropriate  comprehensive 
vocational  education  will  be 
available  and  accessible  to 
every  handicapped  person."   in 
Fiscal  Year  1991,  attempts  to 
meet  this  commitment  were 
reflected  in  both  the 
Department's  statewide  policies 
and  activities  and  in  the  types 
of  individual  projects  the 
Board  of  Education  approved  for 
federal  funding. 

o  Equal  access  for  handicapped 
students  in  recruitment, 
enrollment,  and  placement 
activities  was  assured 
primarily  through  the 
Division  of  Occupational 
Education's  rigorous  Grants 
Management  and  Application 
process  and  through  its 
Admissions  Plan  process. 
Every  application  for 
federal  vocational  funds 
must  include:   (a)  an 
assurance  of  recruitment 
procedures,  with  special 
strategies  for  target 
populations  (including 
handicapped),  and  (b) 
projected  enrollments  for 
all  populations  (including 
handicapped).   All 
applications  were  carefully 
reviewed  by  at  least  three 
members  of  the  Division  of 
Occupational  Education,  and 
funding  for  projects  was 
contingent  upon  satisfactory 
enrollments  of  target 
populations,  including 
handicapped  students. 


o  The  guidance  and  counseling 
needs  of  handicapped 
students,  in  terms  of 
assessment,  career 
development,  and  the 
transition  from  school  to 
work,  were  also  assured 
primarily  through  the 
Division  of  Occupational 
Education's  Grants  Management 
and  Application  process. 
Local  education  agencies  were 
required  to  provide  the 
following  to  every 
handicapped  student  enrolled 
in  a  federally-funded 
vocational- technical 
education  program. 

1  Assessment  of  interests, 
abilities,  and  special  needs 
with  respect  to  successfully 
completing  the  vocational- 
technical  education  program; 

2  Guidance,  counseling,  and 
career  development  activities 
conducted  by  professionally 
trained  counselors;  and 

3  Counseling  services  designed 
to  facilitate  the  transition 
from  school  to  employment  and 
career  opportunities. 

o  Coordination  between  the 

Division  of  Special  Education 
and  the  Division  of 
Occupational  Education  in 
addressing  the  needs  of 
handicapped  students  occurred 
in  several  important  areas  in 
Fiscal  Year  1991. 

1  Staff  from  the  Division  of 
Occupational  Education 
participate  on  the  Advisory 
Committee  for  Boston 
College's  Training  and 
Research  Institute  for  Adults 
with  Disabilities. 
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A  manual  Designing  Secondary 
Education  and  Employment 
Training  Programs  for 
Students  with  Special  Needs 
was  finalized  and 
disseminated  in  Fiscal  Year 
1990.   This  manual,  developed 
partially  through  the 
Division  of  Occupational 
Education  and  the  Division  of 
Special  Education  was 
utilized  to  support  school 
districts  in  developing 
transition  programs  for 
special  education  students. 

2  The  Division  of  Occupational 
Education's  Equity 
Coordinator  served  on  the 
Governor's  Commission  on 
Employment  of  the  Handicapped 
and  on  its  School-to-Work 
Transition  Sub-committee. 
The  School-to-Work  Transition 
Committee  held  a  statewide 
transition  conference  and 
Governor's  Awards  Ceremony  on 
October  24,  1990. 

3  The  Equity  Coordinator  also 
served  on  the  Office  of 
Employment  Services  (OES) 
Advisory  Board  of  the 
Massachusetts  Rehabilitation 
Commission. 

In  addition  to  these  special 
statewide  activities,  the 
Division  of  Special  Education 
and  the  Division  of 
Occupational  Education 
collaborate  on  an  ongoing  basis 
to  ensure  that  the  vocational 
education  needs  of  every 
handicapped  student  are  met. 
As  required  by  Chapter  766,  a 
vocational-technical  school 
representative  is  invited  to 
participate  in  the  TEAM 
evaluation  and  Individual 
Education  Plan  (IEP) 
development  for  all  handicapped 
students  who  are  being 


considered  for  vocational- 
technical  school  placement. 

SERVICES  PROVIDED- 
SECONDARY  LEVEL 

The  241  projects  developed  for 
handicapped  students  in  Fiscal 
Year  1991  provided  three  main 
types  of  services: 

o   Skills  Training  Support 

o  Academic  Support 

o  Guidance  and  Counseling 

Skills  Training  Support 

The  general  aim  of  skills 
training  support  projects  was 
to  provide  those  supplemental 
services  needed  to  enable 
handicapped  students  to 
participate  successfully  in 
regular  vocational  skills 
training  programs  and  to 
acquire  marketable  job  skills. 
Of  241  projects,  only  4  were 
substantially  separate 
projects.   Four  projects  were 
offered  during  the  summer. 

The  majority  of  projects 
focused  on  providing 
supplemental  shop  instruction 
and  support,  usually  by  an  aide 
who  coordinated  with  the 
regular  shop  instructor  in 
identifying  those  areas  where 
each  student  needed 
remediation.  Many  projects 
also  emphasized  special 
supportive  instruction  through 
concentrated  individual  or 
small  groups  attention  by 
designated  instructors.   A 
variety  of  other  strategies 
were  also  displayed,  including: 
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o  structuring  the  training 
environment  so  that  it 
closely  matches  actual  work 
environments,  for  example, 
using  a  'simulated  office' 
setting  for  business  and 
office  programs  and 
providing  training  in  the 
school's  restaurant  for 
culinary  arts  students; 

o  off-campus  on  the  job  site 
projects; 

o  computer-assisted 

instruction,  using  special 
remedial  software,  for  key- 
boarding  instruction,  for 
business  computer  operation 
training,  and  for  learning 
computer-aided  design  in  the 
drafting  program;  and 

o  after-school  hours  and 
extended  day  programs  to 
provide  additional  "hands- 
on"  shop  time. 

Handicapped  students  were 
provided  skills  training 
support  in  a  wide  range  of 
occupational  areas,  most  of 
which  have  a  high  labor  market 
demand.   The  following  table 
summarizes  the  skills  training 
areas  (73  projects)  in  which 
support  was  offered  in  Fiscal 
Year  1991. 


Skills  Training  for  Handicapped 

Number 
of 
Projects  Skills  Training  Area 


14 
12 


6 
4 
4 

4 
4 

2 
2 

2 
2 

1 
1 
1 
1 
1 


1 
4 


Typing  &  General  Office 
Food  Production, 

Management  &  Services 
Business  Computer 

Operation 
Carpentry 

Secretarial  &  Related 
Mechanical  Design 
-Technology 
Automotive  Mechanics 
Graphic  &  Printing 

Communication 
General  Marketing 
Electronic  Technology 
Chef/Cook 
Drafting 

Agricultural  Mechanics 
Landscaping 
Computer  Programming 
Electrician 
Building  &  Property 

Maintenance 
Heating,  Air 

Conditioning,  & 

Refrigeration 
Machine  Tool/ 

Machine  Shop 
Summer  Exploratory 


Academic  Support 

Forty-one  of  the  projects 
offered  in  Fiscal  Year  1991  were 
designed  to  improve  the  basic 
skills  of  handicapped  students, 
so  that  they  could  successfully 
complete  their  shop,  related 
theory,  and  academic  course 
work.   Most  of  these  projects 
concentrated  on  reading, 
writing,  and  mathematics;  some 
projects  included  social  studies 
and  science. 
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Typically,  these  projects 
involved  individual  and  small 
group  tutoring  by  an 
instructional  aide,  or  in  some 
cases  a  teacher,  who  used 
specialized  remedial  workbooks 
and  materials.   Many  projects 
also  successfully  implemented 
computer-assisted  instruction 
(CAI). 

Six  of  the  academic  support 
projects  were  offered  during 
the  summer.  Some  summer 
projects  were  targeted  to 
incoming  grade  9  students,  and 
were  designed  to  prepare  these 
students  for  mainstream 
vocational  training  the 
following  academic  year.   Some 
projects  offered  remedial 
instruction  in  basic  skills  to 
those  students  who  had  poor 
academic  performance  during  the 
school  year. 

Two  summer  projects  were 
especially  geared  to  the  junior 
high  school  students  by 
providing  vocational 
exploratory  activities. 
Students  rotated  through 
several  shop  areas  for  a 
preparation  of  selecting  a 
vocational-technical  program  in 
the  future. 

Guidance  and  Counseling 

Eighty-Seven  projects  were 
offered  in  Fiscal  Year  1991  for 
providing  supplemental  guidance 
and  counseling  services  to  the 
handicapped  students.   The 
great  majority  of  projects 
extensively  used  counselors 
concentrated  in  the  critical 
areas  such  as  academic  and 
vocational  assessments,  career 
information  and  planning, 
substance  abuse,  absenteeism 
and  tardiness,  study  skills, 
living  skills,  personal 


adjustment,  employability  and 
job  placement.   In  many 
projects,  aides  were  also  used 
for  these  services. 

Recruitment  of  handicapped 
students  was  the  primary  focus 
of  some  projects.   These 
projects  were  targeted  to  junior 
high  school  students  and  their 
parents  and  provided  information 
about:   (a)  the  vocational- 
technical  programs  available  at 
a  particular  school,  and  (b)  the 
types  of  support  services 
available  to  help  handicapped 
students  fully  access  and 
succeed  in  these  vocational- 
technical  programs.   A  variety 
of  strategies  were  explored  by 
these  projects,  including: 

o  Workshops  for  students  and 
parents;  and 

o  A  summer  exploratory  program 
in  which  potential  students 
rotated  through  several  shop 
areas. 

The  majority  of  guidance  and 
counseling  projects  sought  to 
help  handicapped  students  make 
more  informed  career  and 
training  choices  by  providing 
comprehensive  assessment  of 
interests  and  aptitudes,  help  in 
matching  these  to  occupations 
and  skills  training  areas,  and 
information  about  the  types  of 
career  available  in  various 
occupational  areas.  In  addition 
to  individual  and  small  group 
counseling,  some  projects 
included: 

o  Computerized  assessment 
systems,  using  software 
developed  or  modified  for 
handicapped  students; 

o  Computerized  occupational 
information  systems; 
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o  Field  trips  to  area 
employment  sites; 

o  Guest  speakers  from  the 
community; 

o  Development  of  worksites  at 
local  businesses;  and 

o  Development  of  a  career 
resource  library. 

The  emotional,  behavioral  and 
attendance  problems  of 
handicapped  students  were  the 
focus  of  several  guidance  and 
counseling  projects.   Special 
emphasis  was  placed  on  personal 
and  family  problems, 
communication  and  socialization 
skills,  and  adjusting  to  school 
and  mainstream  vocational- 
technical  programs. 

Effective  project  strategies 
included: 

o   Instruction  of  living 
skills ; 

o  A  liaison  to  closely  work 
with  other  teaching  staff 
and  students; 

o  Extensive  support  at  job 
sites;  and 

o  After-school  hours 

individual  counseling  and 
small  group  workshops. 


The  trans 
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projects, 
were  give 
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behavior , 
expectati 
rights. 


ition  from  school  to 
a  component  of  several 
and  counseling 

Handicapped  students 
n  an  understanding  of 
place,  including 
te  job  attitudes  and 

employer 
ons,  and  employee 


In  addition,  students  received 
instruction  and  practice  in  job 
seeking  skills,  for  example,  by 
completing  sample  job 
applications  and  participating 
in  mock  job  interviews.   Many 
projects  placed  students  on  jobs 
for  cooperative  employment  or 
work  experience. 

SERVICES  PROVIDED— 
POSTSECONDARY  LEVEL 

Thirty-one  projects  for  post- 
secondary  level  handicapped 
students  were  implemented  by 
publicly-funded  two-year 
colleges  during  Fiscal  Year 
1991.   These  projects  provided 
two  major  types  of  services: 

o  Academic  Support 

o  Guidance  and  Counseling 

Academic  Support 

Fourteen  academic  support 
projects  focused  on  the  basic 
skills  remediation  needed  to 
ensure  that  learning-disabled 
and  physically  disabled  students 
successfully  completed 
postsecondary  vocational- 
technical  training  programs. 

The  academic  remediation 
services  provided  by  community 
colleges  included  small  group 
instruction,  tutoring,  computer- 
assisted  instruction,  and 
training  in  effective  study 
skills  and  time  management.  One 
community  college  emphasized  the 
individual  learning  styles  of 
students  and  the  development  of 
compensatory  strategies  based  on 
these  particular  learning 
styles. 

Most  projects  used  the  services 
of  specialized  instructors  for 
basic  skills  remedial 
instruction. 
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Often,  tutors  for  individualized 
assistance  were  also  utilized. 
When  needed,  specialists  for 
learning  disabilities  or 
classroom  interpretation/signing 
for  hearing-impaired  were  also 
employed. 

A  key  feature  of  all  academic 
support  projects  by  community 
colleges  was  the  extensive 
collaboration  with  faculty  in 
identifying  the  modifications  or 
remediation  needed  by  students 
in  order  to  enable  them  to 
participate  in  the  regular 
classroom  setting. 

Guidance  and  Counseling 

Seventeen  guidance  and 
counseling  projects  were  offered 
in  Fiscal  Year  1991.   Major 
services  included: 

o  Comprehensive  assessments  on 
academic  ability  and 
diagnosis  for  learning 
difficulties ; 

o   Individual  counseling  on 
personal  problems,  career 
information  and  choice,  and 
development  of  educational 
and  career  plans;  and 

o  Employment  assistance 
including  employability 
skills  development  and  job 
placement . 

In  providing  these  extended 
guidance  and  counseling 
services,  the  great  majority  of 
projects  utilized  a  variety  of 
counseling  personnel  such  as 
diagnostic  assessor,  academic 
and  career  counselor,  learning 
disabilities  counselor,  and 
employment  counselor. 
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DISADVANTAGED 

Disadvantaged  students  are 
individuals  (other  than 
handicapped  individuals)  who 
have  economic  or  academic 
disadvantages  and  who  require 
special  services  and  assistance 
in  order  to  enable  them  to 
succeed  in  vocational-technical 
education  programs.   The  term 
includes  individuals  who  are 
members  of  economically 
disadvantaged  families , 
immigrants,  limited  English 
proficient  individuals, 
dropouts  or  potential  dropouts 
from  secondary  schools. 

The  term  academically 
disadvantaged  refers  to  an 
individual  who  scores  below  the 
25th  percentile  on  a 
standardized  achievement  or 
aptitude  test,  whose  secondary 
school  grades  are  below  2.0  on 
a  4.0  scale  (where  the  grade 
"A"  equals  4.0),  or  who  fails 
to  attain  minimal  academic 
competencies,  for  example, 
achieving  the  "satisfactory 
progress"  necessary  for 
maintaining  student  financial 
assistance  in  a  community 
college  program.   In 
Massachusetts,  scores  on  the 
Statewide  Basic  Skills  Test 
may  be  used  as  one  basis  for 
identifying  academically 
disadvantaged  students.  The 
definition  of  a  disadvantaged 
individual  does  not  include 
individuals  with  learning 
disabilities,  who  are  included 
under  the  definition  of 
handicapped  students. 

The  Perkins  Act  requires  that 
22%  of  the  Basic  Grant  be  used 
for  programs  and  services  for 
disadvantaged  students 
(including  limited  English 
proficient).   In  Fiscal  Year 
1991,  over  $3.53  million  were 


allocated  to  school  districts 
and  community  colleges  for  277 
projects  for  the  disadvantaged 
(excluding  limited  English 
proficient — programs  for  this 
target  population  are  described 
in  a  later  section  in  this 
Report).   These  projects 
included  a  variety  of  skills 
training  support,  academic 
support,  and  guidance  and 
counseling. 

FISCAL  YEAR  1991  SUMMARY 


Programs  for  Disadvantaged 


Federal  Funds 
Awarded 


$3.53  million 

Number  of 
Projects 


Educational  Levels 
Secondary 
Post secondary/Adult 

Types  of  Services  Provided 
Skills  Training  Support 
Academic  Support 
Guidance  and  Counseling 


When  Services 
School  Year 
Summer 


Offered 


Types  of  Service  Providers 
City/Town  HS 
Regional  HS 
City/Town  Voc-Tech  HS 
Regional  Voc-Tech  HS 
Two-Year  College 
Educational  Collaborative 

Types  of  Communities 
Economically  Depressed 
Non-Depressed 


243 

34 


76 

86 

115 


257 
20 


101 
30 
29 
77 
34 
6 


109 
168 
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STATEWIDE  ACTIVITIES 
AND  ACHIEVEMENTS 

The  Massachusetts  Department  of 
Education  is  committed  to 
ensuring  that  disadvantaged 
individuals  are  provided  equal, 
access  to  the  full  range  of 
vocational  activities  and 
programs  offered  in  the 
Commonwealth,  including 
recruitment,  enrollment,  and 
placement.   This  equal  access 
was  assured  primarily  by  the 
Division  of  Occupational 
Education's  Grants  Management 
and  Application  process. 

Disadvantaged  students  were 
served  by  projects  specifically 
targeted  for  the  disadvantaged, 
that  is,  projects  funded  by  the 
22%  Basic  State  Grant  set- 
aside.   In  addition, 
disadvantaged  students  were 
well  represented  in  other  types 
of  federally-funded  projects; 
such  as,  Single  Parents  and 
Homemakers,  Adult  Training  and 
Retraining  and  the  new  and 
expanded  programs  for  secondary 
students  funded  with  Program 
Improvement  monies  (Title  II, 
Part  B) . 

Massachusetts  also  ensures  that 
disadvantaged  individuals  are 
full  participants  in  the 
vocational-technical  education 
system  by  requiring  local 
education  agencies  to  provide 
the  following  to  every 
disadvantaged  student  who 
enrolls  in  federally-funded 
vocational-technical  programs: 

o  Assessment  of  interests, 

abilities,  and  special  needs 
with  respect  to  successfully 
completing  the  vocational- 
technical  education  program; 


o  Special  services,  including 
adaptation  of  curriculum, 
instruction,  equipment,  and 
facilities  to  meet  these 
needs; 

o  Guidance,  counseling,  and 
career  development 
activities  conducted  by 
professionally  trained 
counselors;  and 

o  Counseling  services  designed 
to  facilitate  the  transition 
from  school  to  employment 
and  career  opportunities. 

SERVICES  PROVIDED — 
SECONDARY  LEVEL 

The  277  projects  funded  in 
Fiscal  Year  1991  for  secondary 
level  disadvantaged  students 
provided  three  major  types  of 
services: 

o  Skills  Training  Support 

o  Academic  Support 

o  Guidance  and  Counseling 

Skills  Training  Support 

Seventy-six  skills  training 
support  projects  were 
implemented  in  Fiscal  Year  1991 
during  the  academic  school 
year.   Most  of  these  skills 
training  projects  provided 
supplemental  shop  instruction 
and  support,  usually  by  a 
vocational  aide  who  coordinated 
with  the  regular  shop 
instructor  in  identifying  those 
specific  areas  where  each 
student  needed  help.   Some 
projects  enhanced  special 
supportive  instruction  by  using 
designated  instructors  who 
applied  appropriate  knowledge 
and  skills  in  teaching  the 
disadvantaged  students. 
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In  Fiscal  Year  1991, 
disadvantaged  students  were 
provided  skills  training 
support  in  a  wide  variety  of 
high  demand  occupational 
areas.   The  following  table 
summarizes  these  skills 
training  areas.  During  the 
summer  8  vocational 
exploratory  programs  were 
offered  to  incoming  grade  nine 
or  junior  high  school 
students.  The  students  were 
rotated  through  several  shop 
areas  for  skills  training 
exploration. 

In  addition,  comprehensive 
academic  and  vocational 
assessments  were  applied 
to  assist  students  in  their 
choices  of  vocational- 
technical  technical  training. 


Skills 

Training  for  Disadvantaged 

Number 

of 

Projects    Skills  Training  Area 

12 

Typing  &  General 

Office 

6 

Exploratory 

6 

Food  Production, 

Management  & 

Services 

6 

Carpentry 

5 

Secretarial  &  Related 

5 

Automotive  Mechanics 

4 

General  Marketing 

3 

Business  Computer 

Operation 

3 

Mechanical  Design 

Technology 

2 

Electrician 

2 

Graphic  &  Printing 

Communications 

1 

Agricultural 

Mechanics 

1 

Accounting  & 

Bookkeeping 

1 

Computer  Programming 

1 

Chef/Cook 

1 

Heating,  Air 

Conditioning  & 

Refrigeration 

1 

Machine  Tool/ 

Machine  Shop 

8 

Summer  Exploratory 

In  addition  to  the  above 
programs,  8  extended  skills 
programs  were  provided  for  youth 
offenders.   These  programs  are 
described  in  the  latter  part  of 
Part  1  of  this  Report. 
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Academic  Support 

Academic  support  in  the  basic 
skills  was  an  especially 
important  service  for 
disadvantaged  students,  many  of 
whom  are  at  risk  of  failing  to 
complete  their  vocational 
programs  or  of  dropping  out  of 
school  because  they  have  not 
mastered  the  basic  competencies 
in  reading,  writing,  and 
mathematics  that  underlie  all 
coursework  and  shop 
instruction.   In  Fiscal  Year 
1991,  school  districts  provided 
69  projects  in  academic 
remediation;  three  of  these 
were  offered  during  the  summer. 

Individual  and  small  group 
tutoring  were  the  most  typical 
formats.   Some  projects 
designated  remedial  teachers  to 
provide  special  instruction  for 
academically  disadvantaged 
students.   Most  academic 
support  occurred  during  the 
school  day,  but  a  few  schools 
offered  supplemental 
instruction  after-hours  and  on 
weekends.   Some  projects 
focused  on  general  reading, 
writing,  and  mathematics 
instruction  using  specialized 
remedial  materials;  others 
emphasized  these  skills  as 
related  to  particular  shop  and 
related  theory  coursework.   In 
addition  to  basic  skills,  some 
schools  also  focused  on 
computer  literacy,  science,  and 
social  studies.   Several 
projects  also  incorporated 
computer-assisted  instruction, 
which  proved  to  be  a  useful 
method  for  improving  basic 
skills  as  well  as  maintaining 
students'  interest  and 
motivation. 


Guidance  and  Counseling 

In  Fiscal  Year  1991,  99  guidance 
and  counseling  projects  were 
made  available  to  students  about 
to  enter,  currently  enrolled  in, 
or  completing  secondary  level 
vocational-technical  education 
programs. 

Some  projects  were  designed  to 
provide  recruitment  information 
to  junior  high  school  students 
and  their  parents.   This 
recruitment  information  included 
descriptions  of  the  vocational- 
technical  programs  and  support 
services  available  at  particular 
schools.  In  addition,  many 
projects  emphasized  the  non- 
traditional  program  options 
available.   For  some  schools, 
their  recruitment  efforts  also 
included  an  assessment  of 
students'  aptitudes  and 
interests.   Schools  developed  a 
variety  of  media  and  methods, 
including : 

o  Brochures  and  fact  packs; 

o   Individual  and  small  group 
counseling; 

o  Visits  by  potential  students 
to  high  schools; 

o  Videotapes  about  specific 
vocational-technical  program 
offerings;  and 

o  Slide  presentations. 

Many  projects  concentrated 
primarily  on  the  behavioral, 
social,  and  emotional  problems 
of  students  that  act  as 
impediments  to  successful 
completion  of  students' 
vocational-technical  programs. 
Activities  of  these  projects 
included: 
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o  Upon  cooperative  placement, 
coaching  of  students  onsite 
in  proper  work  behaviors, 
work  attitudes  and  general 
job  related  issues; 

o  mentor  teachers  to  assist 
students  in  their 
educational  and  career 
plans; 

o   intensive  individual 

counseling  pertaining  to  the 
problems  of  substance  abuse, 
pregnancy,  alcholism,  family 
concerns,  and  poor  academic 
performance; 

o   follow-up  absenteeism  or 
tardiness  by  contacting 
students  and  parents;  and 

o  counseling  on  the 

development  of  proper  social 
skills  and  personal 
adjustment. 

Through  guidance  and  counseling 
projects,  students  generally 
received  comprehensive 
assessments  of  their  abilities, 
interests,  and  aptitudes. 
These  assessments  often 
included: 

o   standardized  diagnostic 
tests; 

o   computer-assisted  academic 
and  vocational  assessment 
systems; 

o   intake  interviews;  and 

o  counseling  ©n  vocational- 
technical  program 
selections. 


Most  guidance  and  counseling 
projects  provided  a  combination 
of  activities  designed  to  help 
disadvantaged  students  make 
informed  training  and  career 
choices  and  to  promote  the 
development  of  career 
awareness,  career  planning, 
career  decision-making, 
placement  skills,  and  knowledge 
of  labor  market  needs,  trends 
and  opportunities.   These 
projects  included: 

o   Individual  and  small  group 
counseling  sessions; 

o  Computer-assisted  career 
information  systems; 

o  Videotapes  developed  with 
area  businesses  about  job 
opportunities  in  the  region; 

o  Field  trips  to  industrial 
sites; 

o   Shadowing  experiences; 

o   Practice  completing  job 
applications  and  mock  job 
interviews;  and 

o   Specialized,  job  placement, 
supervision,  and  follow-up. 

SERVICES  PROVIDED  — 
POSTSECONDARY  LEVEL 


Thirty  four  projects  f 
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Academic  Support 

The  18  academic  support 
projects  sought  to  enhance 
academically  disadvantaged 
students'  ability  to 
successfully  complete  their 
occupational  education  programs 
by  improving  their  English  and 
math  skills. 

Although  most  of  the  public 
two-year  colleges  in 
Massachusetts  already  have  in 
place  extensive  academic 
remediation  services  and 
centers,  the  additional  funds 
provided  by  the  Perkins  Act 
allowed  these  schools  to  expand 
the  scope  of  services  and  the 
number  of  disadvantaged 
students  served. 


Some  of  t 
projects 
an  as-nee 
in  the  sc 
Services 
Labs;  oth 
sequenced 
at  a  regu 
over  a  pe 


hese  academic  support 
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ded,  "drop-in"  basis 
hool ' s  Remedial 
Center  or  Tutoring 
er  projects  provided 

remedial  instruction 
larly  scheduled  time 
riod  of  several  weeks 


Some  projects  concentrated  on 
general  remedial  instruction  in 
math,  reading,  and  writing 
whereas  other  projects  focused 
on  the  specific  English  and 
math  skills  involved  in 
particular  coursework  with 
which  a  student  was  having 
difficulty.   Most  schools  used 
a  variety  of  print  and  visual 
media  to  help  students, 
including  computer-assisted 
instruction . 


Guidance  and  Counseling 

The  16  guidance  and  counseling 
projects  offered  in  Fiscal 
Year  1991  were  designed  to 
help  disadvantaged  students 
make  informed  training  and 
career  choices  and  overcome 
some  of  the  social  and 
emotional  obstacles  that 
prevent  the  successful 
completion  of  postsecondary 
occupational  education 
programs.  Project  activities 
included: 

o  Assessment  of  interests  and 
abilities  and  help  in 
choosing  an  appropriate 
occupational  education 
program; 

o  School  adjustment  counseling 
for  older  or  nontraditional 
students; 

o  Academic  counseling  in  the 
choice  and  scheduling  of 
courses; 

o  Individual  and  small  group 
counseling  about  career 
awareness; 

o  Personal  development 
workshops,  such  as 
assertiveness  training  and 
self -awareness; 

o  Career  exploration 
exercises;  and 

o  Visits  to  community  colleges 
by  disadvantaged  high  school 
students  who  are  considering 
postsecondary  occupational 
education  training. 
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LIMITED  ENGLISH  PROFICIENT 


The  term  limited  English 
proficiency,  when  used  with 
reference  to  individuals, 
means  individuals  who  were  not 
born  in  the  United  States  and 
whose  native  language  is  a 
language  other  than  English; 
who  come  from  environments 
where  a  language  other  than 
English  is  dominant;  or  who 
are  American  Indian  and 
Alaskan  Native  students  and 
who  come  from  environments 
where  a  language  other  than 
English  has  had  a  significant 
impact  on  their  level  of 
English  language  proficiency. 
By  reason  of  this,  they  have 
difficulties  speaking  and 
understanding  instruction  in 
the  English  language  and 
require  special  services, 
assistance,  or  programs  in 
order  to  succeed  in  a  regular 
vocational  education  program. 

Federal  funds  for  programs  and 
services  for  the  limited 
English  proficient  are 
included  in  the  22%  of  Basic 
State  Grant  set-aside  for 
disadvantaged  students.   In 
Fiscal  Year  1991,  over 
$771,000  were  allocated  to 
school  districts  and  community 
colleges  for  104  projects  for 
limited  English  proficient 
individuals.   These  projects 
included  skills  training 
support,  academic  support,  and 
guidance  and  counseling. 


FISCAL  YEAR  1991  SUMMARY 


Programs  for  Limited 
English  Proficient 


Federal  Funds  Awarded 


Educational  Levels 
Secondary 
Post secondary/Adult 


$771,000 

Number  of 
Projects 


79 
25 


Types  of  Services  Provided 

Skills  Training  Support  15 

Academic  Support  49 

Guidance  and  Counseling  40 

When  Services  Offered 

School  Year  104 

Summer  0 

Types  of  Service  Providers 

City/Town  HS  40 

Regional  HS  1 

City/Town  Voc-Tech  HS  14 

Regional  Voc-Tech  HS  21 

Two-Year  College  25 

Educational  Collaborative  3 

Types  of  Communities 

Economically  Depressed  56 

Non-Depressed  48 
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STATEWIDE  ACTIVITIES 
AND  ACHIEVEMENTS 

The  Massachusetts  Department 
of  Education  is  committed  to 
ensuring  that  individuals  with 
limited  English  proficiency 
are  provided  equal  access  to 
the  full  range  of  vocational 
activities  and  programs 
offered  in  the  Commonwealth. 
The  procedures  and  activities 
for  ensuring  this  equal  access 
are  the  same  as  those 
described  for  disadvantaged 
students . 

In  Massachusetts,  many  diverse 
linguistic  minority  groups 
(including  Hispanic,  Southeast 
Asian,  Portuguese,  Cape 
Verdian,  and  Haitian) 
participated  in  and  benefited 
from  projects  for  limited 
English  proficient 
individuals.   In  addition  to 
enrolling  in  the  projects 
specially  designed  for  them, 
the  limited  English  proficient 
students  were  also 
participants  in  all  other 
types  of  federally-funded 
occupational  education 
projects . 

As  was  true  for  disadvantaged 
students,  the  Division  of 
Occupational  Education  ensured 
the  full  participation  of 
limited  English  proficient 
students  in  the  vocational 
education  system  by  requiring 
local  education  agencies  to 
provide  the  following  to  every 
limited  English  proficient 
student  who  enrolls  in 
federally-funded  vocational 
programs : 


o  Assessment  of  interests, 
abilitities,  and  special 
needs  of  such  students  with 
respect  to  successfully 
completing  the  vocational 
education  program; 

o   Special  services,  including 
adaptation  of  curriculum, 
instruction,  equipment,  and 
facilities  to  meet  these 
needs; 

o   Guidance,  counseling,  and 
career  development 
activities  conducted  by 
professionally  trained 
counselors;  and 

o  Counseling  services  designed 
to  facilitate  transition 
from  school  to  employment 
and  career  opportunities. 

These  special  services  allowed 
limited  English  proficient 
students  to  participate  fully 
in  regular  vocational  education 
programs. 


SERVICES  PROVIDED-- 
SECONDARY  LEVEL 

Overcoming  the  language 
barriers  that  limit  access  to 
and  successful  participation  in 
vocational  education  programs 
was  the  primary  goal  of  the  79 
projects  offered  for  secondary 
level  limited  English 
proficient  students.  In  Fiscal 
Year  1991,  these  students  were 
provided  three  main  types  of 
services: 


o  "Skill  Training  Support 

o  Academic  Support 

o  Guidance  and  Counseling 
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Skills  Training  Support 

The  15  skills  training  support 
projects  helped  students 
successfully  complete  their 
skills  training  programs  by 
providing:   oral  and  written 
translations  of  topics  covered 
in  shop  and  related  theory 
courses,  translations  of  shop 
materials,  and  special 
supervision  (with  linguistic 
support)  in  work  placements. 


speaking  and  writing  skills, 
so  that  students  could  perform 
at  a  higher  achievement  level 
in  academic,  related  theory, 
and  shop  work.   Some  projects 
also  included  remedial 
instruction  in  math,  science, 
and  social  studies. 

The  academic  support  projects 
included  the  following 
features: 


Skills  Training 

for 

Limited  English  Proficient 


Number  of 

Projects 

Skills  Training  Area 

2 

Accounting  & 

Bookkeeping 

2 

Business  Computer 

Operation 

2 

Typing  &  General 

Office 

2 

Electronic  Equipment 

Repair 

2 

Drafting 

1 

Landscaping 

1 

Food  Production, 

Management,  and 

Services 

1 

Carpentry 

1 

Automotive  Mechanics 

1 

Machine  Tool/ 

Machine  Shop 

Academic  Support 

Thirty-three  projects  provided 
academic  support  to  limited 
English  proficient  students. 
The  goal  of  most  academic 
support  projects  was  to  improve 
students'  general  listening  and 
reading  comprehension  and 


o  Computer-assisted 

instruction,  using  special 
bilingual  software; 

o   Individual  and  small  group 
tutoring; 

o  Translation  of  shop 

vocabulary  and  development 
of  technical  vocabulary 
reference  notebooks; 

o  Use  of  remedial  textbooks 
and  special  ESL  materials 
appropriate  to  various  shop 
areas . 

Seven  of  the  academic  support 
projects  were  offered  during 
the  summer  and  were  targeted 
to  incoming  ninth  graders. 
These  summer  projects  focused 
on  upgrading  the  reading  and 
math  skills  of  students  so 
that  they  could  successfully 
participate  in  regular 
vocational  programs  during  the 
following  academic  school 
year.   The  summer  projects 
also  included  vocational 
exploratory  activities  for 
students. 
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Guidance  and  Counseling 

The  31  guidance  and  counseling 
projects  for  secondary  level 
limited  English  proficient 
students  were  designed  to 
improve  the  recruitment  of 
these  students  to  vocational 
education  programs  and  to 
enhance  their  ability  to  make 
informed  training  and  career 
choices.   Native  language 
translations  and  bilingual 
support  were  key  ingredients  of 
many  of  these  projects. 

These  guidance  and  counseling 
projects  included  the  following 
features: 

o  Translations  of  recruitment 
materials  and  school 
handbooks  for  parents  and 
prospective  students; 

o  Native  language  newspaper 
articles  and  radio 
announcements  about 
vocational  education; 

o   Peer  support  groups; 

o  Translations  of  guidance  and 
career  education  materials; 

o   Home  visits  by  a  bilingual 
home  and  school  liaison 
worker ; 

o  Assessments  using  native 
language  versions  of 
standardized  interest  and 
aptitude  tests; 

o   Field  trips -and  career 

exploration  activities  with 
the  assistance  of  a 
bilingual  guidance  aide; 

o  Videotape,  slide,  and  film 
presentations  in  students' 
native  languages;  and 


Use  of  computerized 
assessment  systems. 


SERVICES  PROVIDED — 
POSTSECONDARY  LEVEL 

During  Fiscal  Year  1991  federal 
funds  were  allocated  to 
community  colleges  for  25 
projects  for  students  whose 
primary  language  is  not  English 
and  who  were  enrolled  in  or 
about  to  enroll  in  post- 
secondary  level  occupational 
programs.   These  projects 
provided  two  types  of  services: 

o  Academic  Support 

o  Guidance  and  Counseling 

Academic  Support 

The  goal  of  all  16  academic 
support  projects  was  to  improve 
the  listening,  writing,  and 
speaking  competencies  of  those 
students  with  limited  standard 
English  proficiency.   Most  of 
these  projects  offered  these 
services  in  the  community 
college's  existing  Academic 
Services  Center  or  Tutoring 
Labs.   These  academic  support 
projects  included  the  following 
elements : 

o   Individual  and  small  group 
instruction; 

o  Tutoring,  including  peer 
tutoring; 

o  Workshops  and  field  trips; 

o  Use  of  special  ESL  materials 
and  workbooks; 

o  Computer-assisted 
instruction;  and 

o  Use  of  competency-based 
education  approach. 
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Guidance  and  Counseling 

Nine  projects  implemented  by 
community  colleges  focused  on 
the  guidance  and  counseling 
needs  of  limited  English 
proficient  students.   Project 
activities  included:. 

o  Use  of  bilingual  interest 
and  aptitude  inventories; 

o  Group  counseling  workshops 
in  strategies  for  success 
and  how  to  study; 

o  Translations  of  community 
college  bulletins, 
brochures,  and  announcements 
into  student's  native 
languages; 

o   Individual  and  small  group 
counseling  to  help  at-risk 
students  maintain  their 
motivation  to  complete  their 
occupational  program;  and 

o  Use  of  bilingual  guidance 
and  career  education 
materials . 
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ADULTS  IN  NEED  OF 
TRAINING  OR  RETRAINING 

Adult  vocational  education 
programs  are  programs  designed 
for  persons  who  have  completed 
or  left  high  school  and  are  in 
need  of  entry-level  or 
upgraded  job  training  or 
retraining.   These  programs 
include  persons  who  are 
enrolled  in  organized  programs 
of  study  for  which  credit  is 
given  toward  a  degree  or 
certificate  below  the 
baccalaureate  level,  including 
apprenticeship  training. 

The  Perkins  Act  requires  that 
12%  of  the  Basic  State  Grant 
be  used  for  programs  and 
services  for  adults.  In  Fiscal 
Year  1991f  Massachusetts 
awarded  over  $2.41  million 
through  a  competitive 
statewide  Request-for- 
Proposals  process.   Nineteen 
school  districts  and  16 
community  colleges  offered  63 
skills  training  programs  in  21 
occupational  areas. 

This  section  begins  with  a 
summary  table  of  those  adult 
training  projects  funded  under 
title  II,  Part  A  and  then 
describes  statewide  activities 
and  achievements,  skills 
training  programs,  other 
services  provided,  and 
coordination  activities. 


FISCAL  YEAR  1991  SUMMARY 


Programs  for  Adult  Training 


Federal  Funds 
Awarded 


$2.41  million 


Number  of 
Projects 


Educational  Levels 
Pos  t seconda  r y/Adul t 


Types  of  Services  Provided 
Skills  Training  Support 

Types  of  Service  Providers 
City/Town  HS 
City/Town  Voc-Tech  HS 
Regional  Voc-Tech  HS 
Two-Year  College 

Types  of  Communities 
Economically  Depressed 
Non-Depressed 


63 


63 


1 

4 

28 

30 


32 

31 


STATEWIDE  ACTIVITIES 
AND  ACHIEVEMENTS 

Massachusetts  has  four  goals 
for  occupational  programs  for 
adults  in  need  of  training  or 
retraining. 

1  To  provide,  expand,  and 
improve  vocational-technical 
education  training  programs 
designed  for  people  who  have 
completed  or  left  high 
school  and  who  need  entry- 
level  or  upgraded  job 
training  or  retraining. 

2  To  ensure  that  such  training 
is  relevant  to  labor  market 
needs  and  projections 
including  retraining 
employees  with  new  skills 
required  by  changes  in 
technology,  products,  or 
processes. 
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3  To  ensure  that  programs  are 
made  available  to  people  with 
the  greatest  need — including 
the  economically  dis- 
advantaged, the  handicapped, 
dislocated  workers, 
minorities,  those  whose 
English  proficiency  is 
limited,  single  parents, 
homemakers  and  displaced 
homemakers  in  need  of  job 
skills,  and  welfare  clients. 

4  To  ensure  that  programs 
provided  meet  State  standards 
for  quality  of  instruction, 
materials  and  equipment. 

During  Fiscal  Year  1991, 
Massachusetts  made  significant 
progress  in  achieving  these 
goals  in  several  important  ways. 

o  The  Division  of  Occupational 
Education  ensured  that  pro- 
grams were  made  available  to 
adults  with  the  greatest 
need.  Grant  recipient 
schools,  colleges,  and 
community-based  organizations 
were  required  to  develop  and 
implement  strategies  for 
recruiting  these  target 
groups.   For  example,  service 
providers  collaborated  with 
other  agencies  including  the 
Department  of  Public  Welfare, 
the  Department  of  Employment 
&  Training,  Worker  Assistance 
Centers,  Bay  State  Centers 
for  Displaced  Homemakers,  the 
Massachusetts  Rehabilitation 
Commission,  and  the  Adult 
Basic  Education  Network  in 
recruiting  the  economically 
disadvantaged  dislocated 
workers,  single  parents, 
displaced  homemakers, 
underemployed  and  unemployed 
persons,  and  public 
assistance  recipients. 


o  Several  projects  were 

responsive  to  the  needs  of 
adults  to  receive  upgrading 
of  skills.   For  example,  1 
project  upgraded  the  skills 
of  Mental  Health  and  Mental 
Retardation  workers,  and  6 
projects  upgraded  the  skills 
of  Day  Care  teachers. 

o  All  projects  funded  in 
Fiscal  Year  1991  were 
relevant  to  labor  market 
needs  and  projects.   Service 
providers  were  required  to 
show  statewide  or  local 
labor  market  demand  for  the 
proposed  training.   State- 
wide demand  could  be 
demonstrated  by  the 
inclusion  of  the  proposed 
training  program  on  the 
Statewide  Demand  List  (a 
list  of  38  occupations  with 
high  labor  market  demand 
statewide  according  to  data 
from  the  Massachusetts 
Department  of  Employment  and 
Training).  Service  providers 
were  also  encouraged  to 
review  local  area  labor 
market  needs.   For  example, 
2  school  districts  and  3 
community  colleges  developed 
skills  training  programs 
aimed  at  preparing  adults  in 
the  Greater  Boston  area  for 
jobs  associated  with  the 
planning  and  design  phase  of 
upcoming  construction 
megaprojects .   Also,  8 
community  colleges 
implemented  mental  health  or 
mental  retardation  assistant 
training  programs  designed 
to  prepare  persons  for 
employment  in  local 
community  residences  for  the 
mentally  ill. 
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The  quality  of 
instruction,  materials, 
and  equipment  was  ensured 
by  the  Division  of 
Occupational  Education's 
review  of  applications 
and  proposals  and  onsite 
monitoring  of  projects. 
Also,  because  many  of 
these  projects  were 
offered  by  regional 
vocational- technical 
schools  and  community 
colleges,  adults 
benefited  from  state-of- 
the-art  equipment  and 
modern  shop  facilities 
that  are  an  integral  part 
of  these  schools. 


Skills  Training 

Skills  training  programs  for 
adults  may  carry  credits 
toward  a  certificate  or  two- 
year  degree  and/or  may  be 
short  term  training  projects 
targeted  at  basic  entry- 
level  or  advanced 
occupational  skills.   The 
following  table  lists  the 
skills  training  areas  in 
which  training  was  offered 
for  adults  in  Fiscal  Year 
1991. 


Skills 

Training  for  Adults 

Number  of 

Projects 

Skills  Training  Area 

9 

Community  Health  Work 

7 

Business  Computer 

Operation 

6 

Child  Care  &  Guidance 

5 

Electronic  Technology 

5 

Drafting 

4 

Accounting  & 

Bookkeeping 

2 

Nursing  Assisting 

2 

Practical  Nursing 

2 

Nursing,  General 

2 

Heating,  Air 

Conditioning  & 

Refrigeration 

1 

Secretarial  &  Related 

1 

Computer  Programming 

1 

Medical  Assistant 

1 

Physician  Assisting 

1 

Ophthalmic  Dispensing 

1 

Food  Production, 

Management ,  & 

Refrigeration 

1 

Chief/Cook 

1 

Electronic  Equipment 

Repair 

1 

Heavy  Equipment 

Maintenance/Repai  r 

1 

Automotive  Mechanics 

1 

Machine  Tool/ 

Machine  Shop 
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Other  Services  Provided 

In  addition  to  skills  training, 
many  projects  provided  several 
types  of  support  to  adults, 
including:   counseling,  job 
placement  assistance, 
transportation,  and 
individualized  tutoring,  and 
case  management  services. 


Coordination  Activities 

The  Massachusetts  Department  of 
Education  has  worked  to  ensure 
that  its  programs  for  adults 
are  coordinated  with  the  entire 
Employment  and  Training  system. 

During  Fiscal  Year  1991,  the 
Massachusetts  Department  of 
Education  used  a  combination  of 
federal  monies  (Adult  Training 
and  Retraining,  Program 
Improvement,  and  Community- 
Based  Organizations)  for  4 
major  collaborations:  the 
Building  Opportunity  Project, 
the  Mental  Health  and  Mental 
Retardation  Assistant  Program, 
Head  Start  Families  Program, 
and  Day  Care  Teacher  Skills 
Upgrade  Program. 


Building  Opportunity  Project 

The  Division  of  Occupational 
Education  continued  to 
collaborate  with  the  Department 
of  Employment  and  Training  in 
the  delivery  of  programs  for 
adults  in  the  Greater  Boston 
Region  in  order  to  prepare  them 
for  off-site,  non-construction 
jobs  associated  with  the 
construction  megaprojects  to  be 
undertaken  in  the  Boston  area 
in  the  1990's. 


Two  vocational-technical 
schools  and  3  community 
colleges  and  6  community-based 
organizations  were  funded  to 
provide  a  combination  of  skills 
training,  academic  remediation, 
and  support  services  to  150 
adults. 

The  vocational  technical- 
schools  and  community  colleges 
teamed  with  the  community-based 
organizations  to  provide 
comprehensive  services  to  adult 
participants.   Drafting 
Engineer  Aide  training  was 
offered  in  3  programs;  and 
Drafting,  Business  Computer 
Skills,  and  Word  Processing 
were  offered  in  2  programs. 
Six  Boston  area  community-based 
organizations  (Quincy  Community 
Action,  Jobs  for  Youth, 
Employment  Connections, 
Officina  Hispana,  Chinese 
American  Civic  Association,  and 
Veterans  Benefits 
Clearinghouse)  provided 
supportive  services  including: 

o  Outreach  and  recruitment  of 
target  groups; 

o  Remedial  education  services; 

o   Individual  case  management; 
and 

o  Placement  assistance. 


The  Mental  Health  and  Mental 
Retardation  Assistant  Training 
Program. 

This  program  is  a  collaboration 
among  the  Department  of  Mental 
Health,  the  Department  of 
Mental  Retardation,  Bay  State 
Skills  Corporation,  and  the 
Department  of  Education. 
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The  goals  of  this  program  are  to 
provide  skilled  workers  for 
private  residences  and  state 
facilities  for  the  mentally  ill, 
as  well  as  to  provide  free 
training  programs  for  low-income 
people. 

During  Fiscal  Year  1991,  the 
Department  of  Education  used 
Adult  Training  and  Retraining 
monies  to  fund  8  community 
colleges  for  Mental  Retardation 
Assistant  and  Mental  Health 
Assistant  training  programs. 
Over  250  adults  participated  in 
these  projects.  One-half  of  them 
were  public  welfare  recipients. 


Six  community  colleges  were 
funded  to  provide  training  to 
upgrade  the  skills  of  adult 
workers  in  group  day  care 
centers  and  lead  to  career 
advancement  for  those  who 
completed  this  program.   For 
teacher-qualified  persons,  the 
program  provided  course  work 
which  enabled  them  to  meet 
lead  teacher  qualifications. 

For  lead-teacher-qualified 
persons,  the  program  provided 
course  work  and  supervisory 
training  preparing  them  to 
fulfill  administrative  roles 
within  day  care  centers. 


Head  Start  Families  Program 

The  Division  of  Occupational 
Education  continued  to 
collaborate  with  the  Federal 
Regional  Office  of  Health  and 
Human  Services  to  deliver 
demonstration  programs  for 
educating  and  training  Head 
Start  families  and  for  providing 
vocational  education  and 
placement  services  for  Head 
Start  parents.   These  unique 
programs  tied  together  the 
educational  objectives  of  both 
the  parent  and  the  child.   Five 
regional  vocational-technical 
schools  were  funded  for  these 
programs  and  served  over  130 
adults.   The  model  programs  are 
under  review  for  replication 
nationally. 


Day  Care  Teacher  Skills  Upgrade 
Program 

The  Division  of  Occupational 
Education  collaborated  with  the 
Office  for  Children  to  develop 
and  issue  a  joint  RFP  and 
subsequently  offer  day  care 
teacher  skills  upgrade  programs. 
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SINGLE  PARENTS  AND  HOMEMAKERS 


STATEWIDE  ACTIVITIES 


Single  parent  means  an  individual 
who  is  unmarried  or  legally 
separated  from  a  spouse,  and  has 
a  minor  child  or  children  for 
which  the  parent  has  either 
custody  or  joint  custody. 
Homemaker  means  an  individual  who 
is  an  adult,  and  has  worked  as  an 
adult  primarily  without 
remuneration  to  care  for  the  home 
and  family,  and  for  that  reason 
has  diminished  marketable  skills. 

The  Perkins  Acts  requires  that 
8.5%  of  the  Basic  State  Grant  be 
used  for  programs  and  services 
for  single  parents  and  home- 
makers.   In  Fiscal  Year  1991, 
Massachusetts  awarded  approx- 
imately $1.43  million  to  17 
publicly-funded  two-year  colleges 
for  25  projects. 

FISCAL  YEAR  1991  SUMMARY 

Programs  for  Single  Parents 
and  Homemakers 


Federal  Funds 
Awarded 


$1.43  Million 

Number  of 
Projects 


Educational  Levels 
Postsecondary/Adult 

Types  of  Services  Provided 
Skills  Training  Support 
Academic  Support 
Guidance  and  Counseling 

Types  of  Service  Providers 
Two-Year  Colleges 
Educational  Collaborative 

Types  of  Communities 

Economically  Depressed 
Non-Depressed 


24 


21 
3 
All* 


22 
2 


12 
12 


The  Massachusetts  Department  of 
Education  is  committed  to 
providing,  expanding,  and 
improving  occupational  training 
opportunities  for  adults  who 
have  had  significant 
responsibilities  in  the  home, 
working  without  wages,  and 
therefore,  have  few  marketable 
employment  skills.   The 
Division  of  Occupational 
Education  ensures  that  programs 
for  single  parents  and  home- 
makers  are  made  available  to 
people  with  the  greatest 
need.   Priority  in  enrollment 
in  these  programs  is  given  to 
economically  disadvantaged 
displaced  homemakers  (i.e., 
those  who  because  of  divorce, 
separation,  or  the  death  or 
disability  of  a  spouse  must 
prepare  for  employment),  and 
single  parents  who  receive  Aid 
to  Families  with  Dependent 
Children  (AFDC).   The  Bay  State 
Centers  for  Displaced  Home- 
makers  and  the  Department  of 
Public  Welfare  played  a  key 
role  in  recruiting  these  target 
groups  for  programs  for  single 
parents  and  homemakers.   During 
Fiscal  Year  1991,  over  50%  of 
the  participants  in  these 
programs  were  economically 
disadvantaged  displaced 
homemakers. 


♦Provided  by  the  Bay  State 
Centers  for  Displaced  Homemakers 


Single  parent 
are  assisted 
federal  funds 
targeted  for 
Title  II,  Par 
participants 
receive  feder 
for  Adults  in 
or  Retraining 
single  parent 
homemakers  or 
need  training 
able  to  enter 


s  and  homemakers 
not  only  with 
specifically 
these  groups  under 
t  A;  many  of  the 
in  projects  which 
al  funds  targeted 
Need  of  Training 
are  women  who  are 
s,  displaced 
homemakers  who 
in  order  to  be 
the  job  market. 
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Massachusetts  uses  the 
majority  of  federal  funds 
available  for  single  parents 
and  homemakers  for  intensive 
skills  training  programs, 
rather  than  for  support 
services  such  as  recruitment, 
assessment,  counseling,  and 
job  search  activities.   These 
support  services  are  provided 
in  large  part  by  the  Bay 
State  Centers  for  Displaced 
Homemakers  located  throughout 
the  State.   The  Division  of 
Occupational  Education 
requires  the  two-year 
colleges  that  offer  skills 
training  programs  for  single 
parents  and  homemakers  to 
develop  and  maintain  written 
agreements  with  the  Bay  State 
Skills  Corporation  to  provide 
these  important  support 
services  that  are  a  necessary 
adjunct  to  skills  training. 


Skills  Training 

A  key  requirement  for  all 
skills  training  programs 
developed  for  single  parents 
and  homemakers  is  that  the 
occupational  training  area  is 
one  for  which  there  is  a  high 
employment  demand.   In 
addition,  these  skills 
training  programs  may  carry 
credit  toward  an  Associate 
degree  or  certificate  or  may 
be  short-term  training 
projects  targeted  at  basic 
entry-level  or  advanced 
occupational  skills.   The 
following  table  summarizes 
the  occupational  areas  in 
which  skills  training 
programs  were  offered  for 
single  parents  and  homemakers 
in  Fiscal  Year  1991. 


Skills  Training  for  Single 
Parents  and  Homemakers 


Number  of 

Projects 

Skills  Training  Area 

5 

Secretarial  &  Related 

3 

Accounting  & 

Bookkeeping 

3 

Business  Computer 

Operation 

3 

Graphic  &  Printing 

Communications 

1 

Recreational 

Enterprises 

Management 

1 

Word  Processing 

1 

Electronic  Technology 

1 

Physician  Assisting 

1 

Nursing  Assisting 

1 

Nursing,  General 

1 

Child  Care  & 

Guidance 

Other  Services  Provided 

Successful  skills  training 
projects  for  single  parents 
and  homemakers  included 
several  program  features  that 
helped  participants  more  fully 
access  or  benefit  from  the 
skills  training.   These 
features  and  services  included 
the  following: 

o   Child  care  was  an 

indispensable  service  for 
some  participants.   Some 
projects  provided  onsite 
child  care  or  Head  Start 
facilities;  other  projects 
helped  participants  obtain 
vouchers  for  child  care 
from  human  services 
agencies . 
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Transportation  was  needed 
by  several  participants  to 
access  the  skills 
training.   Some  projects 
also  operated  "satellite" 
training  programs  at 
conveniently-located 
community  sites. 

The  assessment  and  career 
guidance  services  provided 
by  the  Bay  State  Centers 
for  Displaced  Homemakers 
helped  participants 
identify  the  training 
programs  most  appropriate 
for  their  interests  and 
abilities . 

Personal  and  school 
adjustment  counseling 
proved  to  be  useful  for 
many  participants.   Many 
displaced  homemakers  had 
not  been  in  school  or  a 
training  environment  for 
several  years;  adjustment 
counseling  and  instruction 
in  study  skills  helped 
these  individuals  to  fully 
participate  in  and  benefit 
from  the  training. 

Internships  and  work 
experience  provided 
participants  with  valuable 
hands-on  experience  in 
applying  training  concepts 
and  an  understanding  of 
job  requirements.   In 
addition,  these  work 
experiences  served  the 
important  function  of 
"introducing"  participants 
to  area  employers;  many 
participants  were  offered 
full-time  employment  at 
their  internship  sites 
upon  completing  their 
skills  training  program. 
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STUDENTS 
PROGRAMS 


IN  NONTRADITIONAL 
(SEX  EQUITY) 


Of 


Massachusetts'  efforts  to  reduce 
sex  bias  and  sex  stereotyping  in 
vocational-technical  programs 
involved  two  main  types  of 
activities:   (a)  the  Division 
Occupational  Education's 
statewide  coordination, 
monitoring,  and  technical 
assistance  efforts  through  its 
Equity  Unit,  and  (b)  individual 
projects  developed  and  operated 
by  local  school  districts. 

The  Perkins  Act  requires  3.5%  of 
the  Basic  State  Grant  to.be  used 
for  programs  and  services  for 
students  in  vocational-technical 
programs  that  are  nontraditional 
for  their  gender  and  for  the 
promotion  of  sex  equity  in 
vocational-technical  programs. 
In  Fiscal  Year  1991, 
approximately  $697,000  were 
awarded  through  a  competitive 
statewide  Request-for-Proposals 
process  for  19  sex  equity 
projects . 

STATEWIDE  ACTIVITIES 
AND  ACHIEVEMENTS 

The  Equity  Unit  in  the  Division 
of  Occupational  Education 
coordinates  statewide  efforts  to 
reduce  sex  bias  and  sex 
stereotyping  in  vocational- 
technical  programs.   During 
Fiscal  Year  1991,  the  unit's 
major  activities  included  the 
following: 

o  Administering  the  Sex  Equity 
Program  as  mandated  by  the 
Perkins  Act,  including 
developing  and  disseminating 
the  Sex  Equity  Request-for- 
Proposals,  providing 
technical  assistance, 
reviewing  and  recommending 
proposals  for  funding. 


Coordinating  the  Admissions 
Plan  process  in  vocational- 
technical  schools  and 
programs  statewide. 
Technical  assistance  was 
given  to  staff  in  the 
Division  of  Occupational 
Education,  and  to  the  15 
comprehensive  high  schools 
with  5  or  more  state- 
approved  Chapter  74 
vocational- technical 
education  programs 
regarding  the  admissions 
process  and  "active 
efforts"  to  recruit, 
retain,  and  place 
nontraditional  and  other 
target  population  students. 

Reviewing  statewide 
competitive  proposals  for 
equity  and  submitting 
recommendations  for  the 
elimination  of  bias  and 
stereotyping. 

Providing  the  following 
technical  assistance  to 
Department  staff  on  equity 
issues : 

Technical  assistance  was 
provided  to  the  Division 
of  Occupational  Education 
staff  on  the  revision 
process  for  approved 
Admissions  Plans, 
conducting  admissions  and 
sex  equity  project  onsite 
visits,  and  on  using 
current  equity  resources. 

Providing  technical 
assistance  to  the 
Division  staff  who 
administer  the  Single 
Parent  and  Homemaker 
Programs. 
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The  Equity  Coordinator 
participated  as  the 
Commissioner's  designee  on 
the  Governor's  Commission  on 
Employment  of  the 
Handicapped  and  on  its 
School-to  Work  Transition 
Subcommittee,  and  assisted 
in  the  coordination  of  a 
statewide  Transition 
Conference  and  Governor's 
Awards  Ceremony  held  on 
October  24,  1990. 

The  Equity  Coordinator 
served  as  the  Commissioner's 
designee  to  the  Office  of 
Employment  Services  Advisory 
Board  of  the  Massachusetts 
Rehabilitation  Commission. 

Providing  technical 
assistance  to  local 
educators,  agencies  and 
school  districts. 

In  May  1991,  Equity  Unit 
staff  participated  on  an 
accreditation  team  at  Path 
Finder  Regional  Vocational- 
Technical  School,  making 
equity  recommendations  for 
inclusion  in  the  report. 

The  Equity  Unit  provided 
leadership  and  technical 
assistance  to  the  statewide 
Nontraditional  Support  Group 
Leaders  Equity  Network. 
Plans  are  underway  to 
further  expand  membership 
and  organizational  efforts. 

Equity  Unit  staff  provided 
technical  assistance  to  the 
staff  of  sex  equity  projects 
funded  at  school  districts. 


o  The  Equity  Unit  worked  as  a 
member  of  a  task  force  in 
the  development  of  the  new 
local  plan  ,  and 
participated  in  training 
sessions  for  LEA's  and 
Department  of  Education 
staff  to  ensure  the 
addressing  of  equity 
issues.   Developed  as  part 
of  the  evalution  criteria 
were  a  set  of  equity 
guidelines,  and  a  listing  of 
nontraditional  programs 
relating  to  both  males  and 
females . 

o   The  Equity  Unit  received  and 
reviewed  95  local  plans  and 
provided  technical 
assistance  to  the  primary 
reviewers  to  ensure  all 
plans  satisfactorily  met 
equity  issues  and  concerns. 

o  The  Equity  Unit  staff 

participated  in  a  meeting  of 
Region  I  New  England  Equity 
coordinators  with  the 
Women's  Bureau,  U.S. 
Department  of  Labor,  to 
discuss  measurable 
performance  standards  for 
grants,  including  new 
initiatives  for  interagency 
coordination  and  infusion  of 
equity  into  state  plans. 

Sex  Equity  Projects 
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Non-traditional  videos  and/or 
slide  tapes  were  produced  along 
with  sex  equity  curricula, 
questionnaires,  newsletters, 
surveys,  brochures  and 
inservice  training  materials. 
These  resources  were 
disseminated  and  exhibited  at 
the  Statewide  Support  Group 
Leaders  meetings  and  through 
the  Massachusetts  Vocational 
Curriculum  Resource  Center. 
Professionally  developed 
videotapes  have  been  afforded 
air  time  by  local  public 
service  cable  stations. 

Overall,  the  projects  were 
highly  successful  in  meeting 
their  objectives.  Those  schools 
implementing  exploratory 
programs,  nontraditional 
support  groups  and  inservice 
training  for  administrators, 
teachers  and  counselors,  with 
follow-up,  met  with  the  most 
success . 


Videos  and  brochures 
portraying  nontraditional 
students  in  their  employment 
were  developed  and  dis- 
seminated or  made  available 
to  the  public  including 
Chambers  of  Commerce. 

Active  efforts  were  made  to 
recruit  nontraditional 
members  to  sex  equity 
project  advisory  committees. 

Field  trips  were  conducted 
to  nontraditional  sites 
where  students  observed  and 
shadowed  industrial  and 
other  activities. 

Shows  and  portable  exhibits 
highlighting  nontraditional 
vocational  opportunities  for 
both  women  and  men  were 
created  and  showcased  at 
local  shopping  malls,  and 
other  public  areas. 


Cooperative  Efforts 
with  the  Private  Sector 

The  private  sector  played  a  key 
role  in  the  implementation  of 
sex  equity  projects  and 
efforts.  During  Fiscal  Year 
1991,  cooperative  efforts  with 
the  private  sector  involved  the 
following  activities: 

o   Several  sex  equity  projects 
coordinated  efforts  with  the 
private  sector  by  developing 
linkages  with  nontraditional 
workers  in  area  industries. 


Some  projects  invited  non- 
traditional  role  models  in 
industry  to  their  schools  to 
address  and/or  serve  as 
mentors  to  the  students  in 
nontraditional  peer  support 
groups . 
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CRIMINAL  OFFENDERS  IN 
CORRECTIONAL  INSTITUTIONS 

Criminal  offender  means  any 
individual  who  is  charged 
with  or  convicted  of  any 
criminal  offense,  including 
a  youth  offender  or  juvenile 
offender.   Correctional 
institution  is  any  prison, 
jail,  reformatory,  work 
farm,  detention  center, 
halfway  house,  community- 
based  rehabilitation  center, 
or  any  other  similar 
institution  designed  for  the 
confinement  or 
rehabilitation  of  criminal 
offenders . 

The  Perkins  Act  requires  1% 
of  the  Basic  State  Grant  to 
be  used  for  programs  and 
services  for  criminal 
offenders.   In  Fiscal  Year 
1991,  approximately  $158,000 
of  these  Title  II,  Part  A 
funds  were  distributed  by 
competitive  Request-for- 
Proposals  to  seven 
correctional  institutions 
for  occupational  skills 
training  programs  for 
adults.   In  addition, 
Massachusetts  used  over 
$92,300  of  Title  II,  Part  A 
and  B  for  8  programs  for 
youth  offenders. 


FISCAL  YEAR  1991  SUMMARY 

Programs  for  Criminal  Offenders 

Federal  Funds  Awarded    $158,000 

Number  of 
Projects 

Types  of  Services  Provided 
Skills  Training  Support        7 

Service  Providers 
Berkshire  County  House 

of  Correction  1 

Hampden  County  House 

of  Correction  2 

Hampshire  County  House 

of  Correction  1 

Plymouth  County  House 

of  Correction  1 

Suffolk  County  House 

of  Correction  1 

Worcester  County  House 

of  Correction  2 

Massachusetts  Correctional 

Institution  of  Concord        1 

Types  of  Communities 
Economically  Depressed         1 
Non-Depressed  6 


SERVICES  PROVIDED — 
ADULT  OFFENDERS 

Massachusetts  has  established 
the  following  objectives  for 
each  program  of  occupational 
education  offered  by  its 
correctional  institutions: 

1.  To  raise  the  education  level 
of  each  individual 
participating  in  an 
occupational  education 
program; 

2.  To  provide  each  unskilled 
individual  with  a  marketable 
occupational  skill;  and 
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3.  To  improve  the  self-esteem 
of  each  participant. 

In  general,  each  correctional 
institution  establishes  its  own 
criteria  for  selecting  students 
for  these  programs.  Counselors 
use  factors  such  as  scores  on 
the  General  Achievement  Test 
Battery  (GATB),  duration  of 
confinement,  student  interest, 
and  institutional  security 
requirements  to  screen  and 
place  students  into  the 
programs.   The  courses  are 
developed  and  directly 
administered  by  the  corrections 
staff,  in  consultation  with  a 
local  advisory  committee  and 
with- technical  assistance  from 
the  State. 

In  Fiscal  Year  1991,  federal 
vocational  education  funds  were 
used  for  7  skills  training 
projects.   The  following  table 
summarizes  the  high  demand 
occupational  areas  in  which 
participants  were  trained. 


Skills  Training  for 
Criminal  Offenders 

Number  of 

Projects    Skills  Training  Area 

3         Graphic  &  Printing 

Communications 

1  Business  Computer 

Operation 

1  Typing  and  General 

Office 

1  Carpentry 

1  Building  &  Property 

Maintenance 


Overall,  these  occupational 
skills  training  programs 
offered  in  correctional 
institutions  have  met  with  a 
high  degree  of  success.  The 
participants  have  gained  job 
entry  skills  and  many  are 
placed  in  training-related  jobs 
upon  release  from  the 
correctional  institutions.   It 
has  also  been  reported  that  the 
participants'  behavior  has 
improved  and  their  self-esteem 
has  been  enhanced. 


SERVICES  PROVIDED — 
YOUTH  OFFENDERS 

The  Extended  Skills  Program  is  a 
collaborative  effort  among  the 
Massachusetts  Division  of 
Occupational  Education,  the 
Division  of  Special  Education, 
and  the  Department  of  Youth 
Services.   The  program  provides 
youth  offenders  with  the 
opportunity  to  learn  job  skills 
in  a  variety  of  occupational 
skill  areas.   During  Fiscal  Year 
1991,  8  vocational-technical 
schools  worked  with  17 
Department  of  Youth  Services 
facilities  to  provide  457  youth 
offenders  with  a  wide  variety  of 
vocational  education  services. 
Depending  on  local  needs,  these 
youth  were  provided  with: 

o  academic  and  vocational 

assessments; 
o   career  counseling  and 

planning; 
o   short  term  exploratory 

vocational  instruction; 
o  extended  skills  training; 
o   safety  instruction  with  tools 

and  equipment;  and 
o-  follow-up  services. 
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The  program  is  funded  by  a 
combination  of  Perkins  Act 
Title  II,  Part  A,  matching 
state  funds  from  the 
Department  of  Youth  Services, 
and  funds  from  the 
Massachusetts  Department  of 
Education's  Division  of 
Special  Education. 

This  joint  venture  provided 
youth  offenders  with  the 
opportunity  to  learn  job 
skills  in  high  demand 
occupational  areas  in  state- 
of-the-art  school  shops.   Most 
programs  offered  the  training 
after  school  and  into  the 
early  evening  during  the 
school  year.   Many  projects 
offered  training  in  more  than 
one  vocational  program  area, 
in  either  short-term 
exploratory  programs  or  in 
extended  skills  training 
programs.   Skills  training 
areas  offered  to  these  youth 
offenders  included: 
Automotive  Mechanics, 
Carpentry,  Food  Production 
Management  and  Services,  Auto 
Body  Repair ,    Building 
Maintenance,  Electrician, 
Plumbing,  Electronic  Equipment 
Repair,  Masonry,  Metal 
Fabrication,  Graphic  Art, 
Welding,  Machine  Tool,  and 
Business  Computer  Operation. 

The  programs  served  both  young 
men  and  young  women  from  all 
of  the  major  racial  and  ethnic 
groups  in  the  state.   All 
participants  were  either 
economically  or  academically 
disadvantaged.   For  many  youth 
offenders,  this  program  was  a 
first  chance  to  explore  career 
goals,  build  self-esteem 
through  achievement,  and 
discover  the  personal  rewards 
of  education. 
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COORDINATION  EFFORTS 


Collaboration  and  coordination 
among  the  Massachusetts 
Department  of  Education,  the 
private  sector,  and  other  local 
and  state  agencies  in  planning, 
operating,  and  evaluating 
vocational  programs  is  a 
central  feature  of  the 
vocational  education  delivery 
system  in  Massachusetts. 
During  Fiscal  Year  1991,  the 
Division  of  Occupational 
Education  continued  its 
participation  in  several 
committees  and  planning  and 
policy  groups,  including: 

o  Apprenticeship  Council 

o  Displaced  Homemakers 
Advisory  Committee 

o   Interagency  Coordination 
Committee 

o  State-legislated  Commission 
for  Occupational  Education 

o  Governor's  Youth 

Coordinating  Council 

o  Department  of  Public 

Welfare's  Jobs  Initiative 

o   State  Occupational 

Information  Coordinating 
Committee 

o  State  Council  on  Vocational 
Education 

o  Massachusetts  Jobs  Council 

A  hallmark  of  the  operation  of 
programs  on  the  local  level  is 
the  close  working  relationship 
among  employers,  public 
agencies,  and  vocational- 
technical  educators. 


Over  6,000  representatives  of 
the  employer  community  serve  on 
program  and  general  advisory  . 
committees  for  state-approved 
Chapter  74  vocational-technical 
education  programs  in  the  110 
high  schools  that  offer  these 
specialized  programs.   An 
additional  2,000  private  sector 
representatives  serve  as 
advisors  to  federally-funded 
vocational  programs  operated  by 
high  schools  and  community 
colleges.   Many  service 
providers  have  also  invited  a 
representative  of  local  and 
area  offices  of  public 
agencies,  especially  the 
Departments  of  Employment  and 
Training,  Public  Welfare,  and 
Social  Services,  to  serve  as 
members  of  the  local  advisory 
committee. 

This  section  summarizes  four 
examples  of  coordination 
activities  with  which  the 
Division  of  Occupational 
Education  has  played  an 
important  role.   Five  other 
significant  types  of 
collaboration  are  described 
elsewhere  in  this  report:  the 
Day  Care  Worker  Training 
Program,  Head  Start  Families 
Training  Program,  the  Building 
Opportunity  Project  and  the 
Mental  Health-Mental 
Retardation  Assistant  projects 
are  included  in  the  section  on 
Adult  Training  and  Retraining, 
and  the  skills  training 
programs  for  youth  offenders 
that  are  jointly  funded  by  the 
Department  of  Youth  Services 
and  the  Department  of  Education 
are  included  in  the  section  on 
Criminal  Offenders  in 
Correctional  Institutions. 
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COORDINATION  EXAMPLES 

State  Occupational  Information 
Coordinating  Committee  (SOICC) 

The  Division  of  Occupational 
Education  continued  its 
partnership  with  the  Department 
of  Employment  and  Training 
and  the  Massachusetts 
Rehabilitation  Commission  for 
the  development  and 
dissemination  of  occupational 
information.   The  three-member 
committee  meets  annually  and  a 
six-member  technical  advisory 
group  of  agency  staff  members 
meet  on  a  quarterly  basis  to 
establish  priorities  and, 
review  projects,  and  help  to 
organize  training  services  for 
agency  staff  and  school/college 
counsellors. 

The  SOICC  sponsored  a  full  day 
conference  on  the  labor  market 
opportunities  in  five  critical 
sectors  of  the  State's  economy 
in  the  spring  of  1991. 

Commission  For  Occupational 
Education 

The  Massachusetts  Commission 
For  Occupational  Education  is 
an  advisory  group  established 
in  state  law  and  composed  of 
sixteen  members;  ten  members 
are  appointed  by  the  State 
Board  of  Education,  six  members 
are  appointed  by  the  state 
agency  for  higher  education. 
Each  member  represents  a  group 
or  organization  impacted  by 
occupational  education. 

During  Fiscal  Year  1991,  the 
work  of  the  Commission  focused 
on  the  reauthorization  of  the 
Perkins  Act,  the  development  of 
the  State  Plan  for  Fiscal  Years 
1992-1994,  and  the  continuing 
review  of  vocational-technical 
education  in  Boston. 


The  Commission  made 
recommendations  on  these  issues 
to  the  Division  of  Occupational 
Education  and  to  the 
Commissioner  of  Education  and 
other  state  agency  heads. 

State  Council  on  Vocational 
Education  (SCOVE) 

The  State  Council  on  Vocational 
Education  is  an  advisory  group 
established  through  the  Perkins 
Act  with  thirteen  members  who 
are  appointed  by  the  Governor. 
The  Council's  duties  include 
advising  on  the  development  of 
the  State  Plan,  consulting  on 
the  development  of  criteria 
for  evaluating  programs,  and 
recommending  procedures  for 
the  further  involvement  of 
business,  industry,  and  labor  in 
vocational-technical  programs. 

The  Division  of  Occupational 
Education  and  other  units  of  the 
Department  of  Education 
coordinated  with  the  State 
Council  throughout  Fiscal  Year 
1991  through  participation  at 
SCOVE  meetings,  through  the 
exchange  of  data,  and  through  the 
review  and  analysis  of  SCOVE  and 
Department  reports.   The  State 
Council  and  the  Division  jointly 
recognize  outstanding  vocational- 
technical  advisory  committees  and 
vocational-technical  programs  in 
nationally  organized  efforts. 

Mass  Jobs  Council  (MJC) 

The  Mass  Jobs  Council  is  the 
state  level  organization  charged 
with  the  coordination  of  the 
employment  and  training  system 
and  includes  the  top  official 
from  several  state  agencies  and 
employer  and  labor 
representatives.  During  Fiscal 
Year  1991,  the  Mass  Jobs  Council 
organized  its  work  through  three 
committees: 


36 

Coordination  Efforts 


Oversight  and  Results 
Strategic  Planning 
Regional  Employment  Board 
Development 

These  committees  of  MJC 
members  have  identified  key 
issues  related  to  the 
implementation  of  the  Mass 
Jobs  Council  legislative 
charter.   Several  Department 
of  Education  staff  have  worked 
with  these  committees  during 
Fiscal  Year  1991  to  provide 
data  and  other  information  and 
to  respond  to  policy  options 
proposed  through  the 
committees . 
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Fiscal  Year  1991 
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Enrollments  in  Federally-Funded  Vocational  Education  Programs 

Fiscal  Year  1991 

Target  Population                Secondary  Postsecondary 

Level  Adult  Level 

TITLE  II,  PARTS  A  &  B 

Handicapped 

Mainstream  Programs           4r757  1,489 

Separate  Programs               114  0 

Disadvantaged 

Mainstream  Programs           9,879  4,346 

Separate  Programs                 0  0 

Limited  English  Proficient 

Mainstream  Programs           1,788  891 

Separate  Programs                 0  0 

Adult  Training-Retraining            0  1,557 

Single  Parents  &  Homemakers          0  574 

Criminal  Offenders                *457  205 


Sex  Equity:   Male  2,243  69 

Female  2,779  305 


Regular  Vocational 

Education  Population         12,024  305 


TOTAL  TITLE  II  33,584  9,741 


*Youth  offenders  served  in  DYS  programs 
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Enrollments  in  Federally-Funded  Vocational  Education  Programs 

Fiscal  Year  1991 


Target  Population 


Secondary 
Level 


Postsecondary 
Adult  level 


TITLE  III,  PART  A 

Community-Based 
Organizations 


111 


TITLE  III,  PART  B 

Consumer  &  Homemaker 
Education 


952 


73 


TOTAL  TITLE  III 


952 


184 


GRAND  TOTAL 


34r536 


9,925 


PART  II 

PROGRAM  EXPANSION  AND  IMPROVEMENT: 
ACCOMPLISHMENTS 


Title  II,  Part  B  of  the 
Perkins  Act,  or  "Program 
Expansion  and  Improvement", 
authorizes  funds  for  a  wide 
range  of  activities  and 
services  designed  to  improve 
and  expand  vocational- 
technical  education 
programs.   In  Fiscal  Year 
1991,  over  $4.62  million  in 
federal  funds  were  used  for 
298  program  improvement 
projects. 

This  section  begins  with. a 
summary  table  of  Fiscal  Year 
1991  projects  and  then 
describes  Massachusetts'  pro- 
gram improvement  activities 
and  accomplishments  in  these 
areas: 

o  New  and  Expanded  Programs 
for  Secondary  Students 

o  Personnel  Development 

o  Curriculum  Development 

o  Guidance  and  Counseling 

0  Evaluation 


FISCAL  YEAR  1991  SUMMARY 


Program  Expansion  &  Improvement 


Federal  Funds 
Awarded 


$4.62  million 


Number  of 
Projects 


Target  Group  Served 
Secondary  Students 
Postsecondary/Adult 
Vocational  Personnel 


285 
7 
6 


Types  of  Activities  Funded 
New  &  Expanded 

Programs  242 

Remedial  Instruction  31 

Exemplary  &  Innovative  4 

Personnel  Development  6 

Curriculum  Development  9 

Guidance  &  Counseling  2 

Other  4 

Types  of  Service  Providers 

City/Town  HS  101 

Regional  HS  31 

City/Town  Voc-Tech  HS  39 

Regional  Voc-Tech  HS  110 
Community-Based 

Organizations  7 

Educ.  Collaboratives  4 

Colleges/Universities  6 

Types  of  Communities 

Economically  Depressed  111 

Non-Depressed  187 
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NEW  AND  EXPANDED  PROGRAMS 


During  Fiscal  Year  1991, 
school  districts  implemented 
242  new  and  expanded  skills 
training  programs  for 
secondary  level  students;  only 
3  programs  were  dropped. 

Funds  for  new  program  develop- 
ment were  allocated  to  school 
districts  to  establish 
secondary  level  vocational- 
technical  education  programs 
in  new  and  emerging 
occupational  areas.  In  order 
to  improve  the  relevance  of 
these  program  offerings  and  to 
enhance  graduates'  chances  for 
employment,  the  Division  of 
Occupational  Education 
required  school  districts  to 
document  statewide  or  local 
labor  market  demand  for  the 
proposed  training.   Statewide 
demand  could  be  demonstrated 
by  the  inclusion  of  the 
proposed  new  program  on  the 
Statewide  Demand  List  (a  list 
of  38  occupations  with  high 
labor  market  demand  statewide 
according  to  data  from  the 
Massachusetts  Department  of 
Employment  and  Training). 
School  districts  were  also 
encouraged  to  review  local 
area  labor  market  needs. 


As  was  true  for  all  other 
types  of  federally-funded 
vocational  projects,  school 
districts  were  required  to 
develop  strategies  for 
recruiting  target  populations 
(handicapped,  disadvantaged, 
limited  English  proficient, 
minorities,  and  females)  for 
these  new  and  expanded 
programs.  During  Fiscal  Year 
1991,  approximately  2,000 
handicapped,  4,000 
disadvantaged,  and  500  limited 
English  proficient  students 
participated  in  program 
expansion  and  improvement 
projects. 

The  following  table  summarizes 
the  predominant  skills 
training  areas  for  which  new 
and  expanded  programs  were 
provided. 


Funds  for  program  expansion 
were  allocated  to  school 
districts  for  upgrading 
existing  vocational-technical 
programs  and  expanding 
successful  programs.   Many  of 
these  projects  involved  the 
purchase  of  state-of-the-art 
equipment  in  order  to  upgrade 
existing  State-approved 
Chapter  74  vocational- 
technical  programs. 
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New  and  Expanded  Projects  for  Secondary  Students 

Number  of 

Projects  Skills  Training  Area 

26  Graphic  &  Printing  Communications 

24  Drafting 

21  Business  Computer  Operation 

13  Carpentry 

12  General  Marketing 

12  Automotive  Mechanics 

11  Secretarial  &  Related 

11  Typing  &  General  Office 

10  Mechanical  Design  Technology 

10  Auto  Body  Repair 

8  Accounting  &  Bookkeeping 

8  Electronic  Technology 

8  Heating,  Air  Conditioning,  &  Refrigeration 

7  Computer  Programming 

6  Food  Production,  Management,  &  Services 

6  Machine  Tool/Machine  Shop 

4  Community  Health  Work 

4  Chief/Cook 

3  Electronic  Equipment  Repair 

3  Heavy  Equipment  Maintenance/Repair 

2  Ornamental  Horticulture 

2  Radio  &  TV  Production/Broadcasting 

2  Electromechanical  Technology 

2  Nursing  Assisting 

2  Clothing  Management/Production/Services 

2  Brick  Masonary 

2  Electrician 

2  Building  &  Property  Maintenance 

1  Crop  Production 

1  Animal  Science 

1  Agricultural  Services  &  Supplies 

1  Pet  Grooming 

1  Landscaping 

1  Financial  Services  Marketing 

1  Cosmetology 

1  Medical  Assisting 

1  Medical  Laboratory  Technology 

1  Medical  Records  Technology 

1  Painting  &  Decorating 

1  Plumbing  &  Pipefitting 

1  Construction  Trades,  Other 

1  Commercial  Art 

1  Sheet  Metal 

1  Welding 

1  Marine  Maintenance 

2  Exploratory 
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PERSONNEL  DEVELOPMENT 

In  accordance  with  the 
Massachusetts  Board  of 
Education's  goal  to  ensure  that 
all  school  personnel  possess  and 
maintain  a  high  level  of 
professional  competence,  staff 
training  and  development 
activities  were  focused  in 
several  areas,  including 
recruitment  and  pre-service 
training,  a  summer  professional 
improvement  conference,  work- 
shops to  disseminate  a  "survival 
skills"  tool  kit  for  new 
teachers  and  administrators,  the 
vocational  competency  testing 
program,  and  projects  to  provide 
inservice  training  on 
Massachusetts'  competency-based 
vocational  education 
curricula.   In  addition,  the 
Division  of  Occupational 
Education  funded  a  Leadership 
Institute  for  vocational 
administrators . 

Approximately  $410,000  in 
federal  Program  Improvement 
funds  were  expended  for 
personnel  development  activities 
in  Fiscal  Year  1991.   Following 
are  descriptions  of  some  of 
these  statewide  activities. 


Professional 
Conference 


Development 


The  Seventy-eighth  Annual 
Professional  Development 
Conference  was  held  at  Fitchburg 
State  College  from  June  24  to 
June  27,  1991.   This  conference 
is  jointly  sponsored  by  the 
Division  of  Occupational 
Education  and  several  vocational 
education  organizations.   It 
provides  individuals  with 
vocational-technical  education 
approvals  an  opportunity  to 
satisfy  the  maintenance 
requirement  of  Chapter  731 


Regulations  governing 
vocational- technical 
education.   Occupational 
updating  and  professional 
improvement  activities  were 
provided  in  27  program  areas. 
The  conference  was  the 
culmination  of  an  intensive 
industry-education  collaborative 
effort  to  assist  vocational- 
technical  educators  in 
maintaining  the  state-of  the-art 
in  their  trade  or  technical 
area.   Approximately  120 
organizations  were  involved 
representing  business,  industry 
and  labor  as  well  as  educational 
and  governmental  agencies  from 
all  levels.   The  agenda  was 
specifically  designed  to  address 
the  assessed  needs  of  the 
different  categories  of  the 
approximately  600  vocational- 
technical  personnel  who 
attended. 

The  conference  included 
prominent  guest  speakers  and 
featured  a  recognition  luncheon 
for  outstanding  vocational- 
technical  educators  who  have 
made  statewide  contributions  to 
vocational- technical 
education.   The  theme  of  the 
1991  conference  was  "One  Team, 
One  Goal:   Vocational-Technical 
Educational  Excellence." 
Participants  were  given  the 
opportunity  to  advance 
professionally,  view  the  latest 
in  equipment,  and  discuss 
advances  in  education  and 
technology.   Topics  included 
interactive  video,  mentoring, 
articulation  at  all  levels, 
computers  for  teachers, 
industrial  manufacturing  and 
entrepreneurship  for  vocational- 
technical  education. 
Participants  were  given  the 
opportunity  to  receive 
undergraduate  or  graduate 
credits  from  Fitchburg  State 
College. 
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Vocational-Technical  Teacher 
Training  Program. 

One  way  in  which  Massachusetts 
ensures  that  vocational- 
technical  instructors  are  well 
prepared  is  to  require  them  to 
complete  a  sequence  of  7 
courses,  totaling  24  credits,  in 
order  to  receive  full  state 
approval  as  vocational-technical 
instructors.   The  7  courses  are 
taught  using  a  competency-based 
education  approach  at  4  state 
colleges  and  universities. 

During  Fiscal  Year  1991,  efforts 
were  started  to  devise  curricula 
for  an  additional  12  credits 
which  would  also  serve  as 
professional  improvement  for 
newly  hired  vocational-technical 
teachers.   Revised  state 
regulations  governing 
vocational-technical  education 
require  this  additional  course 
work.   An  earlier  survey 
indicated  that  many  teachers 
felt  that  additional  academic 
preparation  is  necessary  for  one 
to  be  an  effective  teacher. 

Vocational  Competency  Testing 
Program 


Massachuse 
Vocational 
Approval  i 
for  Compet 
candidate ' 
In  July,  1 
Massachuse 
technical 
testing  wa 


tts'  System  of 
-Technical  Instructor 
ncludes  a  requirement 
ency  Testing  of  each 
s  technical  skills. 
990  a  new  program  for 
tts  vocational- 
instructor  competeny 
s  instituted. 


A  data  base  of  candidate 
information  was  created  to 
ensure  efficient  handling  and 
increased  turn-around  time  in 
processing  candidate 
applications.   Computer-Scored 
Answer  Correction  Programs  were 
developed  and  implemented. 


A  set  of  statistics  and  graphics 
were  adopted  for  ongoing  test 
data  comparison;  item  analysis 
programs  were  developed;  and 
degree  of  difficulty  and 
historical  test  item  data  bases 
were  planned.   These  programs 
will  be  implemented  in  Fiscal 
Year  1992. 

Liaisons  appointed  by  school 
superintendents  were  established 
at  every  regional  vocational- 
technical  school  district  and 
every  public  school  district 
with  five  or  more  vocational- 
technical  programs.   A  news 
letter  and  revised  policy  manual 
was  mailed  to  these  District 
Liaisons,  as  well  as  to  key 
Department  of  Education 
personnel,  and  college  programs 
providing  vocational-technical 
teacher  preparation  programs. 

The  Program  established  a 
working  Advisory  Committee  with 
both  private  sector  and 
vocational-technical  education 
representation.   This  Committee 
met  four  times  during  Fiscal 
Year  1991  and  provided  direction 
and  feedback  to  the  program. 
The  Program  reestablished  a  Test 
Review  Board  with  a 
representative  from  the 
Department  of  Education,  Higher 
Education,  and  the  vocational- 
technical  education  community. 
The  Test  Review  Board  met 
monthly,  nine  times  in  Fiscal 
Year  1991.   Their  work 
included:   a  review  of  all 
testing  policy  and  procedure; 
approval  of  written  and 
performance  test  results; 
hearing  and  ruling  on  test 
result  appeals  by  teacher 
candidates;  and  analysis  of 
statistical  data  on  individual 
examinations. 
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During  Fiscal  Year  1991,  all 
active  vocational-technical 
instructor  approval  candidate 
records  for  the  last  five  years 
were  reviewed  by  the  Bureau  of 
Professional  Development  at  the 
Department  of  Education  and 
forwarded  to  the  program. 
Every  eligible  candidate  for 
written  or  performance  testing 
(almost  700)  was  contacted  by 
the  Program.   Written 
examinations  were  held  at 
Greater  Lowell  Regional 
Vocational-Technical  School  on 
December  1,  1990f  and  April  6, 
1991.   A  record  number  of  332 
candidates  took  the  written 
examinations,  228  passed,  104 
failed  (69%  pass  ratio). 
Performance  examinations  were 
scheduled  in  nine  regional 
vocational-technical  schools  in 
January,  February,  and  May  of 
1991.   A  total  of  234 
candidates  took  the  performance 
examinations  in  Fiscal  Year 
1991  and  184  passed  (a  79% 
ratio) .   The  combined  number  of 
examinations  administered  by 
the  Technical  Instructor 
Competency  Testing  Program  for 
Fiscal  Year  1991  was  566 
candidates . 

A  one-day  Test  Development 
Workshop  for  67  vocational- 
technical  educators  was  held  at 
Greater  Lowell  Regional 
Vocational-Technical  School  in 
January.   A  4-day,  6-session, 
Examiners  Workshop  was  held  as 
part  of  the  Annual  Professional 
Development  Conference  in  June, 
1991.   Several ' sessions  at  the 
conference  on  test  development 
activities  was  a  focus  of  these 
workshops,  including:   review 
and  revision  of  written  and 
performance  tests  in  50  test 
areas;  and  review  and  revision 
of  candidate  information  and 
references. 


The  network  of  performance  test 
examiners  was  strengthened, »^ 

expanded,  and  improved  as  a 
result  of  these  professional 
development  activities. 

Leadership  Institute  for 
Vocational-Technical  Education 

The  Division  of  Occupational 
Education  supported  a 
leadership  institute  through 
the  University  of 
Massachusetts,  Institute  for 
Governmental  Services.   This 
institute  operated  between 
September,  1990  and  May,  1991. 
Thirty  vocational-technical 
education  administrators  or 
teacher  leaders  were  selected 
to  participate  in  this  year 
long  program  that  included  10 
full  days  of  training  and 
involvement  in  networks  of 
institute  members  throughout 
the  year.   Of  the  30 
participants,  16  were'  male  and 
14  female;  7  were  minorities. 
The  group  averaged  about  11 
years  as  vocational-technical 
educators . 

The  training  covered  these 
areas: 

■x 

o  National  trends  in 

education,  training  and  the 
workplace; 

o   State  trends  in  education, 
training  and  the  workplace; 

o  Leadership  styles; 

o  Conflict  management; 

o  Time  management; 

o  Staff  development  and 
motivation; 
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o  Communication  and  image 
building; 

o  Equity; 

o  Labor  market  analysis; 

o  Leadership  and  finance;  and 

o  Problem  solving/decision- 
making. 

The  peer  support  networks 
developed  during  the  first  2-4 
sessions  and  contributed 
significantly  to  the  growth  in 
leadership  skills  for  each 
participant.   In  addition  the 
training  session  on  April  25, 
1991-  included  23  of  the  30 
participants  in  the  1989 
Leadership  Institute.   This 
special  meeting  facilitated  the 
expansion  of  the  peer  support 
networks  and  one  result  was  that 
the  participants  in  the  1990- 
1991  Institute  decided  to  join 
the  Leadership  Institute  Alumni 
Association  that  was  launched  in 
1989  by  the  first  group  of 
program  graduates. 

The  participants'  final 
evaluations  of  the  program 
indicated  that  this  training  was 
pertinent  and  useful  and  the 
entire  year's  experience 
contributed  significantly  to 
their  leadership  development. 

Model  Electronics  Teachers 
Center 

In  order  to  enhance  professional 
knowledge  and  teaching  capacity 
of  vocational-technical 
instructors  in  Massachusetts,  a 
grant  was  awarded  to  the 
University  of  Massachusetts  in 
Boston  to  operate  a  model 
electronics  teachers  center 
sited  at  the  Blue  Hills  Regional 
Vocational-Technical  School. 


The  center  was  open  five  days  a 
week  for  8-10  hours  a  day 
throughout  the  year. 

The  main  thrust  of  the  center 
is  to  conduct  seminars  and 
workshops  to  assist 
participating  instructors  to 
share  and  update  their 
electronic  curricula,  and 
become  conversant  with  state- 
of-the-art  electronic  equipment 
and  technologies.   During 
Fiscal  Year  1991,  approximately 
1000  instructors  of 
Electronics,  Electricity, 
Automotive  Technology, 
Robotics,  Computers,  and  other 
technical  subjects  were  served 
through  the  center  activities. 


Since  the  ope 
capacity  has 
by  a  close  co 
and  a  strong 
business  and 
The  Heathkit- 
Textronic,  In 
donated  the  1 
equipment  and 
conducting  su 
workshops . 


ning,  the  center's 
been  strengthened 
llaboration  with 
support  from 
industrial  firms. 
Zenith  Corp.  and 
c.f  in  particular, 
atest  electronic 
collaborated  in 
ccessf ul 


New  Teacher  Workshops 

During  the  last  week  of  August, 
1990,  35  new  vocational 
technical  teachers  and  6 
teacher  mentors  attended  a  one 
day  preservice  workshop 
sponsored  by  the  Division  of 
Occupational  Education  at  the 
Southeastern  Regional 
Vocational-Technical  School. 
The  purpose  of  the  workshop  was 
to  orient  new  teachers,  review 
the  survival  skills  teacher- 
training  tool  kit  materials, 
and  discuss  ways  in  which  to 
support  new  teachers. 
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For  the  third  year,  an  active 
support  group  was  formed  for  35 
teachers  in  the  Southeast  Region 
of  the  state.   A  similar  group 
was  formed  in  the  Western  Region 
during  Fiscal  Year  1991  which 
included  teachers  from  the 
Central  Region. 

Currently,  a  needs  assessment 
questionnaire  has  been 
disseminated  to  determine  the 
need  to  continue  this  activity 
for  the  next  year. 
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CURRICULUM  DEVELOPMENT 

In  Massachusetts,  the 
development  and  the 
dissemination  of  curricula 
for  vocational-technical 
education  are  local-State 
partnership  activities  that 
featured  five  major  elements 
during  Fiscal  Year  1991. 

o  Competency-Based  Vocational 
Education 

o  Applied  Learning  Curricula 

o  Massachusetts  Vocational 
Curriculum  Resource  Center 

o  Technical  Committees 

o  Secondary/Postsecondary 
Articulation 

Over  $516,000  of  Program 
Improvement  funds  were  used  to 
support  these  activities. 


COMPETENCY-BASED 
VOCATIONAL  EDUCATION 

Since  1981,  the  Division  of 
Occupational  Education  has 
undertaken  a  statewide  effort 
to  improve  secondary 
vocational-technical  education 
programs  by  introducing 
Competency-Based  Vocational 
Education  (CBVE).   This  CBVE 
effort  has  encompassed  four 
main  elements: 
Competency-Based  Vocational 
Education  (CBVE)  Curriculum 
Development  projects, 
Math/Science  Competency  Project 
(MSCP),  the  Communication 
Competency  Project,  and  the 
CBVE  Completion  Project. 


CBVE  Curriculum  Development 
Projects 

In  Massachusetts,  each  CBVE 
curriculum  is  developed  by  a 
team  of  high  school  instructors 
who  have  received  training  in 
the  Massachusetts  CBVE 
curriculum  development  model. 
Typically  this  team  of  teachers 
includes  one  shop  teacher,  one 
related  instruction  teacher, 
and  one  writer/editor  (often  an 
English  teacher)  from  each  of  a 
pair  of  schools.   Schools  are 
chosen  to  develop  new  CBVE 
curricula  on  the  basis  of 
proposals  they  submit  in 
response  to  Requests-for- 
Proposals  issued  by  the 
Division  of  Occupational 
Education. 

These  CBVE  curriculum 
development  projects  involve 
the  following:   the 
establishment  of  duties  and 
tasks;  validation  of  lists  of 
job  skills  by  local  Advisory 
Committee  members  serving  both 
of  the  "paired  schools"; 
development  of  simple,  clear 
and  concise  Learning  Guides  for 
all  identified  job  skills; 
development  of  tests  for  each 
Learning  Guide,  including 
knowledge  tests,  performances 
tests,  and  employability  skills 
inventory;  validation  of  tests; 
and  evaluation  of  instructional 
materials  to  ensure  that  they 
are  free  of  all  gender 
sterotyping  and  bias,  or 
obstacles  for  persons  with 
handicapping  conditions. 
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The  curriculum  development  also 
develops  techniques  for  pilot 
testing  the  curriculum  during 
the  following  school  year,  and 
for  revising  the  curriculum  on 
the  basis  of  the  results  of 
pilot  testing.   In  addition, 
members  of  the  team  are  required 
to  make  a  presentation  to  their 
colleagues  at  the  Annual 
Occupational  Professional 
Development  Conference  and  to 
participate  in  other 
dissemination  activities. 

To  date,  25  vocational-technical 
programs  have  engaged  in. the 
development  of  Competency-Based 
Vocational  Education  curricula. 
Curricula  already  in  use  include 
Motel  and  Lodging,  Food  Pro- 
duction Management  and  Services, 
Machine  Technology,  Auto 
Mechanics,  General  Merchan- 
dising, Computer  Technology, 
Electrical,  Health  Assistant, 
Child  Development  Assistant, 
Drafting,  Carpentry,  Finance  and 
Credit,  Metal  Fabrication, 
Plumbing,  Graphic  Arts,  Auto 
Body  Repair,  Accounting  and 
Computing,  Painting  and 
Decorating,  Heating,  Ventilation 
and  Air  Conditioning,  Fashion 
Design,  Marketing,  Commerical 
Art,  Electronic  Technology, 
Ornamental  Horticulture,  and 
Medical  Assistant. 

Math/Science  Competency  Project 
(MSCP) 

The  Math/Science  Competency 
Program  was  initiated  in  1985 
and  is  overseen  by  project  staff 
at  the  Greater  Lowell  Regional 
Vocational-Technical  School.  The 
Program  was  designed  to  enhance 
students'  learning  of  existing 
CBVE  curricula  by  identifying 
the  math  and  the  science 
competencies  that  correspond  to 
each  CBVE  curriculum  area. 


Project  staff  are  responsible 
for  the  following:   identifying 
the  math  and  science 
competencies  that  are  basic  and 
facilitative  to  learning  the 
trade  and  technological  skills 
in  existing  CBVE  curricula 
areas;  developing  a  manual  for 
use  by  academic  and  related 
instruction  teachers  that 
includes  this  list  of 
competencies,  as  well  as 
strategies  and  techniques  for 
instructing  students  in  these 
competencies;  developing  a  plan 
for  schools  to  implement 
inservice  training  for 
instructors  in  the  use  of  the 
MSCP  manuals  that  requires 
little  or  no  outside 
assistance;  and  participating 
in  various  dissemination  and 
technical  assistance 
activities. 

In  Fiscal  Year  1991,  funding 
was  provided  to  continue  the 
development  of  math/science 
competencies  profiles  for  CBVE 
curriculum  in  the  Electro- 
Mechnical  Technology  area.   To 
date,  Math/Science  competencies 
have  been  developed  for  use 
with  23  CBVE  curricula. 

Communications  Competency 
Project 

The  CBVE  Communications 
Competency  Project  was  funded 
to  continue  at  Blue  Hills 
Regional  Vocational-Technical 
School  during  Fiscal  Year 
1991.   The  project  identified 
the  communications  competencies 
basic  and  facilitative  to  the 
learning  of  trade  and 
technological  skills. 
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These  communications 
competencies  were  expanded  to 
cover  five  competency-based 
curriculum  areas:   Air 
Conditioning  and  Refrigeration, 
Auto  Body,  Electricity, 
Electronics,  and  Machine 
Shop.   For  each  of  these 
program  areas,  the  lists  of 
competencies  along  with  a 
number  of  strategies  and 
techniques  of  instruction,  were 
incorporated  into  a  handbook. 
Copies  of  these  handbooks  were 
disseminated  during  the  1990- 
1991  school  year. 

CBVE  Completion  Project 

The  CBVE  Completion  Project 
provides  a  threefold  statewide 
service:   it  provides  technical 
assistance  to  those  schools 
developing  the  CBVE  curricula; 
it  provides  inservice  training 
to  those  schools  interested  in 
implementing  the  CBVE  curricula 
within  their  vocational  program 
system;  and  it  serves  as  the 
dissemination  site  for  newly- 
developed  curricula.   In  Fiscal 
Year  1991  two  projects  were 
funded  at  Cape  Cod  and  Greater 
Lowell  Regional  Vocational- 
Technical  Schools. 

Applied  Academics  Curricula 

Massachusetts  continued  during 
Fiscal  Year  1991  to  play  a 
leadership  role  in  the  multi- 
state  consortia  formed  to 
develop,  field  test,  and 
disseminate  applied  academic 
curricula  in  the  areas  of 
communications,  mathematics, 
physics,  biology,  and 
chemistry. 


During  Fiscal  Year  1991,  the 
Applied  Biology/Chemistry 
consortium  of  35  states 
advanced  to  a  field  test  of  a 
prototype  unit.   Three 
vocational-technical  schools  in 
Massachusetts  participated  in 
this  field  test  and  the 
students  and  teachers  provided 
suggestions  for  changes  in 
format  and  content.   The  lead 
teacher  at  Blue  Hills  Regional 
Vocational-Technical  School  was 
selected  by  the  project 
managers  (Center  for 
Occupational  Research  and 
Development;  Waco,  Texas)  to 
serve  on  the  project  review 
team  and  to  be  one  of  three 
teachers  to  direct  a  six-day 
teacher  training  workshop  in 
July,  1991.   At  least  five 
units  of  this  new  curriculum, 
including  videotape  and 
laboratory  experiences,  were 
field  tested  during  the  1990- 
1991  school  year. 

A  series  of  workshops  was 
organized  by  the  Massachusetts 
Vocational  Curriculum  Resource 
Center  throughout  the  year 
to  provide  awareness, 
dissemination  services,  and 
technical  assistance  to  school 
staff  on  the  subject  of  applied 
curricula.   An  additional 
eleven  units  of  Applied 
Mathematics  curricula  is  under 
development  and  these  new 
materials  will  be  field  tested 
in  six  Massachusetts  high 
schools  during  the  1991-1992 
school  year.   This  national 
field  testing  will  complete 
this  project  and  will  provide  a 
full  two  years  of  Applied 
Mathematics  curricula  for  high 
school  students. 
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Massachusetts  Vocational 
Curriculum  Resource  Center 

The  Massachusetts  Vocational 
Curriculum  Resource  Center 
(MVCRC)  is  a  statewide  program 
improvement  effort  directed  at' 
making  quality  curriculum 
resources  available  to 
vocational  educators  in 
Massachusetts.   The  major 
functions  of  the  Center  are  to 
provide  educators  with  access 
to  national,  state,  local,  and 
commercially  developed 
materials  through  the  lending 
library  and  to  provide 
professional  development  and 
in-service  training 
opportunities.   The  services  of 
the  Center  include:   A  lending 
library  of  print  and  audio- 
visual materials,  dissemination 
of  selected  Massachusetts 
developed  materials,  workshops 
and  in-service  training, 
preview  of  software,  a 
quarterly  newsletter, 
computerized  database 
searching,  and  an  information 
and  referral  service. 

Major  objectives  for  the  Fiscal 
Year  1991  were: 

a.  To  acquire  state-of-the-art 
curriculum  resources, 

b.  To  provide  for  the  delivery 
of  in-service  and  staff 
development , 

c.  To  connect  with  key  networks 
of  states, 

d.  To  assist  the  Division  of 
Occupational  Education  with 
curriculum  projects  and, 

e.  To  establish  instate 
networks  and  communication 
systems . 


State-of-the-Art  Curriculum 
Resources 

During  the  Fiscal  Year  1990- 
1991  project  year,  301  items 
were  added  to  the 
collection.   The  number 
included  244  books  and  57 
video  tapes.   A  total  of 
8,000  items  were  loaned  out 
and/or  used  on  site.  To 
ensure  that  only  up-to-date 
and  technically  accurate 
materials  are  in  the 
collection,  275  items  were 
removed  during  this  project 
year.   The  total  center 
resource  collection  is  up  to 
approximately  5,300  items. 

An  automated  library  system 
was  installed  on  the 
Macintosh  computers  this 
year.   The  entire  collection 
was  transferred  from  the 
Apple  computer  and  "each  item 
was  bar  coded.   This  will 
provide  faster  and  more 
efficient  service  for  our 
patrons.   Bibliographies  in 
50  different  subject  areas 
were  prepared,  many  responses 
to  individual  requests.   An 
average  of  150  bibliographies 
or  task  listings  were 
distributed  monthly  to  Center 
patrons.   Lists  of  new 
acquisitions  were  featured  in 
each  of  the  Curriculum 
Current  newsletters.   The 
center  staff  logged  3,819 
phone  calls  and  1,243 
visitors. 

Materials  with  gender  or  race 
bias  are  avoided.   As  a  case- 
in-point, the  Workplace 
Readiness  materials  being 
developed  by  CORD/AIT  have 
been  placed  on  hold  largely 
because  females  (and  to  some 
extent  racial  minorities) 
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were  not  depicted  in  an 
affirmative  way  in  pilot 
versions.   The  Center  staff 
are  now  waiting  for 
revisions  to  review. 

2  In-Service/Staff  Development 

The  MVCRC  has  provided  33 
workshops  for  905  teachers 
during  Fiscal  Year  1991. 
Twenty  were  held  at  the 
local  district  and  13  were 
conducted  at  the  "Center". 
Two  major  conferences  were 
held:   Auto  Tech  Day  II  at 
Mass  Bay  Community  College, 
and  Integrating  Academic  and 
Vocational  Subjects  at 
Nichols  College.   A  third 
conference,  the  Statewide 
Curriculum  Conference,  has 
been  postponed  until  October 
1991.   A  committee  has  been 
formed  to  plan  this  event. 

3  Regional  and  National 
Networks 

The  MVCRC  has  maintained  and 
was  active  in  several 
consortia/networks  in  Fiscal 
Year  1991.   As  a  member  of 
the  National  Network  for 
Curriculum  Coordination  in 
Vocational -technical 
Technical  Education 
(NNCCVTE),  the  MVCRC 
librarian  attended  the 
Northeast  Regional  Meeting 
in  Rhode  Island  and  the 
MVCRC  director  served  on  the 
planning  committee  for  the 
national  conference  in 
Dearborn,  Michigan.   Through 
contacts  at  Ford,  visits  to 
Ford  World  Headquarters  were 
arranged  as  part  of  the 
National  Conference. 


The  MVCRC  director 
participated  in  a  review  of 
the  pilot  units  of  CORD/AIT 
materials  on  Workplace 
Readiness.   This  review 
resulted  in  a  delay  of 
participation  for  the 
purposes  of  these  materials 
(see  section  on  Materials 
Acquisition)  but  the  Center 
staff  continue  to  be  very 
much  involved  and  supportive 
of  the  Applied  Academic 
materials  produced  by 
CORD/AIT. 

Vocational -Technical 
Education  Consortium  of  the 
States 

The  MVCRC  Director  assumed 
the  duties  of  the 
Massachusetts  Technical 
Coordinator  for  the 
Vocational  Technical 
Education  Consortium  of  the 
States  this  year.   As  such, 
Massachusetts  has  been  very 
much  involved  in  helping 
shape  the  V-TECS  products 
for  the  future.   By 
September  20,  1991,  the 
product  development 
obligation  for  Fiscal  Year 
1991  to  V-TECS  will  have 
been  satisfied  by  revising 
the  task  list  for 
Wastewater/Water  Treatment 
Plant  Operator  and 
converting  selected  V-TECS 
materials  to  the  new 
electronic  database. 
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PART  III 

COMMUNITY  BASED  ORGANIZATIONS 
ACCOMPLI SHMENTS 


Title  III,  Part  A  of  the 
Perkins  Act  authorizes  funds, 
beyond  those  provided  by  the 
Basic  State  Grant  (Title  II, 
Part  A  &  B),  for  support 
programs  by  community-based 
organizations.  During  Fiscal 
Year  1991,  Massachusetts 
awarded  approximately  $99,900 
of  Title  III,  Part  A  funds  for 
6  projects,  and  an  additional 
$209,000  of  Program 
Improvement  funds  (Title  II, 
Part  B)  for  7  projects  by 
community-based  organizations. 

In  Massachusetts,  funds  for 
community-based  organizations 
are  used  for  a  variety  of 
purposes,  including: 

o   Outreach  programs  to 

facilitate  the  entrance  of 
youth  into  a  program  of 
transitional  services, 
with  subsequent  placement 
in  vocational  education, 
employment,  or  other 
education  and  training; 

o   Programs  of  supplemental 
job  development  and  basic 
skills  support  conducted 
in  cooperation  with  area 
business ; 

o    Supplemental  vocational 
preparation  programs 
targeted  to  inner  city 
youth,  and  racial  and 
linguistic  minority  youth; 

o   Programs  that  provide 
assessment  of  students' 
needs  in  relation  to 
vocational  education  and 
jobs;  and 


o   Guidance  and  counseling  to 
help  students  with 
occupational  choices  and  the 
selection  of  appropriate 
vocational  education 
programs. 

During  Fiscal  Year  1991,  the 
following  6  community-based 
organizations  were  awarded  Title 
III,  Part  A  funds: 

Chinese  American  Civic 
Association 

Employment  Connections 

Jobs  for  Youth 

Officina  Hispana 

Quincy  Community  Action 

Veterans  Benefits 
Clearinghouse 

The  following  7  community-based 
organizations  were  awarded 
Program  Improvement  (Title  II, 
Part  B)  monies  during  Fiscal 
Year  1991: 

Chinese  American  Civic 
Association 

Councilio  Hispano 
De  Cambridge 

Dimock  Community  Health 
Center 

Jobs  for  Youth 

Urban  League  of  Springfield 

Worcester  Community  Action 
-  Council 

Youth  Opportunities  Upheld 
(YOU),  Inc. 
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Assistance  to  Occupational 
Education  Division 

The  MVCRC  assisted  the 
Division  in  all  areas 
proposed.   Specifically  the 
Center  worked  with  the 
Automotive  Technical 
Committee,  held  ten 
workshops  on  Applied 
Academics,  featured  projects 
of  the  Division  in  the 
Newsletter,  and  duplicated 
the  Model  Academic  Curricula 
for  dissemination. 

In-State  Network 


8  Technical  Committees 

The  MVCRC  held  several 
meetings  with  the 
Automotive  Technical 
Committee  and/or  its 
subcommittees.   The  result 
was  a  highly  successful 
Auto  Tech  Day 
Conference.   One 
interesting  new  planning 
tool  that  was  used  was  a 
survey  that  was  sent  to 
people  intending  to 
attend.   The  survey  formed 
the  basis  for  topics  to  be 
covered  at  the  conference. 


The  MVCRC  published  three 
newsletters  and  several 
special  announcements 
informing  educators  about 
the  activities  and  services 
of  the  Resource  Center  as 
well  as  other  projects  and 
agencies.   The  MVCRC 
Advisory  Committee  met  twice 
during  Fiscal  Year  1991. 

Develop  a  Teacher  Training 
Institute 
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In  addition,  the  MVCRC 
director  conducted  a  Teacher 
Training  class  for  U/Mass  on 
Integrating  Vocational/ 
Academics  for  20  inservice 
teachers/administrators . 


The  MVCRC  and  a  member  of 
the  Auto  Technical 
Committee,  jointly 
developed  a  Technical 
Training  Exchange  for 
automotive  programs.   This 
exchange  puts  educators  and 
automotive  industry 
trainers  together  to 
"exchange"  training  sites 
for  advanced  technical 
training.   The  project  is 
just  forming  and  the 
results  are  expected  during 
the  1991-1992  school  year." 

9   Safety  Workshops 

The  MVCRC  conducted  5 
safety  workshops  for  113 
people  at  several 
locations.   These  sessions 
were  highly  successful. 
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Automotive  Technical  Committee 

This  statewide  committee  of 
eight  representatives  of  the 
automotive  industry,  with  six 
teachers  as  advisors,  met  on 
three  occasions  during  Fiscal 
Year  1991.   The  committee 
validated  the  current  task 
list  for  automotive 
technology,  arranged  special 
professional  development 
opportunities  for  teachers, 
and  promoted  the  use  of  the 
NATEF  (National  Auto-motive 
Technicians  Education 
Foundation)  standards.   This 
committee  was  especially 
helpful  in  the  planning  and 
management  of  Automotive 
Technology  Day  II,  a  one  day 
professional  development 
program  for  auto  tech 
techers.   Auto  Tech  Day  II  was 
held  on  May  16,  1991  at  Mass 
Bay  Community  College  and  a 
total  of  82  teachers  and  their 
supporters  participated  in 
this  event. 

A  total  of  11  Massachusetts 
vocational-technical  schools 
have  now  achieved  NATEF 
program  certification.   As  a 
result,  the  Division  of 
Occupational  Education  plans 
to  involve  the  Automotive 
Technical  Committee  in  plans 
to  arrange  for  industry 
personnel  training  to  be 
conducted  at  NATEF  certified 
schools.   Also,  the  Automotive 
Technical  Committee  voted  to 
expand  during  the  1991-1992 
school  year  to'include  auto 
body  repair  in  both  industry 
and  teacher  representation. 


Seconda  r y /Pos  t seconda  r  y 
Articulation 

In  Massachusetts  secondary/ 
postsecondary  articulation 
programs  continue  to  grow. 
Technical- vocational 
articulation  is  a  planned 
process  linking  programs  and 
services  to  assist  students  in 
making  a  smooth  transition 
between  secondary  and 
postsecondary  levels  without 
experiencing  delays  or 
duplication  of  learning.   Most 
often  this  articulation  takes  a 
2+2  format.   Two-plus-two 
programs  are  articulated, 
competency-based,  technical- 
vocational  curricula  jointly 
designed  by  business, 
secondary,  and  postsecondary 
institutions  linking  the  last 
two  years  of  secondary 
education  with  the  first  two 
years  of  postsecondary 
education. 

In  Fiscal  Year  1991,  $200,000 
in  Title  II,  Part  A  funds  were 
allocated  for  projects  that 
institutionalized  the 
secondary/post secondary 
articulation  process  initiated 
in  Fiscal  Year  1990  in  order  to 
extend  and  expand  the  career 
and  educational  options  of 
vocational- technical 
students.   Six  community 
colleges  and  three  vocational- 
technical  schools  were  funded 
to  develop  strategies  and 
processes  that  would  enhance 
student  access  to  a  college 
program  and  provide  them  with  a 
nonduplicative  sequence  of 
progressive  achievement  leading 
to  vocational-technical 
competencies  and  job  placement. 
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GUIDANCE  AND  COUNSELING 


Career  guidance  and  counseling 
includes  organized  programs, 
services  and  activities  for 
students  about  to  enter, 
currently  enrolled  in,  or 
leaving  programs  of  vocational 
education  which  provide 
assistance  for  making  informed 
occupational  decisions,  career 
decisions,  or  decisions 
regarding  postsecondary 
education.   Massachusetts' 
efforts  at  improving  career 
guidance  and  counseling  for  its 
vocational  education  students 
focused  on  two  main  types  of 
activities:   (a)  the  Division 
of  Occupational  Education's 
statewide  coordinating 
activities  and  technical 
assistance,  and  (b)  projects 
developed  and  operated  by  local 
school  districts. 

STATEWIDE  GUIDANCE  ACTIVITIES 

Personnel  in  the  Division  of 
Occupational  Education  were 
extensively  involved  with 
several  organizations  in 
coordinating  and  developing 
statewide  activities  designed 
to  enhance  the  career  guidance, 
career  development,  and 
counseling  services  for  the 
youth  of  the  Commonwealth. 

Following  are  some  of  the 
important  statewide  career 
guidance  and  counseling 
activities  conducted  during 
Fiscal  Year  19$1. 

o  On  May  5  through  May  7, 
1991,  Massachusetts  School 
Counselors  Association 
sponsored  its  Annual 
Conference  for  Guidance  and 
Counseling  Practitioners. 


The  Massachusetts  School 
Counselors  Association, 
the  largest  guidance 
organization  in  the  state, 
has  been  in  existence  for 
30  years.   Personnel  from 
the  Department  of 
Education,  the  Division  of 
Occupational  Education  and 
the  Bureau  of  Program 
Services  participated 
actively  in  this 
conference.  The  theme  for 
this  year's  conference  was 
"Changing  Roles  for 
Changing  Times." 

On  November  15  through  17, 
1990,  the  Division  of 
Occupational  Education, 
Bureau  of  Program  Services, 
co-sponsored  the  Annual 
Massachusetts  Vocational 
Technical  High  School 
Guidance  Directors 
Conference.   This  was  the 
17th  year  that  this 
conference  has  been  held. 
The  format  of  this 
conference  is  designed  to 
specifically  serve  the 
needs  of  Directors  of 
Guidance  and  Pupil 
Personnel  Services  in 
vocational- technical 
schools. 

On  October  19  through 
October  21,  1990,  the  New 
England  Conference  for 
Counseling  and  Development 
was  held  in  Burlington, 
Vermont.   This  annual 
conference  is  a  regional 
conference  attracting 
guidance  and  counseling 
practitioners  from  all  six 
New  England  states. 
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This  conference  also 
attracts  nationally  known 
speakers  and  provides  local 
guidance  and  counseling 
practitioners  with  a 
regional  view  of  activities 
in  these  areas.   Personnel 
from  the  Massachusetts  State 
Department  of  Education  and, 
specifically,  representation 
from  the  Division  of 
Occupational  Education 
attended  and  participated  in 
this  conference. 

o  The  Massachusetts  Career 
Development  Association 
reelected  a  staff  member  of 
the  Division  of  Occupation 
Education,  Bureau  of  Program 
Services,  its  state 
president.   Plans  are  now 
underway  to  observe  the 
month  of  November,  1991  as 
National  Career  Development 
Month.   The  Massachusetts 
Career  Development 
Association  has  held  regular 
meetings  throughout  the 
year.   These  statewide 
conferences  have  attracted 
guidance  and  counseling 
practitioners  as  well  as 
career  development 
specialists  to  participate 
in  workshops  dealing  with 
current  issues  both  local 
and  national  concerning 
career  development. 


VOCATIONAL  STUDENT  ORGANIZATIONS 

During  Fiscal  Year  1991  more 
than  7,000  students,  in 
approximately  105  high  schools, 
were  served  by  six  vocational 
student  organizations  (VSOs)  in 
Massachusetts.   All  are 
nationally  affiliated  and 
recognized  by  the  United  States 
Department  of  Education  as  co- 
curricular  and  an  integral  part 
of  the  instructional  programs  to 
which  they  relate.   At  least  two 
of  the  Massachusettts  Vocational 
Student  Organizations  are 
recognized  nationally  for  their 
program  of  student  activities. 
These  student  organizations  are: 


DECA 


(Distributive 
Education  Clubs 
America) 


of 


FFA 


o   VICA 


HERO 


FBLA 


BPA 


(Future  Farmers  of 
America) 

(Vocational  Industrial 
Clubs  of  America) 

(Home  Economics  Related 
Occupations ) 

(Future  Business 
Leaders  of  America) 

(Business  Professionals 
of  America) 


Each  VSO  conducted  organized 
activities  for  students  to  gain 
personal  and  leadership  skills, 
self-esteem,  and  self- 
confidence,  making  them  more 
employable,  preparing  them  to 
become  productive  citizens,  and 
assisting  them  in  assuming 
positive  roles  in  the  home  and 
community. 
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In  Fiscal  Year  1991 
Massachusetts  students  received 
national  recognition  for  the 
skills  and  abilities 
demonstrated  through  their 
participation  in  the  program  of 
competitive  activities  offered 
by  their  organization. 

The  highlight  for  each  student 
organization  is  its  Annual 
State  Career  Development 
Conference  which  is  conducted 
in  the  spring.   Many  of  the 
activities  at  these  conferences 
are  planned  and  conducted  by 
the  state  student  leaders  of 
the  organization.   Most  of  the 
organizations  also  conduct  fall 
leadership  conferences  and 
workshops  for  students  and 
teachers . 

In  July  of  1990  the  Division 
of  Occupational  Education 
sponsored  a  six-day  leadership 
development  workshop  for  the 
elected  statewide  officers  of 
VSOs  at  the  4-H  Center  in 
Ashland.   Workshop  topics 
included  teamwork, 
communications ,  decision 
making,  values  clarification, 
public  speaking,  consensus 
building,  and  awareness 
of  equity  of  issues. 
Approximately  40  elected 
student  officers  participated 
in  the  workshop. 

On  the  local  level,  high  school 
student  members  planned, 
organized  and  conducted  a 
variety  of  Community  Service 
Projects.   These  projects 
included  a  "Breakfast  with 
Santa"  to  benefit  the 
Children's  Hospital,  dinners 
for  the  elderly,  food  baskets 
for  the  needy,  and  fundraising 
for  shelters  housing  battered 
and  abused  women  and  children. 


ASSESSMENT  CENTERS 

Despite  a  reduction  in  funding, 
the  Department  of  Education 
supported  five  regional 
technical  assessment  centers  to 
expand  and  increase  the 
availability  and  accessibility 
of  their  services  to  other 
than  in-school  student 
populations.   These  Centers 
were  located  at  Greater 
Lawrence  Regional  Vocational- 
Technical  High  School, 
Pathfinder  Regional  Vocational- 
Technical  High  School,  South 
Middlesex  Regional  Vocational- 
Technical  High  School,  Cape  Cod 
Regional  Vocational-Technical 
High  School,  and  Quincy 
Vocational-Technical  High 
School.   In  addition  to  a  total 
of  4,101  in-school  students 
that  were  served,  an  additional 
22,158  other  than  in-school 
populations  were  given  the 
opportunity  to  receive  services 
(i.e.,  12,000  high  school 
students,  3,288  private  and 
agency  referrals,  and  6,870 
middle  school  students). 
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EVALUATION 

Statewide  System  of  Standards 
and  Measures  for  Program 
Performance 

The  Carl  Perkins  Vocational  and 
Applied  Technology  Act  of  1990, 
Public  Law  101-392,  was  signed 
by  President  Bush  on  September 
25,  1990.   This  new  law  becomes 
effective  programmatically  on 
July  1,  1991;  however,  some 
research  and  planning  elements 
became  effective  immediately. 

One  new  requirement  was  the 
appointment  of  a  Statewide 
Committee  of  Practitioners  to 
assist  the  State  Board  in  the 
establishment  of  a  statewide 
system  of  standards  and 
measures  that  will  be  used  to 
examine  outcomes  of  programs 
supported  by  federal  vocational 
education  funds.   The  new 
Perkins  Act  specifies  the 
categories  of  representation  on 
the  Committee  of  Practitioners 
and  requires  the  state  to 
solicit  nominees  from  statewide 
organizations  of  these 
categories  of  individuals. 

students 

parents 

teachers 

school  administrators 

members  of  local  school 
committees 

Representatives  of 
institutions  of 
higher  education 

• 

The  majority  of  the  members  of 
this  Committee  must  be 
representatives  of  local 
educational  agencies  (schools). 


The  State  Committee  of 
Practitioners  met  in  January, 
March,  and  May,  1991  to  review 
state  rules  for  the 
implementation  of  the  new 
Perkins  Act  in  Massachusetts  and 
to  begin  to  examine  the 
requirements  and  options  for 
standards  and  measures.   The 
statewide  system  must  be 
developed  by  September  25,  1992 
and  must  include: 

1.   Measures  of  learning  and 
competency  gains, 
including  student  progress 
in  the  achievement  of 
basic  and  more  advanced 
academic  skills; 


3. 


4. 


one  or  more  measures 
performance : 


of 


(a) 
(b) 


(c) 


(d) 


competency  attainment; 
job  or  work  skill 

attainment  or 

enhancement ; 
retention  in  school  or 

completion  of 

secondary  school  or 

its  equivalent;  and 
placement  into 

additional  training 

or  education, 

military  service,  or 

employment ; 


incentives  or  adjustments 
designed  to  encourage 
service  to  special 
populations ; 

procedures  for  using 
existing  resources  and 
methods  developed  in  other 
programs  receiving  federal 
assistance . 


PART  III 

COMMUNITY  BASED  ORGANIZATIONS 
ACCOMPLI SHMENTS 


Title  III,  Part  A  of  the 
Perkins  Act  authorizes  funds, 
beyond  those  provided  by  the 
Basic  State  Grant  (Title  II , 
Part  A  &  B),  for  support 
programs  by  community-based 
organizations.  During  Fiscal 
Year  1991,  Massachusetts 
awarded  approximately  $99,900 
of  Title  III,  Part  A  funds  for 
6  projects,  and  an  additional 
$209,000  of  Program 
Improvement  funds  (Title  II, 
Part  B)  for  7  projects  by 
community-based  organizations. 

In  Massachusetts,  funds  for 
community-based  organizations 
are  used  for  a  variety  of 
purposes,  including: 

o   Outreach  programs  to 

facilitate  the  entrance  of 
youth  into  a  program  of 
transitional  services, 
with  subsequent  placement 
in  vocational  education, 
employment,  or  other 
education  and  training; 

o   Programs  of  supplemental 
job  development  and  basic 
skills  support  conducted 
in  cooperation  with  area 
business ; 

o    Supplemental  vocational 
preparation  programs 
targeted  to  inner  city 
youth,  and  racial  and 
linguistic  minority  youth; 

o   Programs  that  provide 
assessment  of  students' 
needs  in  relation  to 
vocational  education  and 
jobs;  and 


o   Guidance  and  counseling  to 
help  students  with 
occupational  choices  and  the 
selection  of  appropriate 
vocational  education 
programs. 

During  Fiscal  Year  1991,  the 
following  6  community-based 
organizations  were  awarded  Title 
III,  Part  A  funds: 

Chinese  American  Civic 
Association 

Employment  Connections 

Jobs  for  Youth 

Officina  Hispana 

Quincy  Community  Action 

Veterans  Benefits 
Clearinghouse 

The  following  7  community-based 
organizations  were  awarded 
Program  Improvement  (Title  II, 
Part  B)  monies  during  Fiscal 
Year  1991: 

Chinese  American  Civic 
Association 

Councilio  Hispano 
De  Cambridge 

Dimock  Community  Health 
Center 

Jobs  for  Youth 

Urban  League  of  Springfield 

Worcester  Community  Action 
Council 

Youth  Opportunities  Upheld 
(YOU),  Inc. 
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Six  of  the  11  community-based 
organizations  funded  in  Fiscal 
Year  1991  were  part  of  the 
Building  Opportunity  Project, 
the  collaborative  effort 
between  the  Division  of 
Occupational  Education  and  the 
Department  of  Employment  and 
Training  designed  to  prepare 
adults  in  the  Greater  Boston 
area  for  employment  in  upcoming 
Boston-area  construction 
megapro jects .   Each  of  these 
six  community-based 
organizations  teamed  with  a 
vocational-technical  school  or 
community  college;  the 
vocational  schools  and 
community  colleges  provided  the 
skills  training  component  and 
the  community-based 
organizations  provided 
recruitment  and  support 
services  needed  to  enable 
participants  to  successfully 
complete  their  skills  training. 

The  first  of  the  following  two 
tables  summarizes  the 
community-based  organizations 
that  participated  in  the 
Building  Opportunity  Project, 
the  target  groups  served  and 
the  types  of  services  provided. 

Other  projects  funded  for 
community-based  organizations 
were  targeted  to  urban 
disadvantaged  youth.  The  second 
table  summarizes  the  types  of 
services  provided  by  each  of 
the  community-based 
organizations . . 


Community-Based  Organizations 
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Services  Provided  by  Coamunity-Based  Organizations 
for  the  Building  Opportunity  Projects 


Community- Based 
Organization 

Chinese  American  Civic 
Association 

Employment  Connections 

Jobs  for  Youth 

Oficina  Hispana 

Quincy  Community 
Action 

Veterans  Benefits 
Clearinghouse 


Target  Group(s) 

Adults  participating 
in  the  Building 
Opportunity  Projects, 
especially : 

o   Women 

o  Racial,  ethnic, 
and  linguistic 
minorities 

o  High  school 
dropouts 

o   Single  parents 

o  Public  assistance 
recipients 

o  Underemployed 
adults 

o  People  with 
disabilities 


Services  Provided 

Outreach  and  recruitment 
of  target  groups 

Assessment,  guidance, 
and  counseling, 
including  assessment  of 
aptitudes  and  interests 
and  counseling  to 
enhance  participants' 
self-esteem 

Remedial  education 
services ,  including 
individual  and  small 
group  tutoring  and 
training  in 
communication  skills 

Individualized  case 
management  for  target 
groups 

Supplementary  and 
support  services  for 
severely  economically 
and  educationally 
disadvantaged  adults  in 
order  to  prepare  them 
for  employment  and 
economic  sel f- 
suf ficiency 

Coordination  with  state 
agencies ,  including  the 
Department  of  Employment 
and  Training,  Department 
of  Public  Welfare,  local 
Service  Delivery  Areas 
(SDA)  under  the  Job 
Training  Partnership  Act 
(JTPA),  other  adult 
education  programs ,  and 
the  vocational-technical 
schools  and  community 
colleges  offering  the 
skills  training  portion 
of  the  Building 
Opportunity  Project 
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Other  Support  Prograas  by  Community-Based  Organizations 


Community- Based 
Organization 

Chinese  American 
Civic  Association 


Councilio  Hispano 
De  Cambridge 


Dimock  Community 
Health  Center 


Jobs  for  Youth 


Urban  League  of 
Springfield 


Target  Group(s) 
Asian  i—i grants 


Grades  9-12  students 
with  limited  English 
proficiency  needing 
supportive  services 
to  succeed  in 
vocational  curriculum 


Potential  dropouts 


Economically 

disadvantaged 

dropouts 


Grade  10-12  potential 
dropouts  and 
students  with  high 
absenteeism/ tardiness 


Services  Provided 


o 
o 


o 
o 
o 
o 


o 
o 
o 
o 


o 
o 

o 
o 
o 


Intensive  training  in 
effective  communication 
skills  for  daily  living 
Orientations  to  American  way 
of  life  and  work  ethic 
Basic  academic  English 
Placement  in  occupational 
training  programs 
Assistance  with  technical 
vocabulary  in  vocational 
programs 

Basic  skills  tutoring 

Vocational  counseling 

Volunteer  mentors  services 

Coordination  with  school 

faculty 

Job  placement  and  referrals 

to  vocational  programs 

Job  readiness  counseling 
Job  attitudes  counseling 
Health  care  counseling 
Training  in  problem- solving 
in  the  work  place 

Vocational  counseling 
Job  placement  and  referrals 
to  vocational  training 
Academic  assessment 
Basic  skills  tutoring 
Referral  to  Computer 
Literacy  program  at  Roxbury 
Community  College 

Academic  remediation  using 

computer-assisted 

instruction 

Field  trips  to  area 

businesses 

Counseling  &  pre— employment 

placement  services 


Worcester  County 
Action  Council  ' 


Youth  Opportunities 
Upheld 


Grades  9-12  potential 
dropouts 


Grade  9-12  students 
having  difficulty 
with  the  regular 
vocational  curriculum 


o  Computer  assisted  remedial 

instruction 
o  Math  and  reading  tutoring 
o  Life  skills  instruction 
o  Job  counseling 
o  Develop  positive  self-image 

o  Counseling 

o  Tutoring,  especially  in  math 
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PART  IV 

CONSUMER  AND  HOMEMAKER  EDUCATION: 
ACCOMPL I SHMENTS 


Title  III,  Part  B  of  the 
Perkins  Act  authorizes  funds, 
beyond  those  provided  by  the 
Basic  State  Grant,  for 
consumer  and  homemaker 
education  programs. 
Massachusetts  awarded  these 
funds  to  school  districts  to 
develop  programs  that 
encourage  both  males  and 
females  to  prepare  for  the 
occupation  of  homemaker  and 
wage  earner.   All  consumer 
and  homemaker  education 
programs  were  targeted  to 
pregnant  and  parenting 
teenagers  or  to  refugees. 
Priority  was  given  to 
programs  in  consumer 
education,  food  and 
nutrition,  family  life 
education,  parenting 
education,  child  development 
and  guidance,  housing  and 
home  management,  and  programs 
to  prevent  child  abuse, 
spouse  abuse,  and  substance 
abuse. 

During  Fiscal  Year  1991, 
approximately  $814,000 
million  were  expended  for  30 
consumer  and  homemaker 
projects  and  statewide 
activities . 


FISCAL  YEAR  1991  SUMMARY 


Consumer  &  Homemaker  Education 


Federal  Funds  Awarded   $814,000 


Number  of 
Projects 

Educational  Levels 
Secondary 
Postsecondary/Adult 

28 
2 

Types  of  Service  Providers 
City/Town  HS 
Regional  HS 
Regional  Voc-Tech  HS 
Educ.  Collaborative 
Colleges/Universities 

18 

1 
8 
1 
2 

Types  of  Communities 
Economically  Depressed 
Non-Depressed 

14 
16 

STATE  LEADERSHIP  ACTIVITIES 
AND  ACHIEVEMENTS 

A  statewide  leadership  grant 
was  awarded  to  the  University 
of  Massachusetts,  Boston  to 
conduct  three  statewide 
conferences  for  home  economics 
teachers.   Three  conferences 
were: 


"Health  and  Home 
Economics",  at  Framingham 
State  College,  Framingham, 
Massachusetts  on  February 
27,  1991.   Number  in 
attendence:   175. 


Consumer  and  Homemaker  Education 
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o   "Draft  Standards  for  Home 
Economics  Education",  on 
March  1,  1991  at  Spring- 
field High  School;   March 
4,  1991  at  Frontier 
Regional  High  School,  South 
Deerfield;  March  5,  1991  at 
Clinton  High  School;  March 
12,  1991  at  Billerica  High 
School;  and  March  21,  1991 
at  New  Bedford  High  School. 
Total  attendance:   75. 

o   "Integration  of  Science 
into  the  Home  Economics 
Curriculum  and  Diversity  of 
Cultures  in  the  Classroom 
and  Schools"  at  the  4-H 
Center,  Ashland,  MA  on 
August  7  and  8,  1990. 
Approximate  number  of 
attendees:  100 

Consumer  and  Homemaker 
Education  personnel  attended 
the  Annual  Professional 
Development  Conference  at 
Fitchburg  State  College,  June 
24-27,  1991.   Approximately  30% 
of  conference  participants 
attended  these  workshops  and 
were  able  to  hear  and 
participate  with  speakers  on 
the  new  and  emerging  issues 
affecting  the  home  economics 
field.   Issues  addressed 
include: 

1.  The  Bilingual  student  in  a 
monolingual  classroom; 

2.  Cultural  differences  and 
similarities  associated 
with  pregnancy  and 
parenting; 

3.  Methods  of  presenting  the 
content  of  the  health 
curriculum  in  the  high 
school  classroom; 


4.  Becoming  certified  in  health 
as  well  as  home  economics; 

5.  Day  care  and  preschool 
programs  for 
pregnant/parenting 
teenagers;  and 

6.  The  child — its  environment, 
its  needs,  and  its  special 
concerns . 

STATEWIDE  ACTIVITIES 
AND  ACHIEVEMENTS 

The  Perkins  Act  distinguishes 
between  consumer  and  homemaker 
education  programs  that  are 
offered  in  economically 
depressed  communities  and 
programs  offered  in  non- 
depressed  communities.   In 
Massachusetts,  indices  were 
constructed  which  compared  each 
community  with  statewide 
averages  on  three  measures  of 
economic  depression: 
concentration  of  low  income 
individuals,  tax-raising 
ability,  and  unemployment.   If  a 
community's  index  fell  above 
115%  of  the  statewide  average 
for  at  least  two  out  of  three 
measures,  the  community  was 
identified  as  economically 
depressed. 

Fourteen  consumer  and  homemaker 
projects  were  provided  in 
economically  depressed 
communities  in  Fiscal  Year 
1991.   All  of  these  projects 
were  targeted  to  disadvantaged 
pregnant  and  parenting  teens. 
All  projects  for  pregnant  and 
parenting  teens  were 
comprehensive  and  multifaceted 
and  sought  to  address  the  many 
physical,  developmental, 
educational,  vocational,  and 
social-emotional  needs  of  these 
teens  and  their  children. 


Consumer  and  Homemaker  Education 
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Many  projects  encouraged  the 
participation  of  both  teen 
mothers  and  teen  fathers. 

The  projects  included  the 
following  features: 

o   Instruction,  support  and 
role-playing  activities 
in  child  development 
and  parenthood 
responsibilities; 

o    "Life  Skills"  training  in 
topics  such  as  nutrition, 
budgeting,  consumerism,  and 
decision-making; 

o   Vocational  support  and 
career  planning; 

o   Counseling  and  support 

groups  dealing  with  issues 
such  as  stress  management; 

o   Child  care  services,  either 
onsite  at  the  school  or 
through  vouchers  provided 
by  the  Department  of  Social 
Services  or  Department  of 
Public  Welfare; 


Project  staff  documented  many 
important  outcomes  of  these 
projects:   a  decreased  number 
of  students  who  dropped  out, 
increased  understanding  of 
child  care  practices  (as 
determined  by  pretests  and 
posttests  and  observations), 
and  improved  prenatal  care  for 
pregnant  teens  that  resulted  in 
good  birth  weights  for  their 
babies. 


Sixteen  pr 
and  Parent 
offered  in 
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physical , 
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Collaboration  with  social 
service  agencies  and  health 
care  agencies  including 
referrals,  outreach,  and 
advocacy; 

Home  visits  by  project 
staff  and  health  care 
workers;  and 

Instruction  and  support  in 
prenatal  and  postnatal 
care. 


APPENDIX 


Descriptions  of  Outstanding  Projects 
Implemented  in  Massachusetts 


Fiscal  Year  1991 


Outstanding  Projects  —  Handicapped  67 

HANDICAPPED 

SPED  Vocational  Counselor 
Boston  Public  Schools 

The  SPED  Vocational  Counselor  provided  services  to  Special 
Education  students  as  well  as  to  the  regular  education 
students.   Responsibilities  addressed  the  issues  of  attendance, 
tardiness,  inter-personal  relationships,  sexuality,  self-esteem, 
repressed  anger,  personal  growth,  decision-making,  problem 
solving,  substance  abuse,  violence,  death,  suicide,  stress, 
anxiety,  pregnancy  and  family  concerns  such  as  unemployment  or 
divorce,  the  single  parent,  head  of  household,  as  well  as 
homelessness. 

Students  were  referred  by  the  Division  of  Special  Education,  the 
Coordinator  of  SPED,  Guidance  Counselors,  the  teaching  staff,  The 
Barron  Center  and  by  other  students  and/or  walk-ins. 

Motivational  videos  were  used  to  enhance  self-esteem;  discourage 
dropouts;  drug  or  AIDS  prevention  information;  suicide  awareness; 
as  well  as  "how  to  study"  guides,  time  management  booklets, 
career  guides,  college  and  job  fair  field  trips  and  guest 
speakers  augmented  by  the  individual  and  group  counseling 
workshops . 

One  hundred  and  thirty-six  students  were  served  from  September 
1990  through  May  31,  1991,  included  are  those  with  individualized 
educational  plans  as  identified  by  the  Department  of 
Implementation/Student  Support  and  the  Vocational  SPED 
Coordinator.   Students  who  were  enrolled  for  50%  of  their  skills 
training  for  the  180-day  year  received  an  average  of  20  hours  of 
counseling  time. 

Each  student  participated  in  counseling  sessions  that  spoke  to 
the  issues  of  nontraditional  concerns,  including  stereotyping  by 
sex,  race  or  handicap.   They  also  took  part  in  multi- 
ethnic/multi-cultural workshops  that  were  directed  toward 
reducing  and  ultimately  eliminating  stereotypical  attitudes 
regarding  family  role  issues  or  sexuality. 

In  addition,  if  there  was  a  question  as  to  proper  vocational 
placement,  students  were  assessed  by  the  on-campus  Perkins 
Assessment  staff  regarding  their  particular  learning  style, 
aptitude  and  vocational  interest. 

Nineteen  of  the  136  students  served  were  in  the  May  1991 
graduating  class.   One  female  student  was  accepted  in  the  City 
Year  Urban  Peace  Corp.  for  September  1991-1992  and  will  receive 
$100  a  week  and  a  $5,000  scholarship  at  the  year's  end. 
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The  program  was  successful  by  the  following  indicators: 

Attendance  and  tardiness  appeared  to  be  more  stabilized 

Absenteeism  decreased  noticeably. 

Several  students  enrolled  in  nontraditional  programs. 

Grades  improved. 

Parents  were  more  involved. 

Community  agencies  were  supportive  and  cooperative. 


Health  Care  Support  Services 

Minuteman  Regional  Vocational-Technical  School 

The  purpose  of  this  program  is  to  establish  a  set  of  goals  and 
objectives  based  on  realistic  job  expectations  that  will  lead  to 
full  time  independent  employment  opportunities  for  handicapped 
students.   The  main  goal  is  to  educate  the  students  in  the  actual 
employment  site  for  conceptual  training  in  the  areas  of  employee 
responsibilities,  employer  responsibilities,  effective  task 
performance,  equal  access  of  employment  opportunities  and  the 
rights  of  the  employee  and  the  employer. 

The  students  rotate  through  different  departments  of  the  Newton- 
Wellesley  Hospital  and  work  through  a  set  of  competency-based 
objectives  relative  to  employer  expectations  on  the  personal 
level.   Students  who  have  successfully  completed  program 
requirements  and  live  in  surrounding  communities  have  been  offered 
paid  competitive  employment. 

The  School  Committee  of  the  Minuteman  Regional  Vocational- 
Technical  School  District  and  the  administration  of  the  Newton- 
Wellesley  Hospital  have  indicated  by  their  eight-year  fiscal  and 
resource  support  of  this  important  project  a  firm  commitment  to 
the  partnership  of  industry  and  education. 

During  the  eight  years  the  program  has  been  in  existence,  during 
major  changes  in  hospital  ownership  and  administration,  during 
major  changes  in  regular  hospital  personnel,  during  major  changes 
in  student  participants,  during  fiscal  crunches  and  amid  lay-off 
times,  during  crisis  over  individual  students  behavior  and 
abilities,  the  program  has  never  been  in  danger  of  termination  by 
either  partnership  member.   The  strong  advocacy  exemplified  by  the 
hospital  personnel  in  total  has  served  to  protect  the  program 
integrity  as  changes  have  taken  place.   The  change  in  attitude 
regarding  employment  of  handicapped  has  been  a  major  outcome  of 
this  project. 

More  than  30  students  have  participated  in  this  program  during  its 
tenure.   Another  30  students  have  used  the  program  as  an 
exploratory  measure  of  their  ability  to  function  independently  and 
as  a  means  of  determining  their  interest  in  the  field. 
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Of  the  students  who  have  completed  their  vocational  objectives, 
95%  have  obtained  regular  independent  employment  in  a  related 
area.   These  areas  encompass  the  hospital  itself,  other  hospitals, 
nursing  homes,  dietary  food  services,  maintenance  companies,  and 
industrial  settings  such  as  mail  rooms.   Many  of  the  students  have 
been  evaluated  as  competent  for  direct  patient  care  because  of 
their  independence  and  reliability  in  good  judgment. 


Handicapped  Skills  Support 

Lower  Pioneer  Valley  Educational  Collaborative 

The  vocational  preparation  program  maintains  partnerships  within 
the  community.   Students  receive  training  in  occupational  training 
programs,  such  as  graphic  arts,  food  services,  allied  health, 
etc.,  or  they  work  at  a  community  site  such  as  a  nursing  home,  a 
library,  a  store  or  restaurant.   Emphasis  is  placed  on  skills 
training  as  well  as  the  development  of  appropriate  work  attitudes, 
behaviors  and  a  strong  work  ethic.   Vocational  support  services 
include  vocational  guidance  counseling  and  vocational  skills 
training. 

This  program  has  been  and  continues  to  be  very  successful  in  that 
individuals  having  special  needs  are  successfully  mainstreamed 
with  individuals  who  do  not  present  with  such  needs.   Students 
work  side  by  side  in  vocational  training  situations.   All  the 
while  learning  and  developing  vocational  skills  and  appropriate 
work  attitudes  and  behaviors.   These  skills  eventually  enable  them 
to  transfer  into  community  work  situations,  thereby  providing  for 
a  wonderful  transition  from  school  to  work.   Utilizing  competency- 
based  vocational  education  standards,  it  is  apparent  how 
successfully  these  skills  are  acquired.   Students  receiving  skills 
support  through  the  Handicapped  Skills  Support  Training  Program 
have,  in  general,  excellent  attendance  and  therefore  can  be 
counted  on  to  do  the  job  consistently.   They  present  reliable, 
dependable  workers. 

Handicapped  skill  support  has  also  made  a  great  difference  in 
terms  of  meeting  the  needs  of  those  students  who  would  otherwise 
drop  out  of  high  school.   Once  bored  with  traditional  educational 
experience,  they  have  need  of  vocational  experiences  and  without 
such  skills  support,  they  typically  could  not  compete  success- 
fully.  Ninety-five  percent  (95%)  of  20  students  enrolled  in  this 
program  completed  the  program;  3  of  them  were  placed  in  jobs. 
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Coach  Mentor  Support 

Cape  Cod  Community  College 

The  Coach/Mentors  Student  Support  Program  identified  25  handi- 
capped vocational-technical  education  students  and  guided  them 
through  a  semester  of  skill  building  combined  with  intensive 
tutorial  and  counseling  support.   The  main  purpose  of  the  program 
was  to  increase  these  students'  chances  of  staying  in  college  and 
completing  an  Associate's  Degree  in  a  collegiate  technical 
program. 

Handicapped  students  were  recruited  from  traditional  college 
recruitment  sources  and  from  instructor  recommendations.   The 
Learning  Specialist  and  504  Coordinator  also  referred  eligible 
students  to  the  program.   During  the  second  week  of  each  semester, 
students  were  invited  to  an  orientation.   At  this  time,  students 
met  the  project  staff  (Coordinator,  Counselor  and  2  Basic  Skill 
Tutors)  and  also  learned  of  the  support  services  available  to  them 
through  participation  in  Coach/Mentors.   Twenty-five  handicapped 
students  (13  in  the  fall  semester;  12  in  the  spring  semester) 
participated  in  the  program. 

Cape  Cod  Community  College  has  seen  enrollments  of  students  with 
disabilities  increase  tremendously  in  recent  years.   The  Coach/ 
Mentors  staff  has  worked  closely  with  the  College's  learning 
disabilities  specialist  to  provide  the  tutorial  support  so  badly 
needed  by  LD  students  enrolled  in  collegiate  technical  programs. 
The  program's  tutors  met  with  the  learning  specialist  on  a 
biweekly  basis  to  discuss  tutoring  strategies  designed  speci- 
fically to  meet  the  learning  styles  of  each  tutee.   Tutors  worked 
consistently  with  these  students  providing  up  to  one  hour  a  week 
of  academic  support.   Drop-in  time  was  also  available  to  students 
who  were  in  need  of  additional  help.   The  students  were  also 
encouraged  to  work  independently  with  instructional  materials 
available  on  computer  disk,  cassettes,  and  videos.   The  use  of 
word  processing,  a  vital  accommodation  so  necessary  for  the 
disable  student,  was  also  strongly  encouraged. 

Providing  proper  access  to  course  materials  is  critical  to  the 
handicapped  students'  academic  success.   The  Coach/Mentors  tutors 
worked  closely  in  a  team  collaboration  with  the  Program  Coor- 
dinator, Learning  Specialist,  Counselor /Advocate,  and  Instructors 
to  ensure  accessibility.   Each  disabled  students'  special  needs 
were  assessed  and  appropriate  reasonable  accommodations  were 
provided.   Access  mediums  coordinated  through  Coach/Mentors 
included  texts  on  tape,  print  enlargements,  reading  exams, 
proctoring  untimed  tests,  providing  readers/notetakers,  and 
coordination  interpreters.   Individual  student  files  were 
maintained  to  assess  progress  and  problems  encountered  by  these 
students.   The  project  coordinator  provided  ongoing  progress 
reports  to  the  students'  instructors  to  evaluate  the  success  of 
the  support  services  and  accommodations  given  to  handicapped 
students. 
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DISADVANTAGED 

"At  Risk"  Counseling 
Springfield  Public  Schools 

Students  are  admitted  to  Putnam  Vocational-Technical  School 
through  an  approved  admissions  process.   Students  receive 
guidance  services  in  this  program  as  a  result  of  being  referred 
by  Putnam  guidance,  administrative  and  teaching  staff.   The  "at 
risk"  guidance  counselor  supported  by  this  program  has  a  reactive 
and  proactive  function.   She  responds  to  crisis  situations 
whenever  and  wherever  they  occur.   Much  of  her  one-on-one  student 
contact  occurs  within  shop  areas.   She  provides  intervention 
services  to  the  school,  to  the  student,  and  to  parents  in 
situations  that  warrant  communication,  discussion  and  under- 
standing on  the  part  of  all  parties  involved.   She  develops 
linkages  with  community-based  human  and  social  service  agencies, 
to  insure  that  the  student's  needs,  physical,  medical  and 
emotional  are  addressed  appropriately  and  professionally.   In  a 
preventive  capacity,  she  seeks  out  students  who  are  having 
difficulties  which  might  not  have  reached  crisis  proportions  as 
yet. 

The  project  counselor  visits  students  within  their  shop  area  once 
every  two  weeks.   This  provides  regular  contact  with  shop 
teachers  and  leaves  the  student  feeling  that  someone  cares  about 
their  success  at  Putnam.   This  regular  in-shop  presence  also 
makes  other  students  aware  of  this  additional  resource  here  at 
Putnam.   Students  (approximately  20)  have  asked  for  help  because 
of  this  shop  presence. 

The  project  counselor  also  gives  reports  to  guidance  counselors 
of  the  students  she  has  worked  with.   Teaming  with  regular 
guidance  staff  occurs  on  a  regular  basis. 

Group  sessions  that  have  been  developed: 

Weekly  parenting  class  for  pregnant  and  parenting  students 

(10  students ) . 

Weekly  substance  abuse  meeting  for  any  student  that  is 

affected  by  substance  abuse  (i.e.  parent,  boy  friend,  self, 

etc.,  15-20  students). 

Weekly  meetings  on  self-esteem/suicide  prevention,  October  to 

January,  10  students. 

Bi-weekly  mentorship  program  contact  -  to  assist  student  to 

stay  in  school  by  matching  a  student  with  caring  adult  from 

an  area  business,  13  students. 

Over  200  students  received  counseling  services  during  the  school 
year  1990-1991;  80%  of  graduating  students  were  placed  in  jobs  or 
pursuing  further  education. 
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In-House  Suspension 

Northeast  Metropolitian  Regional  Vocational-Technical  School 

In-House  Suspension  Program  grew  out  of  the  fact  that  students  were 
being  suspended  out  of  school  for  major  infractions  of  school  rules 
and  regulations,  and  that  suspended  students'  risk  of  failure  and 
drop-out  was  very  high.   Out-of-school  suspension  system  leads 
ultimately  to  failure,  dropout,  or  in  some  cases  transfer  back  to 
the  feeder  high  school. 

The  school  Professional  Advisory  Committee  and  a  Drop-Out 
Prevention,  Recruitment  and  Retention  Committee  along  with  the 
school  Advisory  Committee  developed  what  they  felt  would  be  a 
better  alternative  to  out-of-school  suspension.   The  program  was 
designed  to  be  punitive,  yet  allow  students  to  keep  up  with  class 
work  while  being  out  of  the  classroom  and  away  from  their  peers. 
It  was  also  designed  to  make  it  possible  for  students  to  get  help 
with  behavior  modification.   Student  Services  Department  staff  was 
brought  in  to  provide  guidance  counseling  for  program  compatibility 
and  recommend  changes  to  the  program  that  might  be  appropriate,  the 
school  nurse  helped  with  health  and  fitness  recommendations,  and  a 
psychologist  helped  with  behavior  modification  and  referred 
students  to  out-of-school  services  in  the  case  of  drug 
rehabilitation  or  where  psychiatric  services  might  be  needed. 

A  classroom  was  made  available  during  the  school  day  operated  by  an 
In-House  Suspension  Monitor  (Non-professional)  who  was  to  maintain 
a  regimented  room  where  students  would  do  school  work  and  be  a  base 
from  which  students  in  in-house  suspension  would  be  brought  to  a 
variety  of  services.   They  were  required  to  eat  lunch  in  the  room 
and  at  no  time  could  they  have  contact  with  friends,  classmates,  or 
others  in  the  in-house  suspension  room.   A  Guidance  Counselor  gave 
the  In-House  Suspension  Room  Monitor  a  break  during  the  day  and 
also  monitored  the  room  during  lunch.   It  was  the  Guidance 
Counselor's  job  to  escort  students  to  the  various  services,  notify 
instructors  of  the  suspension  and  collect  assignments  for  students 
to  do. 

This  project  was  successful  for  the  following  reasons: 

1.  Students  were  no  longer  happy  to  be  suspended. 

2.  Suspended  students  were  no  longer  looked  on  with  envy  by 
their  peers. 

3.  Work  assignment  done  by  students  in  the  In-House  Suspension 
Room  allowed  students  to  keep  up  with  the  class. 

4.  The  drop  in  repeat  offenders  was  considerable. 

5.  After  school  detention  numbers  went  down  from  almost  200  to 
less  than  50  per  night. 

6.  The  change  in  the  school  atmosphere  was  remarkable. 

During  the  school  year,  the  number  of  students  served  by  the 
program  was  310.   Average  suspension  room  daily  attendance  was 
eight. 
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Disadvantaged  Training  Support 
Qumsigamond  Community  College 

The  disadvantaged  training  project  was  designed  to  provide 
training  support  for  postsecondary  students  identified  as 
academically  or  economically  disadvantaged  who  require  special 
services  in  math  and  English  as  a  second  language  in  order  to 
enable  them  to  succeed  in  their  vocational  career  programs. 

One  hundred  and  nine  students  received  services  through  this 

project.   Of  the  109,  44  were  males  and  65  were  females. 

Students  participating  in  this  project  received  the  following 
services: 

A.  Learning  assistance  from  the  learning  disabilities 
specialists  ia.the  Learning  Assistance  Center. 

B.  Conversational  experience  using  the  language  lab 
equipment. 

C.  Assistance  with  the  financial  aid,  admissions  and 
registration  process. 

D.  Academic  advising  from  the  college's  Academic 
Advising  Cener,  including  high  risk  advising. 

E.  Individual  counseling  from  the  Counseling  Center  and 
the  Project  Coordinator/Counselor. 

F.  Career  counseling  from  the  college's  Career 
Counseling  and  Placement  Center  staff. 

G.  Tutorial  assistance  from  the  staff  in  the  Study 
Skills,  English,  and  Math  labs,  and  the 
Individualized  Learning  Center. 

H.   Use  of  the  college's  computer  labs. 

I.   Instruction  in  math  and  English  as  a  Second  Language 

J.   Workshops  and  special  cultural  programs  offered  by 
college  clubs  and  centers. 

Collaboration  efforts  involved  close-working  relationships  among 
the  college,  day  care  providers,  the  Department  of  Public 
Welfare,  neighborhood  centers,  and  agencies  serving  the  project 
participants. 
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The  following  were  features  unique  to  this  training  project: 

1.  Individualized  instruction  in  math. 

2.  A  peer  tutor  present  in  class  to  assist  students  with 
difficulties  in  math. 

3.  The  opportunity  for  students  to  work  at  their  own  pace 
in  math  with  the  assistance  of  the  peer  tutor  and  the 
math  instructor. 

4.  The  accessibility  of  the  college's  bilingual, 
bicultural  counselor. 

5.  Careful  assessment  and  advising  prior  to  enrollment  in 
classes. 

6.  Close  monitoring  of  student's  academic  progress. 

7.  Use  of  the  college's  language,  study  skills,  English 
and  math  labs. 

8.  Academic  advising. 

As  a  result  of  these  conditions,  students  maintained  and  improved 
their  grades,  had  limited  numbers  of  absences,  developed 
competencies  in  English  and  math,  and  few  students  withdrew  from 
their  classes. 
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LIMITED  ENGLISH  PROFICIENT 

LEP  Instruction 

Greater  New  Bedford  Regional  Vocational-Technical  School 

The  bilingual  program  at  Greater  New  Bedford  Vocational-Technical 
School  has  as  its  purpose  the  goal  of  providing  equal  opportunity 
of  education  to  its  bilingual  population  in  the  trade  area,  trade 
related,  and  academic  classes.   All  of  the  26  offered  trades  are 
accessible  to  the  bilingual  student  regardless  of  their 
proficiency  level  in  the  English  language. 

All  bilingual  students  enrolled  in  the  program  due  to  the 
vocational  and  technical  aspect  of  the  offered  courses  of  study 
are  partially  mainstreamed  in  their  respective  shops  and  trade 
related  classes.   This  partial  mainstreaming  is  successfully 
accomplished  by  having  a  bilingual  teacher  aide,  who  speaks  the 
student's  native  language,  assigned  to  the  shop  and  trade  related 
monolingual  classroom  in  which  the  students  are  enrolled.   The 
use  of  peers  who  speak  the  student's  native  language  is  also 
employed  and  has  proven  to  be  an  effective  tool.  As  a  direct 
result  of  this  native  language  instructional  support,  the 
educational  achievements,  social  and  psychological  adjustment  of 
the  individual  bilingual  student  is  closely  monitored.   The 
intensity  and  frequency  of  native  language  instruction  in  the 
shop  and  trade  related  areas  are  adjusted  on  a  per  need  basis. 

The  use  of  the  monitor  form,  "TBE  Cycle  Report",  monitoring  of 
the  students'  report  cards  on  a  continuous  basis,  verbal  input 
from  the  shop,  trade  related,  and  academic  teachers,  are  viable 
processes  used  in  the  monitoring  of  the  cognitive  academic  skills 
progress  of  the  fully  mainstreamed  as  well  as  partially 
mainstreamed  students.   A  bilingual  student  who  is  found  to  be 
not  performing  as  expected  in  the  shop  area  due  to  a  deficiency 
in  basic  interpersonal  communication  skills  in  the  English 
language,  as  indicated  by  oral  testing  as  well  as  the  student's 
inability  to  follow  verbal  language  instruction  by  a  monolingual 
instructor,  will  receive  supplementary  native  language 
instruction  by  a  bilingual  aide.   This  instruction  will  emphasize 
the  specific  tasks  in  which  the  student  is  deficient.   While  the 
student  is  being  instructed  by  the  bilingual  aide,  he/she  remains 
in  the  shop  setting,  and  the  same  curriculum,  as  the  monolingual 
instructor's,  will  be  followed. 

The  low  dropout  rate  (2%)  is  directly  proportional  to  the  efforts 
of  an  inbuilt  mentor  program  and  an  inhouse  network  of  personnel 
and  teachers,  who  promptly  react  to  any  indication  that  the 
student  may  be  in  danger  of  leaving  school.   These  efforts 
include  the  addressing  of  pertinent  issues  with  the  student's 
parents. 
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In  an  effort  to  promote  awareness  of  the  bilingual  student 
population  within  the  school  system,  and  to  educate  shop,  trade 
related,  and  academic  teachers  about  specific  issues/needs  of  the 
bilingual  student,  an  inservice  is  held  at  the  beginning  of  the 
school  year  in  which  issues  of  basic  interpersonal  communication 
skills  versus  cognitive  academic  skills  are  addressed. 
Supervisors  are  at  this  time  given  a  roster  of  the  bilingual 
students  who  are  enrolled  in  their  particular  shops.   These 
rosters  are  disseminated  to  the  teachers  in  their  specific 
shops.   Supervisors  and  teachers  are  encouraged  to  contact  the 
bilingual  coordinator  so  as  to  address  specific  issues  concerning 
a  given  student. 

For  the  1990-1991  school  year  the  program  lost  five  students:  two 
who  transferred  to  another  city's  school  system,  one  who  returned 
to  Portugal,  and  two  who  went  to  work  (2%  dropout).   Behavior 
problems  were  minimal  in  frequency  as  well  as  in  intensity  with 
only  a  minute  percentile  of  students  who  received  inhouse 
suspensions.   Rarely  were  there  repeat  offenders,  due  to  the 
intensity  of  services  received  by  the  bilingual  student  which  also 
takes  into  account  the  student's  academic  as  well  as  psychosocial 
needs;  most  of  the  possible  problems  were  resolved  prior  to 
actualization. 

Students  in  the  program  were  recipients  of  various  prizes  and 
awards,  which  were  presented  to  them  as  a  result  of  their- 
achievements  in  mainstream  monolingual  shops  and  related 
classes.   Overall,  20%  in  all  bilingual  students  received  prizes 
and  awards.   Of  the  26  bilingual  graduates,  50%  were  recipients  of 
prizes  and  awards  given  by  mainstream  teachers  and  instructors. 

The  enrollment  of  bilingual  students  in  monolingual  shops  and 
related  classrooms  due  to  their  achievements,  effort,  work  ethics, 
politeness,  and  code  of  discipline  has  had  a  positive  impact  in 
the  various  programs  in  which  they  are  enrolled.   Over  the  years  a 
good  percentile  of  bilingual  students  have  excelled  in  their 
particular  trades  have  placed  1st,  2nd,  and  3rd  in  VICA,  and  have 
received  awards  for  being  the  higher  achievers  in  their  particular 
trades. 


Limited  English  Proficient  Guidance 
Holyoke  Public  Schools 

The  William  J.  Dean  Technical-Vocational  High  School  offers  a 
bilingual  program  designed  to  serve  the  needs  of  limited  English 
speaking  students  in  both  academics  and  technical  training. 
Through  the  Transitional  Bilingual  Education  Program,  the  Limited 
English  Speaking  counselor  develops  individual  courses  of  study  to 
meet  the  specific  needs  of  the  students  who  are  in  transition. 
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The  guidance  department  is  responsible  for  maintaining  a  Language- 
Cognitive  Needs  Profile  on  each  youngster  which  is  updated 
annually  by  means  of  a  series  of  testing  which  guidance 
coordinates.   This  profile  identifies  the  students  level  of 
proficiency  in  reading,  writing  and  speaking  which  helps  in  course 
selections  for  the  upcoming  year. 

Each  year  the  guidance  department  coordinates  and  reports  to  the 
Transitional  Bilingual  Education  office,  an  annual  assessment  of 
each  student  in  the  program.   The  assessment  requires  the 
administration  of  a  Bilingual  Syntax  Measure  (BSM)  test,  Cloze 
test,  and  Writing  Sample.   The  interpretation  of  the  data  provides 
the  counselors  with  scheduling  guidelines  for  partial  or  full 
mainstreaming.   The  guidance  department  also  monitors  students  who 
are  either  partially  or  fully  mainstreamed. 

During  the  students'  shop  experience,  the  faculty  from  the 
bilingual  program  work  with  the  TBE  students  in  the  shop  to  help 
ensure  some  type  of  transition  and  support  in  a  particular 
technical  field.   All  students  have  equal  access  to  all  programs, 
both  traditional  and  nontraditional.   The  guidance  department  in 
cooperation  with  the  shop  department  heads,  has  developed  a 
program  in  which  students  are  given  both  individual  and  small 
group  instruction  in  technical  training. 

A  LAU  book  is  maintained  by  guidance  on  all  students  who  are 
either  new  to  the  system  or  have  reentered  the  system  after  one 
year.   This  process  requires  a  Home  and  School  Language  Survey 
which  helps  determine  the  students'  language  experiences. 

Those  students  who  indicate  a  language  other  than  or  in  addition 
to  English  are  given  the  BSM  to  determine  their  orally  level  of 
proficiency.   From  this  data  a  student  is  scheduled  accordingly. 
If  the  student  requires  bilingual  services,  the  counselor  develops 
a  Cognitive  Needs  Profile. 

The  guidance  department  has  been  developing  regular  communications 
with  postsecondary  institutions  to  provide  exposure  and 
encouragement  to  transitional  and  minority  students.   Students  of 
limited  English  are  also  provided  with  tutors  through  cooperative 
programs  from  local  colleges  and  universities.   The  coordinator 
for  cooperative  education  works  with  the  bilingual  students  to 
pursue  the  possibilities  of  job  placement  for  both  the  school  year 
and  for  full  time  post  graduate  employment.   These  students  also 
participate  in  career  programs  which  are  offered  by  community 
business  organizations. 
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ADULT  TRAINING  AND  RETRAINING 

Head  Start  Plus  III 

Montachusetts  Regional-Vocational  Technical  School 

Head  Start  Plus  has  completed  its  third  year  of  adult  skills 
training  at  Montachusett  Regional  Vocational-Technical  School. 
Funded  by  the  Massachusetts  Division  of  Occupational  Education 
through  a  Federal  grant,  the  program  is  sponsored  jointly  by  Monty 
Tech  and  the  Montachusett  Opportunity  Council's  Head  Start 
Program.   The  support  and  encouragement  from  the  Superintendent, 
his  administrators  and  the  instructors  at  Monty  Tech  have  made  it 
possible  for  Head  Start  Plus  to  succeed  in  its  goal  of  meeting  the 
vocational  and  educational  needs  of  Head  Start  parents  in  this 
region. 

The  program's  success  rests  on  the  Head  Start  model,  an  integrated 
approach  providing  services  to  the  whole  family.   Day  care,  school 
and  home  are  all  seen  as  part  of  one  picture.   A  family  assessment 
before  the  program  starts  gives  the  Family  Service  Coordinator  an 
opportunity  to  address  concerns  and  problems  from  the  onset.   A 
week  long  parenting  skills  course  in  September  resulted  in  a  close 
bond  between  the  12  original  students,  a  bond  which  provided  the 
support  that  helped  all  12  of  them  complete  the  program. 

Instruction  for  the  GED,  Graduate  Equivalency  Diploma,  was 
presented  as  part  of  the  full  day  program  at  the  school.   Students 
spent  2  hours  each  morning  working  through  the  5  subject  areas. 
Support  from  the  instructor  and  from  each  other  helped  all  6  GED 
candidates  pass  the  exams  and  obtain  their  certificates. 

Equally  successful  were  other  components  of  the  program.   Foremost 
is  skills  training;  students  from  all  5  trade  areas  are  leaving 
the  program  with  a  solid  vocational  background  qualifying  them  for 
entry  level  jobs  or  additional  education.   Throughout  the  year, 
workshops  on  life  skills  were  offered.   The  goal  was  to  help 
parents  on  AFDC  make  the  transition  into  the  work  force.   A 
promising  addition  to  the  program  in  the  spring  was  the  arrange- 
ment of  work  studies  for  8  out  of  the  13  students.   These  work 
studies  were  in  local  industries  and  non-profit  agencies,  offering 
students-hands  on  work  experience  and  valuable  job  contacts. 

Head  Start  Plus  III  has  worked.   Students  who  made  a  commitment 
learned  valuable  job  skills,  earned  high  school  equivalency 
degrees,  gained  self  confidence  and  established  the  foundation 
necessary  for  moving  on  with  their  lives. 

Head  Start  Plus  has  13  students  completing  the  1990-1991 
program.   An  additional  6  students  attended  but  did  not  complete 
the  course  of  study.   Fifteen  of  participating  parents  were  on 
AFDC  and  the  Employment  Training  program.   Four  others  were 
supported  by  working  spouses  or  family. 
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MH/MR  Training 

Mount  Wachusett  Community  College 

This  project  is  designed  to  train  low-income  adults  for  entry 
level  positions  working  with  clients  who  have  mental  health  or 
mental  retardation  diagnosis. 

Students  are  recruited  through  mass  mailings,  brochures,  a  cable 
TV  show  the  project  staff  created  with  the  guidance  and  technical 
skills  of  the  college  media  department,  advertisements  in  the 
local  newspapers,  radio  announcements,  and  a  series  of  radio 
interviews  provided  by  the  director  of  this  program.   Students  are 
selected  through  interviews  and  testing  (the  TABE  and  writing 
samples ) . 

Of  the  3  completed  cycles,  the  project  staff  contracted  to  train 
20  adults  each  cycle.   The  project  successfully  graduated  53  of 
the  60  contracted  to  train.   Students  were  low  income,  of  various 
racial  backgrounds.   Several  handicapped  people  were  served. 

Students  were  provided  with  a  week  long  orientation,  study  skills 
seminars  (.i.e.  memory  techniques,  test  taking,  testbook  reading, 
note  taking),  workshops  on  stress  reduction  and  self  esteem 
building  etc.   Counseling  is  ongoing.   There  are  weekly  support/ 
counseling  groups  and  individual  counseling  when  needed.   Tutoring 
is  continually  available  as  are  career  counseling  and  job 
development  services.   Students  also  took  a  semester  course  in 
Career  Development  which  included  skills  assessment,  values 
clarification,  interviewing  skills,  and  resume  writing.   The  human 
service  agencies  in  the  area  are  continually  of  assistance  by 
providing  speakers  for  recruitment  and  classes,  providing  120  hour 
internships  for  students,  assisting  with  practice  interviews,  and 
hiring  the  graduates  of  the  Human  Services  Technician  Program. 

In  each  cycle  the  retention  rate  has  increased.   it  has  gone  from 
80%  to  85%  to  100%.   This  increase  is  probably  due  to  a 
continually  improving  selection  process,  increased  counseling,  and 
a  continually  improving  program  for  improving  study  skills.   The 
careful  selection  of  faculty  and  internship  sites  is  also  critical 
for  retention.   Job  placement  has  also  improved  with  an  85% 
placement  rate  for  the  most  recent  graduates  during  a  very  tight 
job  market.   This  success  is  due  to  the  very  positive  reputation 
of  this  program. 

On  a  more  personal  note,  many  individuals  lives  have  been 
dramatically  changed  for  the  better.   Thirteen  AFDC  mothers  left 
the  welfare  system  to  become  fully  supporting.   Numerous 
unemployed  people  are  now  in  new  careers  and  out  of  the 
unemployment  cycle.   Several  handicapped  individuals  now  have  new 
employment.   Several  graduates  of  this  short  program  either  had  or 
received  their  Associate's  degree  in  May. 
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SINGLE  PARENTS  AND  HOMEMAKERS 

ESL  Clinical  Assistant  Training  Program 
Bunker  Hill  Community  College 

The  ESL  Clinical  Assistant  Training  Program  provides  comprehensive 
instruction  in  basic  health  care,  CPR  training,  medical 
terminology,  vocational  English-as-a-Second  Language,  and  career 
employment  training. 

The  majority  (28)  of  the  students  (42  total)  are  single  parent 
homemakers  who  are  also  linguistic  minorities  and/or  are  on  AFDC, 
refugee  assistance  or  are  underemployed.   The  students,  many  of 
whom  are  middle-aged,  come  from  several  areas  including  Haiti, 
Southeast  Asia  and  various  Hispanic  countries.   Approximately  50% 
of  the  students  are  Hispanic. 

The  program  began  in  August  1985  in  response  to  the  urgent  and 
continued  need  for  trained  bilingual  staff  in  the  health  care  area 
and  the  equally  serious  need  to  increase  the  access  of  refugees  and 
immigrants  to  health  care  careers  as  well  as  services.   Referrals 
come  from  within  the  college  itself  as  well  as  from  a  number  of 
community-based  organizations. 

An  integral  part  of  the  Training  Program  is  the  6-week  supervised 
internship  experience  that  every  student  completes  at  a  local 
hospital  or  clinic.   During  the  internship,  students  are  required 
to  keep  journals. 

As  a  result  of  the  training,  students  are  prepared  for  a  number  of 
health  care  occupations  such  as  Nursing  Assistant,  Medical 
Assistant,  Phlebotomist ,  Lab  Control  Technical,  Central  Processing 
Technician  and  other  entry  level  positions.   Staff  are  bilingual 
and  the  vocational  English-as-a-Second  Language  course  provides 
fundamental  information  utilizing  the  native  language  skills  of 
students  while  at  the  same  time  teaching  and  reinforcing  vocational 
related  English  materials. 

Upon  completion  of  the  program,  80%  of  the  graduates  continue  this 
education  in  a  degree  granting  program  at  the  college  and/or  have 
gained  employment  in  the  hospitals  or  clinics  that  sponsored  the 
supervised  internships  such  as  Jewish  Memorial  Hospital,  Brigham 
and  Women's,  Soldiers  Home,  University  Hospital  and  others. 

With  continued  funds  from  several  sources,  including  Job 
Partnership  Training  Act  ( JPTA) ,  Mayor's  office  of  Jobs  and 
Community  Service,  Bay  State  Skills  Corporation,  and  the  Division 
of  Occupational  Education  (Department  of  Education),  the  program 
can  remain  free  for  over  42  students  which  it  continues  to  serve 
annually.   Plans  to  expand  the  program  from  a  one  semester  (16 
weeks)  program  to  a  two  semester  (32  weeks)  program  and  grant 
additional  college  credit  are  currently  underway  for  next  school 
year . 
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Equity  Awareness 

Cape  Cod  Regional  Vocational-Technical  High  School 

Recruitment  of  students  is  an  important  part  of  the  Equity 
Awareness  Program.   The  guidance  supervisor  attends  parent  nights 
and  open  houses  at  Cape  Cod  Tech's  feeder  schools  to  promote 
vocational-technical  education.   Representatives  of  various 
shops,  many  nontraditional,  visit  the  sending  school  to  talk  to 
the  student  about  the  benefits  of  a  vocational-technical 
education.   When  the  eighth  graders  come  to  visit  TECH  a 
nontraditional  student  is  likely  to  be  their  tour  guide. 

This  year  the  program  activities  have  attracted  40  nontraditional 
"shadows" ,  13  male  and  27  female.   Further,  21  8th  grade  students 
in  a  pre-vocational  program  were  required  to  participate  in  an 
exploratory  program  with  at  least  one  nontraditional  shop 
placement.   Students  are  encouraged  to  shadow  with  a  friend  for 
support.   The  equity  counselor  meets  with  many  of  these  visiting 
students  to  explain  the  equity  support  services. 

Vocational  assessments  are  done  on  students  who  are  unable  to 
make  a  vocational  choice  and  their  strengths  in  nontraditional 
career  areas  are  highlighted. 

This  year  TECH  enrolled  a  total  of  34  nontraditional  students. 
Twenty-seven  of  those  students  completed  the  year.   Of  the 
remaining  7,  3  moved  and  transferred  to  another  school ,-  3 
transferred  to  another  shop  and  only  one  dropped  out. 

Six  nontraditional  seniors  graduated  this  year.   Five  have  been 
accepted  to  further  education.   Two  seniors  are  members  of  the 
national  vocational-technical  honor  society.   Three  of  the  5 
students  received  scholarship  awards.   Two  of  the  males  in 
Distributive  Education  received  recognition  in  their  shop.   One 
for  "Outstanding  Senior"  the  other  for  "Most  Improved  Senior". 

Nontraditional  students  meet  as  a  group  monthly  to  discuss 
womens '  issues,  discrimination,  harassment,  legal  concerns.   All 
nontraditional  students  are  encouraged  to  meet  with  the  equity 
counselor  individually  to  discuss  academic,  career,  and  personal 
concerns. 

In  March,  TECH ' s  nontraditional  student  got  together  with  the 
nontraditional  students  from  Upper  Cape  Cod  Regional  Vocational- 
Technical  High  School  for  a  day  of  workshops  and  sharing.   The 
day  was  also  covered  by  Channel  11  News  and  film  footage  is 
available. 

Further,  this  year  instructional  materials  presented  to  the 
nontraditional  group  were  integrated  into  academic  classes. 


Outstanding  Projects  -  Sex  Equity  82 


Project  Explore 

Shawsheen  Valley  Regional  Vocational -Technical  School 

Project  Explore  was  designed  to  assist  teachers  and  students  to  " 
learn  that  all  careers  are  open,  and  that  gender  should  not  be  a 
factor  in  career  choice. 

Twenty-one  teachers  from  the  5  towns  participated  in  this 
nontraditional  Career  Exploration  Program.   The  teachers  played 
the  part  of  students  and  explored  three  nontraditional  career 
explorations  for  two  and  one  half/hours  each.   They  learned  about 
the  skills  and  career  opportunities  in  Cosmetology,  Health  and 
Carpentry. 

They  also  participated  with  a  panel  of  5  people  currently  working 
in  nontraditional  careers.   The  exchange  of  viewpoints  and  the  key 
role  Guidance  Counselors  and  Teachers  play  in  advising  young 
people  about  occupational  choices  is  very  important.   They  must  be 
aware  of  their  personal  bias  and  not  let  it  interfere  with  their 
students'  choices. 

The  Career  Awareness  Program  for  7th  and  8th  graders  served  over 
240  students  in  a  6-week  Career  Awareness  Program.   Students  had 
an  opportunity  to  explore  traditional  and  nontraditional 
occupations  and  learn  about  the  career  opportunities  and  types  of 
skills  one  needs  to  learn  for  each  occupation. 

As  students  explored  programs,  their  teachers  joined  them  for  a 
day  to  interact  about  their  experience  in  nontraditional 
careers.   Teachers  learned  as  much,  if  not  more  than  their 
students,  that  they  became  aware  of  their  preconceived  ideas  they 
had  about  various  occupations,  and  that  their  assumptions  were  not 
correct.   They  also  learned  they  must  be  open  to  students  seeking 
nontraditional  career  paths  and  refer  them  to  other  sources  if 
they  don't  have  the  information  necessary  to  advise  students. 

Project  Explore  proved  to  be  a  very  effective  learning  experience 
for  teachers  and  students. 
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CRIMINAL  OFFENDERS  IN  CORRECTIONAL  INSTITUTIONS 

Offset  Printing 

Plymouth  County  House  of  Correction 

The  purpose  for  this  project  is  twofold.   First,  the 
educational/occupational  atmosphere  created  by  the  project  is  of 
immediate  benefit  with  regard  to  rehabilitation  of  the  inmate 
population.   They  are  able  to  use  their  time  in  a  constructive 
manner  enhancing  their  self-image  and  worth.   Secondly,  the 
industry  of  offset  printing  has  already  been  targeted  as  an 
industry  with  employment  opportunities.   The  project  has 
identified  an  industry  that  will  realistically  hire  well  trained 
ex-offenders. 

The  inmate  is  trained  on  the  AB  Dick  9810  offset  printer  that  is 
widely  regarded  as  the  universal  piece  of  equipment  within  the 
industry.   Training  is  both  classroom  and  "hands  on"  training  on 
the  AB  Dick  9810  and  other  related  pieces  of  equipment.   The 
total  number  of  contact  hours  are  144  hours  per  cycle,  with  two 
cycles  offered.   Upon  completion  of  the  cycle,  the  inmate  is 
sufficiently  trained  to  operate  an  AB  Dick  9810.   A  total  of  12 
students  were  trained. 

The  linkage  with  Adult  Basic  Education  is  perhaps  the  best  part 
of  the  entire  project.   Because  the  House  currently  offers  an 
Adult  Literacy  Program  (in  cooperation  with  the  Commonwealth 
Literacy  Corp) ,  an  ESL  program,  an  ABE  program,  and  a  GED 
program,  the  necessary  academic  feeder  programs  are  in  place. 
The  project  both  complements  and  enhances  existing  educational 
programs.   It  provides  a  realistic  and  achievable  goal  for  the 
inmate  to  strive  for.   As  the  inmate  progresses  through  ABE,  he 
can  enter  the  offset  printing  project.   A  sixth  grade  level, 
coupled  with  a  mechanical  aptitude,  is  all  that  is  required. 

The  inmate  students  have  gained  working  knowledge  and  hands  on 
experience  with  the  following  equipment  commonly  found  in 
commercial  printing  plants,  from  small  to  large  scale  operations: 
small  offset  2-color  printing  press,  paper  platemaker,  paper 
cutter,  drill  press,  stapler,  padding  press.   The  skills  and 
knowledge  acquired  on  the  makes/models  in  use  in  the  program  are 
readily  transferable  to  similar  other  makes/models.   The 
experience  the  inmates  have  gained  from  this  program  should 
significantly  enhance  their  ability  to  qualify  for  entry  level 
positions  in  the  printing  job  market. 

Enhanced  employability  and  increased  self  confidence  and  self 
esteem  are  important  motivating  factors  to  assist  released 
inmates  to  break  past  patterns  of  failure  and  to  resist  return  to 
past  behavior  and  associations  which  will  lead  them  into  further 
trouble.   Since  the  program  commenced  positive  behavioral  and 
attitude  changes  within  the  institution  were  observed. 
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PROGRAM  EXPANSION  AND  IMPROVEMENT 

General  Marketing 

Worcester  Vocational  Schools 

The  purpose  of  the  project  "General  Marketing"  is  to  give 
secondary  students  the  competencies  necessary  for  them  to  succeed 
in  General  Marketing,  Banking  and  Finance,  Hotel  Lodging,  and 
Commercial  Foods  areas.   The  students  demonstrate  their  skills  by 
operating  the  Vocational  Schools  full  service  Conference  and 
Learning  Center. 

The  Conference  and  Learning  Center  offers  food  and  beverage 
service  for  groups  from  10  to  200,  as  well  as  audio,  visual, 
duplicating  and  catering  services  for  scheduled  meetings,  city- 
wide  functions,  and  multi-day  conferences.   The  students  also 
operate  a  public  restaurant  Tuesday  through  Friday,  offering  a 
35-item  menu  and  complete  table  service. 

These  operations  are  staffed  by  students  majoring  in  Hotel 
Lodging,  Commercial  Foods,  and  Banking  and  Finance.   The  grant 
was  used  to  establish  a  computer  network  that  operates  18 
workstations  giving  the  students  the  necessary  training  in 
accounting,  general  ledgers,  food  costing,  inventory  controls, 
word  processing,  spread  sheets,  marketing,  advertising, 
reservations,  scheduling,  and  purchasing  to  support  the 
Conference  Center  operations. 

The  student-operated  Conference  and  Learning  Center  provides 
state-of-the  art  learning  technology  giving  the  students  the 
necessary  skills  in  Marketing,  Accounting,  Sales,  Advertising, 
Function  Services,  Housekeeping,  Maintenance,  Purchasing, 
Production,  and  service  that  corresponds  with  industry 
standards.   This  program  will  help  meet  the  critical  employment 
needs  of  the  Hospitality,  Travel  Tourism,  Marketing,  and 
Financial  Industries  as  students  develop  the  entrepreneurial 
skills  needed  to  be  successful. 

The  students  are  recruited  by  the  3  programs  through  Career 
Fairs,  Trade  Shows,  Open  House,  Brochures,  Pamphlets,  and  Radio 
and  Television  stories  about  the  program.   All  freshman  spend  at 
least  10  days  involved  with  the  Conference  and  Learning  Center  as 
part  of  their  Vocational  Exploratory  Program.   The  upperclass 
students  that  are  majoring  in  one  of  the  3  vocational  areas 
demonstrate  a  majority  of  their  C.B.V.E.  competencies  in  the 
operation  of  the  Conference  and  Learning  Center.   Once  the 
necessary  competencies  have  been  attained  the  students  qualify 
for  externship  in  their  areas  of  expertise.   During  1990-1991 
school  year,  170  students  were  served  by  this  project. 
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Electronic  Expansion 

McCann  Vocational-Technical  School 

The  Electronics  Program  at  McCann  Vocational-Technical  School  has 
been  in  the  process  of  broadening  its  curriculum.   This  broadening 
2-tier  program  serves  those  who  will  be  in  advanced  electronic 
occupations,  as  well  as  students  who  are  interested  in  less 
advanced  electronic  occupations.   This  project  has  put  McCann' s 
Micro  Lab  on  a  computer  network  designed  to  simulate  electronic 
circuits  and  test  equipment.   This  network  is  controlled  by  a 
program  that  performs  many  of  the  heavy  calculations  and  intricate 
equipment  configuration  for  the  student.   This  serves  4  purposes. 
(1)  The  student  with  weaker  mathematical  ability  is  able  to  perform 
complex  mathematical  operations.   (2)  Students  with  limited 
dexterity,  sight  or  motor-skills,  will  be  able  to  construct  circuit 
models  and  test  them  without  having  to  physically  put  the  circuit 
together.   (3)  Advanced  students  will  be  able  to  create  elaborate 
circuits  without  the  need  to  buy  expensive  components.   (4)  This 
project  can  be  utilized  by  every  department  in  the  school.   This  is 
possible  because  the  equipment  purchased  is  not  completely  course 
specific.   The  system  keeps  the  electronics  program  up-to-date. 

Electronics  by  nature  is  conceived  by  many  prospective  students  as 
to  be  too  mathematically  or  technically  difficult.   Therefore, 
those  students  with  limited  math  or  physical  skills  tend  to  stay 
away  from  the  program.   The  implementation  of  a  new  2-tier  program 
designed  to  accommodate  the  needs  of  the  advanced  and  less  advanced 
student  will  attract  students  who  in  the  past  have  not  opted  for 
the  electronics  program.   A  description  of  the  new  program  was 
given  to  feeder  school  counselors  and  to  placement  personnel  so 
that  they  can  give  information  about  the  program  directly  to  the 
students.   An  after-school  exploratory  program  for  7th  and  8th 
graders  was  implemented  to  offer  increased  exposure  to  the 
program.   The  school  district  has  developed  a  revised  admissions 
policy  which  is  approved  by  the  school  committee  and  Division  of 
Occupational  Education.   This  project  is  intended  to  attract 
nontraditional  students  via  a  two-tier  curriculum.   The  new 
curriculum  will  be  competency  based  designed  to  accommodate  all 
levels  of  students.   Students  in  this  project  spend  3  hours  a  day 
in  the  shop  during  the  school  year.   In  addition,  the  school  has 
purchased  20  new  microcomputers  which  are  capable  of  adapting  to 
this  project. 

The  36  students  served  this  year  include  one  female,  one  black  non- 
Hispanic  and  seven  economically  disadvantaged.   Students  were 
trained  using  an  electronic  work  bench  network,  electronic  problem- 
solving  network,  use  of  a  local  area  network  system  and  software, 
and  a  file  serving  286  computers.   All  equipment  was  purchased  with 
federal  funds  in  this  grant.   Nontraditional  students  are  supported 
through  guidance  and  peer  group  counseling  with  the  sex  equity 
coordinator.   Two  students  were  placed  on  co-operative  work 
experience  with  a  local  electronics  corporation.   Graduates  were 
hired  full  time. 
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A  formal  articulation  agreement  has  been  signed  with  Berkshire 
Community  College  which  enables  students  to  earn  up  to  8  college 
level  credits  in  the  Electronics  Technician  Associate  Degree 
program.   Student  may  complete  a  4-year  high  school  education  and  a 
2-year  associate  degree  program  in  5  years  rather  than  6. 

The  advisory  board  worked  closely  with  the  program  instructors  in 
developing  the  two-tier  program. 

Competency  based  program  is  used  and  students  have  increased 
performance.   Only  one  student  transferred  out  of  the  program,  and 
structure  has  greatly  reduced  behavior  problems  in  grades  9  and  10 
students. 

The  establishment  by  the  students  of  the  networking  system  in  the 
microcomputer  labs  has  given  academic,  English,  math,  science  and 
chemistry  teachers  the  ability  to  integrate  courses  on  the 
computer.   Furthermore,  shop  and  theory  classrooms  are  using 
networked  computers  in  their  areas  to  integrate  shop  and  classroom 
instruction  on  the  computer. 

The  electronics  program  has  been  certified  as  an  Apple  Computer 
Repair  Service  Center  which  enables  students  to  service  and 
maintain  computers  in  the  school,  as  well  as  all  area  schools 
computers  and  other  electronic  devices. 


Business  Reprographics  for  Job  Placement 
Northborough/Southborough  Regional  School  District 

The  purpose  of  this  project  is  to  instruct  students  to  meet  the 
employment  opportunities  in  the  field  of  business  reprographics 
that  are  open  to  them  in  the  surrounding  business  community.   The 
purchase  of  the  reprographics  equipment  helps  to  prepare  students 
in  the  concepts  necessary  to  make  a  smooth  transition  from  the 
classroom  to  the  work  place.   Individual  instruction  is  given  to 
students  before  making  the  transition  to  the  more  complex  operation 
of  the  offset  process.   This  instruction  takes  place  in  such 
courses  as  Business  Reprographics,  Office  Machines,  Applied 
Business  Concepts  as  well  as  Office  Procedures. 

Of  30  students  enrolled  this  year  there  were  no  student  dropouts, 
which  was  a  great  encouragement  to  those  involved  in  the  program 
since  several  of  these  people  were  potential  students  at  risk. 
Four  of  these  people  were  students  who  were  lacking  the  necessary 
credits  to  graduate  in  June.   Because  they  were  able  to  succeed  in 
this  program,  they  earned  the  necessary  10  credits  to  graduate  with 
their  peers.   Six  of  the  students  were  losing  credits  because  of 
attendance  records.   In  several  instances  these  same  people  were 
chronic  "trouble  makers"  who  had  spent  a  good  deal  of  time  in  the 
detention  room,  therefore  losing  credits  in  their  courses. 
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The  greatest  satisfaction  achieved  from  the  program  was  the  sense 
of  success  and  self-worth  felt  by  the  students.   Students  worked 
well  as  a  team;  they  developed  a  real  sense  of  camaraderie  and 
respect  of  one  student  for  the  other.   Student  self-image  improved 
daily;  students  not  only  learned  the  procedures,  but  the  learning 
process  was  reinforced  by  the  teaching  process  which  each  student 
was  expected  to  do  as  the  student  teams  rotated.   Work  habits 
improved,  as  students  realized  easier  methods  and  more  polished 
techniques  to  get  the  job  done.   Keeping  one's  work  area  clean  and 
tidy,  keeping  equipment  and  tools  clean  and  in  place,  keeping 
reprographics  materials,  mailings,  and  other  work  assignments  in 
order  and  in  proper  file,  were  very  important  to  the  working 
process  and  to  the  team  effort. 

Students  were  placed  in  3  different  printing  offices  in  the  area; 
print  shops  in  2  of  the  companies  in  the  area;  and  the  mailing 
departments  of  several  of  the  companies  in  the  area.   The  rest  of 
the  students  were  placed  in  entry-level  office  and  business 
positions.   Four  of  the  students  went  on  to  further  study  in  the 
field  of  business. 

The  Business  Department  Head  works  very  closely  with  Guidance  in 
the  selection  and  sign-up  process  for  this  course.   The  SPED 
Director  is  a  close  contact  person  with  SPED  sign  up  and  evaluation 
of  students  and  the  course.   After  a  10-week  training  period, 
students  are  encouraged  to  participate  in  work  study/cooperative 
education  assignments  as  well  as  part  time  employment  in  the 
business  sector  of  the  community.   These  assignments  are  in  entry- 
level  job  situations  within  the  local  and  surrounding  area. 

Students  are  involved  in  school  mailings,  curriculum  packets,  news 
bulletins,  the  printing  of  the  program  of  study  booklets,  student 
handbooks,  and  other  typical  assignments  from  faculty, 
administration  and  guidance. 

Because  most  of  the  hands-on  production  consists  of  realistic  job 
assignments  which  go  out  to  the  school  population,  parents,  or  the 
community,  students  soon  realize  great  pride  in  professional  work 
well  done.   The  grade  is  only  one  goal  of  the  course.   The  ultimate 
goal  is  the  job  placement  experience. 
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COMMUNITY-BASED  ORGANIZATIONS 

AHORA  Vocational  Support  Project 
Concilio  Hispano,  Inc. 

The  AHORA  Vocational  Support  Project  (AVSP)  continued  its 
collaboration  with  the  Rindge  School  of  Technical  Arts  (RSTA)  at 
the  Cambridge  Rindge  and  Latin  School  (CRLS).   The  primary 
purpose  of  the  project  is  to  help  the  project's  participants 
complete  RSTA  courses  and  reach  their  potential  as  they  work 
towards  their  vocational  certification.   AVSP  provides  remedial 
education,  counseling,  recreation,  peer  leadership  and  parent 
involvement  toward  fulfilling  this  objective. 

AVSP  has  a  thorough  method  of  recruiting  students.   It  enrolls 
students  in  the  program  through  self-referrals,  peer  referrals, 
and  CRLS  staff  referrals,  program  publicity  such  as  flyers, 
newsletters,  school  PA  announcements,  networking  with  other 
agencies  and  direct  contact  with  parents.   All  of  its  publicity 
is  bilingual.   Its  outreach  efforts  are  directed  both  toward 
students  currently  enrolled  in  RSTA  and  toward  increasing  Latino 
and  linguistic  minority  enrollment  in  the  program.   Students  are 
selected  based  on  their  ability  to  comply  with  the  program 
requirements  including  formulating  an  enrichment  contract  and 
attendance  to  meetings  and  tutoring  sessions.   The  project  staff 
also  assess  students  as  to  the  appropriateness  of  skills  and 
interests. 

The  Carl  Perkins  funds  were  used  to  fund  .18  FTE  of  the  AHORA 
Program  Director  and  one  FTE  Vocational  Youth  Counselor. 

The  program  served  51  males  and  43  females.   Ninety  of  these 
students  were  of  Hispanic  origin.   The  remaining  four  students 
were  of  Haitian  and  Portuguese  origin.   Thirty-nine  of  the 
students  were  disadvantaged  and  54  were  limited  English  speakers. 

AVSP  participants  join  the  program  as  year-long  members.   The 
project  staff  work  with  each  student  around  their  educational/ 
vocational/technical  goals,  developing  an  individual  enrichment 
plan  that  includes  some  or  all  of  the  project  diverse  services: 

o  Tutoring  and  mentorship. 

o   Individual  and  group  counseling. 

o  Higher  education,  financial  aid  and  job  counseling. 

o  Recreational  and  cultural  activities. 

o  Advocacy  to  ensure  adequate  academic  placement  of  students. 

o  Direct  communication  with  Latino  parents  regarding  the  project 

services  and  their  children's  performance, 
o  Facilitation  of  communication  between  the  CRLS  staff  and 

administration  and  the  Latino  families, 
o  Home  visits, 
o   Student  empowerment  and  peer  leadership. 
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Students  in  AVSP  receive  services  at  the  AHORA  space  at  CRLS  from 
Monday  to  Friday  from  8  a.m.  to  4.  p.m.   In  addition,  some 
tutoring,  recreational  and  peer  leadership  activities  take  place 
in  the  evenings  and  on  the  weekends. 

The  AHORA  program  collaborates  directly  with  RSTA.   The 
Vocational  Youth  Counselor  holds  weekly  case  management  meetings 
with  the  RSTA  counselors,  technical  assistant  and  many  other 
school  staff  in  order  to  discuss  individual  student  progress.   In 
addition,  the  AHORA  program  collaborates  with  the  Teen  Health 
Center,  Adolescent  Parenting  Program,  and  approximately  25  other 
agencies  in  Cambridge  in  order  to  serve  the  needs  of  the  program 
participants. 

This  year,  the  principal  of  CRLS  credited  AHORA  with  making  the 
Hispanic  dropout  rate  at  CRLS  "one  of  the  lowest  in  the  state." 
He  went  on  to  say  that  "without  [Ahora's]  continuing  support  and 
involvement .. .we  will  again  experience  a  significant  increase  in 
the  drop-out  rate  for  Hispanic  students."   That  achievement  is 
coupled  with  a  success  in  motivating  students  to  go  on  to  higher 
education;  84%  of  the  project  graduating  seniors  are  continuing 
their  education.   Five  of  these  students  received  scholarships 
with  the  aid  of  the  AHORA  Higher  Education  Counselor.   One  of  the 
graduating  AVSP  participants  was  elected  to  the  National 
Vocational-Technical  Honor  Society.   The  program  recruited  and 
trained  60  volunteers  to  provide  individual  remedial  education  to 
as  many  students. 
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CONSUMER  AND  HOMEMAKERS  EDUCATION 

Pregnant  and  Parenting  Teen  Program 
Oxford  Public  Schools 

The  Pregnant/Parenting  Teen  Program  is  a  regional-school-based 
program,  serving  the  towns  of  Auburn,  Oxford,  Webster,  and 
Southbridge  as  well  as  Bay  Path  Regional  Vocational-Technical  High 
School.   The  program  is  designed  to  meet  the  comprehensive 
physical  and  developmental  needs  of  pregnant  and  parenting  high 
school  students  residing  in  the  participating  school  districts. 
Students  are  referred  by  the  school  nurse,  guidance  counselor, 
faculty,  students  or  community  agencies.   The  goals  of  the  program 
are:   (1)  to  provide  the  students  with  the  support  they  need  to 
remain  in  school  both  during  and  after  pregnancy;  (2)  to  prepare 
the  students  to  achieve  a  healthy  childbirth  experience  and  assume 
the  parenting  role;  (3)  to  assist  students  in  making  further 
decisions  about  relationships  and  career  goals;  and  (4)  to  assist 
the  teen  with  acquiring  the  knowledge,  skills  and  other  resources 
necessary  to  foster  his/her  infant's  growth  and  development  as 
well  as  his/her  own. 

These  goals  are  met  by  individual  and  family  counseling  of  the 
student  and  his/her  family,  either  in  school  or  at  home,  prenatal 
and  parenting  education  in  groups  or  individually,  and  social 
service  advocacy/referral.   Students  participate  in  a  school-based 
support  group  for  the  purposes  of  resolving  shared  problems  common 
to  early  child-bearing  and  parenting,  as  well  as  meeting  the 
groups'  educational  needs  in  the  areas  of  budgeting,  nutrition, 
family  heath,  parenting,  vocational  development  and  crisis 
resolution. 

In  addition,  the  program  utilizes  teen  mothers  as  role  models  in 
prenatal  support  groups  and  in  pregnancy  prevention  peer  education 
efforts. 

The  Pregnant/Parenting  Teen  Program  served  a  record  number  of 
students  in  Southern  Worcester  County  this  year;  the  projected  40 
student  referrals  was  reached  in  January  and  the  year-end  total  is 
65  referrals.   These  students  were  younger  and  in  lower  grades 
than  ever  before.   Individual  cases  have  become  more  complex  as 
traditional  family  support  and  outside  resources  diminish. 
Despite  this,  55  of  the  65  students  remained  in  school,  5 
transferred  to  GED  programs  specifically  for  teen  parents,  and  all 
22  seniors  graduated. 

A  major  strength  of  the  Program  is  its  continuing  involved  effort 
with  the  Southern  Worcester  County  Coalition  for  Pregnant  and 
Parenting  Teens,  initiated  by  this  program  in  1987.   Through  these 
efforts,  the  Coalition: 

1.   Remains  an  active  force  in  promoting  community  awareness  and 
advocating  for  services  for  teen  parents; 
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2.  Received  grant  funding  for  two  Pregnancy  Prevention 
Coordinators  since  its  inception; 

3.  Developed  and  distributed  HELP  UNLIMITED ,  a  comprehensive 
directory  of  services  for  teens,  their  families,  educators 
and  social  service  providers  in  Southern  Worcester  County; 
and 

4.  Submitted  a  $100,000  grant  proposal  for  the  Teen  Pregnancy 
Prevention  Fund  to  provide  a  comprehensive  and  coordinated 
pregnancy  prevention  effort  for  the  region. 


Parenting  Teens 

New  Bedford  Public  Schools 

The  purpose  of  this  program  is  to  provide  comprehensive  services 
to  pregnant/parenting  teens  in  the  New  Bedford  area  including 
educational,  health,  advocacy  and  counseling  which  will  lead  to 
greater  independence  and  self-sufficiency. 

Students  participate  in  the  program  by  virtue  of  the  fact  that 
they  are  pregnant  or  have  a  child  and  are  in  need  of  parenting  as 
well  as  life  skills.   Male  students  participate  in  the  project  as 
a  result  of  being  a  care-giving  parent,  or  a  parent  in  need  of 
services.   Parents  of  the  students  involved  are  referred  to 
appropriate  social  agencies  for  assistance. 

The  New  Bedford  School  Department  has  been  working  with  pregnant 
and  parenting  teens,  as  a  separate  population,  through  grants  for 
12  years.   During  the  early  years,  the  School  Department  in 
cooperation  with  New  Bedford  Child  and  Family  Service,  Office  for 
Children,  the  Greater  New  Bedford  Community  Health  Center,  and 
the  New  Bedford  Women's  Center  formed  a  coalition  to  provide 
services  to  adolescent  parents.   One  goal  was  to  assist  this 
population  in  accessing  needed  services  without  the  usual  red 
tape  and  wait.   Another  goal  was  to  pool  resources,  thus 
eliminating  duplication  of  services.   Through  this  effort, 
services  of  each  agency  were  made  available  to  all. 

The  Coalition  has  served  over  700  clients  to  date.   Clients  are 
referred  by  the  school  system,  the  court  system,  and  other 
agencies  dealing  with  this  population  or  by  word  of  mouth. 
Directly  provided  for  by  the  grants  are  health  services  to  mother 
and  child,  2  social  workers,  2  school  based  teachers  and  child 
care  classes.   Paid  through  Fiscal  Year  1991  Perkins  grant  were  2 
part-time  teachers  (1  remedial  and  1  Home  Economics/life  skills) 
and  materials  to  support  these  positions. 
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On-site  child  care  is  now  available  to  students  in  the  New 
Bedford  School  Department  Administration  Building.   This  program 
is  offered  to  all  school-age  students  in  the  Greater  New  Bedford 
area,  5  hours  daily.   As  an  indirect  benefit,  services  of  each 
agency  are  available  to  those  involved  in  the  grant. 

In  addition  to  regular  tutors,  the  program  provides  separate 
tutors  for  the  GED/ABE  students.   During  the  1990-1991  school 
year  16  students  received  their  GED  certificates.   Regular  tutors 
presently  teach  Math/Science  or  English/Social  Studies.   Students 
are  grouped  into  grades  7,  8,  9,  and  10,  and  grades  11  and  12. 
As  a  service  to  students  entering  the  program,  the  standardized 
T.A.B.E.  test  is  administered.   Many  students  are  found  to  be 
functioning  well  below  their  academic/grade  level  expectation. 
To  remedy  this  situation  for  both  in-school  and  out-of-school 
youth,  this  grant  provided  literacy  education  using  the 
Comprehensive  Competencies  Program.   This  project  provided 
individualized  competency-based  academic  remediation  in  math, 
language  arts  and/or  reading  to  approximately  25  disadvantaged 
and  special  needs  pregnant/parenting  teens  in  order  to  assist 
them  in  mastering  basic  academic  competencies.   Remedial  help  was 
also  available  in  Social  Studies  and  Science  on  an  as  need 
basis.   In  addition  a  professional  Home  Economist   (life  skill 
training)  worked  for  15  hours  a  week  with  4  groups  of  pregnant 
and  parenting  teens. 

A  local  agency  providing  early  intervention  services  conducts 
hands-on  parenting  classes  on  2  afternoons  a  week  at  the  program 
site.   This  works  out  very  well  for  the  young  mothers  and  their 
infants  as  well  as  pregnant  young  women  who  observe  the  classes. 

During  1990-1991  school  year,  110  students  were  served:  32  babies 
were  born  to  students  in  the  program;  11  seniors  graduated;  8 
students  have  been  accepted  for  community  college;  and  25  credit 
students  were  home  tutored  by  the  project  staff  after  the  birth 
of  their  baby  for  a  total  of  700  hours. 


Parenting  Education  V 

Ralph  C.  Mahar  Regional  School 

This  program  now  in  its  sixth  year  of  operation,  has  been  highly 
successful  in  providing  instruction  on  prenatal  care  and 
childbirth,  parenting  education,  and  support  services  to  pregnant 
and  parenting  teens  (PPT).   The  purpose  of  the  program  is  to 
equip  teen  parents  with  the  skills  and  resources  necessary  to 
function  in  the  dual  role  of  parent  and  student  and  to  encourage 
the  successful  completion  of  a  high  school  diploma  or  G.E.D. 
These  goals  are  accomplished  through  direct  in-school  and 
outreach  services  designed  to  improve  self-esteem,  life 
management  skills,  school  progress,  and  future  options  for 
pregnant  and  parenting  teens. 
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Participants  in  the  program  receive  direct  educational 
instruction  on  nutrition,  prenatal  care,  childbirth,  and 
parenting  through  individual  and  group  sessions  with  the  program 
coordinator.   In  addition  to  drawing  on  her  own  expertise,  the 
coordinator  utilizes  educational  materials  purchased  by  the 
program  such  as  books,  workbooks,  pamphlets,  and  videos  as 
teaching  aids.   The  coordinator  also  provides  personal  counseling 
and  advocacy  for  participants  tailored  to  their  individual 
needs.   In  addition,  the  coordinator  acts  as  a  liaison  between 
students,  faculty,  and  administration  advocating  for  the  needs  of 
pregnant  and  parenting  teens  and  ensuring  that  development  and 
revision  of  school  policies  fairly  address  the  needs  of  the 
target  population.   Another  aspect  of  the  coordinator's  position 
is  to  coordinate  outside  support  services  for  participants, 
acting  as  a  case  manager. 

Direct  services  provided  through  the  PPT  program  at  Mahar  are 
primarily  school  based  with  the  exception  of  occasional  home 
visits  and  educational  field  trips.   The  past  2  years  have 
included  a  part-time  summer  program  which  ensures  continuation  of 
services  to  PPT's  throughout  the  summer  and  a  successful  return 
to  school  in  the  fall. 

The  program  has  served  an  average  of  65  students  per  year  for  the 
last  3  years.   During  the  academic  year  1990-1991,  the  PPT 
program  served  68  students,  18  of  whom  were  PPT's  and  their 
partners.   The  remainder  were  students  at  risk  for  pregnancy  and 
students  unfamiliar  with  the  American  culture  or  refugee 
students. 

PPT  program  highlights  for  this  year  include  2  field  trips  to 
local  community  colleges  geared  specifically  to  the  needs  of 
PPT's.   Participants  received  information  on  financial  aid  and 
special  programming  relevant  to  their  interests.   The  purpose  of 
these  trips  was  to  encourage  career  planning  through  the  pursuit 
of  higher  education. 

The  Community  Coalition  for  Teens  and  the  Athol/Orange  Human 
Service  Coalition  have  both  been  strong  advocates  and  supporters 
of  Mahar 's  Pregnant  and  Parenting  Teens  Program  program  promoting 
services  and  sponsoring  events  for  area  PPT's.   This  year  the 
Athol/Orange  Human  Service  Coalition  funded  a  teacher  training  at 
Mahar  on  sexual  abuse  prevention  in  an  effort  to  interrupt  the 
cycle  of  sexual  abuse  which  often  leads  to  teen  pregnancy.   The 
coordinator  serves  as  a  member  of  the  steering  committee  for  the 
Community  Coalition  for  Teens  and  in  this  way  is  able  to 
represent  the  special  needs  of  PPT's  attending  school. 
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Over  the  past  2  years  a  portion  of  the  Parenting  Education  V  ' 
grant  has  been  designated  for  students  unfamiliar  with  the 
American  culture  /refugee  students.   Approximately  one  third  of 
the  coordinator's  time  is  devoted  to  serving  these  students  as  a 
counselor /advocate.   In  the  past  year  the  number  of  students 
served  under  this  portion  of  the  grant  has  expanded  to  include  a 
growing  Latino  population  in  the  community  along  with  several 
Asian  students.   This  year  14  students  were  served  under  the 
grant. 

Program  highlights  for  this  year  include  the  establishment  of  a 
Cultural  Diversity  Committee  composed  of  both  faculty  and 
students  for  the  purpose  of  addressing  diversity  issues  in  the 
school.   The  committee  serves  both  as  a  forum  for  students  to 
discuss  their  concerns  and  as  a  planning  group  for  institutional 
change.   In  response  to  student  concerns,  projects  initiated  by 
the  committee  include  planned  educational  assemblies  for  the 
coming  academic  year,  recommendations  to  various  department  to 
further  diversity  curriculum,  and  school-wide  recognition  of 
multi-cultural  holidays  and  events.   Several  students  served 
under  the  grant  have  been  active  participants  of  the  committee, 
offering  an  important  perspective  to  the  group.   A  small  sum  of 
grant  money  was  set  aside  this  year  to  hire  a  bi-racial 
consultant  team  to  work  with  the  committee  on  a  needs  assessment 
for  the  school.   Utilizing  consultants  in  the  early  formation  of 
the  committee  helped  the  group  to  establish  a  focus  and  to 
prioritize  goals. 

Other  highlights  include  a  planned  field  trip  to  a  Latino 
Artist's  Collective  exhibition  for  program  participants.   The 
purpose  of  this  trip  is  to  expose  students  to  positive  role 
models  within  the  Latino  community  and  to  foster  an  appreciation 
of  Latino  culture. 

In  response  to  concerns  raised  by  students,  the  counselor/ 
advocate  will  be  coordinating  a  project  sponsored  and  funded  by 
the  Franklin  Mediation  Service  which  trains  student  mediators  in 
conflict  resolution.   Students  involved  in  racial  conflicts  or 
name  calling  incidents  will  be  able  to  seek  the  help  of  student 
mediators  to  resolve  the  conflict  fairly  and  respectfully. 


